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2001 4F CFRC 13 4F) ICEIBRBIRSEEICRE L S > T b3, AUAP 2»
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Instruction) ] 3 X N2 DM OFEFELEMFLH #4024 2, elearning
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% HIE ¢ A EOEFERYFLEORE, HEFEHOKN 2 LI H72ohE
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“Language Policies and Language Rights in Singapore” (¥.3) 2010 4F (Asian
Research Series. Vol. 74)
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Economic History. Vol.79)
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What is “practicing sociological thinking”? : Reading Zygmunt
Bauman’s Thinking Sociologically

Tomoyuki Okui

Abstract

Zygmunt Bauman left behind a vast body of sociological work
throughout his life. Among them, Thinking Sociologically—I1 am the
translator of this book’s first and second Japanese editions—occupies a
special place. This book is particularly significant because it provides an
overview of sociology. It is not easy to extract the theoretical essence of
Bauman’s sociology from his voluminous and qualitatively diverse so-
ciological writings. On the other hand, Thinking Sociologically presents
his theoretical position on sociology in a compact manner. In this paper,
I would like to clarify how Bauman answers the question “What is so-
ciology?" by deciphering Thinking Sociologically. In the book, Bauman
explains the basic theory of sociology and asks the reader to “practice
sociological thinking.” This is precisely how each person should socio-
logically interpret their own daily experiences. In this paper, I would also
like to discuss how Bauman's view of sociology is positioned within the
sociological community.

FOBEE
DT LY NI YD Thinking Sociologically \ 33 #). JEFER (Black-
well Fil) 251990 4FICFIAT S Mz HAGERR (HBJ HBUST) 1319934, [*k
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£%OEZ ] L LTHIT SN, O HRERIEER, BoToiFsE
HIC X > THERRIC R o 720 D720 FEH X, HIARTHAGEMZ AFT 5
ZENHEEZ R o 72 (ZHEAF L HEROHE L OBRICBWT, KERES:
MR THo72)o AT 2001 4, FEFEROF 2 U (Blackwell T) A3/3
RET AL AL EOHFEDOPTLTHATE N, 5 2 RO H ARG (R
BEERET) 2T SN0 2016 4ETH D, FTETRWVIEHZE L 72,
ZO®HNT = /E, 2017 FICHEE Lize PERERUIBIAE. 2019 4EICFIAT &
725 3 (Wiley Blackwell H) (2 &b o T b, Ny < V3R,
FEOHFZL L TALLLEDBICHAZENRTVE, LELASICEBFX
AU, Y SO BRI S LTy v v,

HWECH D Thinking Sociologically D 1 A, NI~ OFETH S
CLEMBFETL RV, BE2IMOPEIZIONTNYI VEAL DT, &
D& BBHEGEDND 5 72FBT LD EDLTIE RV, 7272 L8 2 RO
FIINY T UDPFEEWICEG LTWAZ Eid, FEOBEERICE T 5
OB bHEATE bo & AT LIk, Thinking Sociologically
DETREFE 2D HARFERORBETH 2 (209 HEE 1L, BOICHA
FICRENINT R Y OFEETH L), TREFHITD7LIE, Ny D
Y% Community © A ATIRORETY e Z2DLH D2y LD
D 7T Thinking Sociologically (3. JF R EREGVWE HO1ENTH S
EIHIZhbLoHICHS,, 2233 T~ Vit WM Lo A% % -
7o TRUTHIL THRPAL, R A2E B TH 72 L H 1T S,
ZORNTRIUE, SEOERTE TR EZHIZR) N L2t
% Chb.

KETh7zLid. NI < YOG OWT 1 DO RN FRR L
T eSS, ABkENZ. PROFEEOERE FHAF T2 LTI ) DI
THH I bo I PNOEEE. ENIIBRKTHLOARLLITHENICE
¥Thb EHEEMNEZR->TVD), Lo TENDL ZE HRNILY
BERHOWETZ LI, FOERIEETH v FOBE Thinking Sociologi-
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cally 3. HEFOWMHFETH LI LIZBVTHINOFEREADOAE
HOTW5D, 23D IEZFIITE. Ny~ r—# 2 s o Th
I TCO—OHEBmMIY T vty MZEEDAERTWE, 22T
Thinking Sociologically D% 1 & 5 2 it & LT, N < » O
s i A S E BRI ML 2D BT I TOMEMIL. Think-
ing Sociologically D 2RO HARFERTH 5 [HaF0E 2] #Hii
H#DD, LTOMHMT [A#F] LWwI)FEZHVLELER, ZOoRELS
FTIEEWR->THEL,

STAEE, HSFOMHE (LW LIEZAME) Thb. MHFIES
FEFERIATHRHY, HMIZZ ) THHrEHETHI LWLV, £
THWFEEEFNL DS —EOFMFEBO L2 BET 52 L 25 [
] O REETH IRV R V. TRICE > THEEIL, 204
MEBOBBEN L &EKGEE MBI LN TEDL, Do LI WFHEEIR
W 201E, FSLECRNBRETH D, LTI [ LS TH 5
2. FRICEADMEERIC L E LSV L I B hv, 28 2 130
HIEA O %, SEIERMEZHAMICHE IR T2 HE WL,
QFHBHIHAOHGmYH Y. SFIE LA EARRMICHE IR T 5F
Pk, EB50 TIWBERE] 720 9 B0 FEBIZIED Lz O
2id, Qo4 T7oBFHELZ V. LEALbLiZ, @084 70IiEH»°
[EWGE] 7209 20TV EE S, WMMICEZITBEZIL. KR
7B HETH 5,0

ZOBNy 0 [HEFoFEZT] & 3 TLlEE] Th s,
T30 o TENE, —EOHGRIN LD SR F OREHEBZ MR < RIEL
e THhH b, TOLETENE, HEFOMSIE L L THEEREM2
LTWwb, HAEFOMIHFEDO S OEELREEHD 1213, 4H% (actual)
FREWY LI, SAZFEERNLEOANEELZETHDE (LvwHndbz
NS, HEFWELOREEZ RTINSO TH D), TNFE THERFORKIE, s
OMHELZEZEL T D, 20T [HEFOEZF] &, HEWH L
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(b7zL7zb L Wi MR EZ o) fEiE LTOREEZ L > T, £
NEHEG I ETREDN FRFENEEAEZEEE —Fohlh) o{2Ha
FHNCHARL S e——E P NL I e B, EHREIWEL VWD, AT
& MEF0EZH] OGMEBLT, NIy Puh i BeRo T
THEr MY EEEERE) ICEZS L LTwL2E2HLRIC LW
I

EN/4707

[0 E 2 9] 58 2 Mo BARFEBRIE RIS, SRR O EFE 23R
ZOHBT TS, LA LHARGEROGEEOMEH 2 ZE LT, HakE B
B L TR WET b H 5. 728 ZITHKR @ TR®ENT) A Th
WZdhlzho 7ok ZIXHEFEMT, 3TMBIZ B> TS, LA LHAERT
W, S THRZEL TWS G TAEMISHEIEL Thiwv i vy #HIC
£2)e ZLTEREFEMOTEN. TIX. EbDTEFENTH 5 & 5Hli¢
D% 2%V LWV DB EEDOTEED R 3 OREO FEHHER L I
RHENTBY, TOETMHER D OPEHEANL &5 L VWERER D 5
METH Do THIIH L THAGERIZ, N V2 HEEZFEE LTw»
%o BARENCIE THHEMKSE] [blLzbhns | 232251 LM
M) THED) &R TWE G- & 3e4 ] [RRp LIREL] Lo 725, 2T
Hbo TNITL - THHIL. TOFEOTEIMATH % %% RIEIFHAI S
ZENTE S,

—EMo THBL R HIE, ZOHARFEME 2 o B R ERE 23248
WATo 720D TRV, L) Db [HEFOEZ )] OFE 1ML £h
WHEWHKERZ > T2 95 Th D, BARMIZIZE ZITE EB7TZ
DBIDOW R\, FLTEFALZITE, THHEKSE] [blzLizberns ]
[5G & 2eHe ] THE) &BIR] [HCIRFE B TBARE e TH
RERWE] [Bp LR & vo 2 BN R T T bR Tn b,
DF DL HARGERE 2 oo BRHE L, HEEE HARGER O 1 o B ik
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BRI > 72 D TH Do HREIES 2 O H R 2 EHERE LT3
DPZONT, STTHEFELTBI ). ZIUIE 2 HOEBEICE VT,
7B e 57O BAOHEDOME | R iEETb 6 TH b,
COZLIE2MOHKRMRZBA T, EmOBRICOEEZEL LTV,
B2 LIS LT, €0X) N2 b OZ 22 CHRILTE
= AR

bo BB 2MDMEMA, B1IRDFERE Lo REDIDEE I D
FTIE ARV, TabbE2MoMEmb. B 1RO L U < I
TRESRRIC L > TEPN TS, £ THARFERSE 2O HKRIZBWT
by B 1RO HKICH > TN A B CEIT-720TH S (EBIC
BAEOHERTIE, EEINE VOS2 VWEELIY LIFshTws), £4t
ZUE, AHEONEICN > 7B > T ADTIERwh bl
BB ZONEEZHATLCE A MEaFEoFE 2 H] & S5 imi
WAL > THAROMGHK Z¥ R LB TE2EWTH L, —H
X7 (dichotomy) & IXFwEL:T. 2 DOWEAFIEH 5\ I3t o B£R
WXhsHrIeadd, COZHMUVMRKAIIL > THRZERL L5 &5
HDOH, Zitim (dualism) THhb, T bbb immeid. ZoOMHR%E
TEATEEZR 2 OO VLRI (el #HEERE) ICEoTHMPL LD &
THUEES I

7ol ZWETF AN b OLE IGEE. K e Wk (k) DX 5D I
DiLoTWb, RIFENIZE, WHEOERNLHATHYHITTEL, Ly
LEAZE. ZH Ememn) oMRz 53 HTELnwTwns (3
FTEZFNEG, LDHEMEEIPIENTEL), 22508 mmorikz H
/LT, FEO—ICMMBIRES R EN TV S, g2 T [HEY
oo B oBERIE, 2P [FHTER D IGHIE. Thiailo
N EDPTZEDNOFFOIERNLY AT 5, Bifao L Sk% 2
LTwd o B2 5 S IEORBHRTIE. W E—TLMA0 7 VA E i & v
ITEHRDTHSHo bol baICIE, KD RITSHED 7274
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W (EA A KO ORBICHEL MEETH2) . LIzh > TEB O &I
ML N, MFHRFETT HEX G T2 E0HMEITRETEDHS
T, 9 THRIFNEMFE L, [NEOEAS T ] (TR VAL OTE
LETHH)o

— AL IR N R ORRE L O, FREBKRLTY
b0 TTHoTHFEIE, HAZANTEHILEZROONE, TNITL o
THFHE L, RO L) ZHRTLILNTELDOTHL, bzl
LORMTIESH, 2 RBSIELZFIrETn D, bHAATEE—
TR WV ZJCam & Vo 72U, fli4 ORI H D Z L IFHFETHA I,
boldLitimd, HLERTIIEZOEILEZDOLDTHS (2b2d%
T RMREZ, IR #ET L2 ehbLzboflieaaTdbdb), Pkl
EHWFEE, OZHH ISR 2 FAZ LT, @2 0wk
EVo 2 TEBOMZ I W ER D R ABIIEEIX, Nyv o [H#
KFOEZF] FELROHRITR SN2 &9 IS I I 2B &R
Lo THMMTWAS, ZREHL I & THU%EEHL. RS2 RIMICE) B
T BDEERIEDNTEL, TNUTE ST FHEENREEER o
MEHTH 5,

Xz H

ATEIRT T, Ny~ O AP IR L iR i E B
WTWB Z LR LTE A 722 L2, N~ v OF &P o BRF
ELTHGTIERV, LWID( NNy~ id, ZHEVH T T- L
THIXHY - BER 2D DL LT TRV ALTH D, 502 IUIN
T ENELZATHME - WEMEL L9 L LTwb, 7ok 2 [
REOFEZI] T EIMEE2MEBL O, [D2Lb (us)] & [H
M5 (them) | &) HBEZIC 1 DOFTEIE LN TV D, HRFITBWT
[b7zL7zb] 1. WER (in-group) & HIFIEN., [HGDET 5L ]
2T, THISHLT [Hhn] & HER (out-group) & XN, [H
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GBS RVER] BT, Sh3HEAEOERE, 45—, Fauy
4 yF, TayVhEIlLo THEKSNNMETH L, 2 LTHERED
BAICE EE 5T, BREAOPMEZIY AA TS Z L ICHERNIEEID % .

[b2L72b] & [HARS] OFRIZOWVTHEAEIIZ ) FHIT 5, 2
DOOEMIIHIBIRICH ), ZEEENMZEOMKRE LR T 5. ThbL
—HDEFD A oN—1F, WHOEMD X > o3x— (D 16 LTt
RPAEORKEZ b D0 TO—FHTHGOEFD X ox— (B 1R L
TId. KEREHOEEZ LD, HEZEF—2ALF—LBIWY v I —
DREZRE->TVT, HARAZIMEL T2 E L L), TOBADET
L—id, HAWLE > THEONGELRY I %, TR LTBOI T L —
. B E s TEBONRELRD I 5, LALWEOMKRE, 72AICH
WD DELTELZTIERDLT W, [bLb]l & 25 ] 23
HZET, FILDT [D7LEL] 72092, [Phb] bF/ [b-L
26l BHAHIET, ILDT [HhNMbn] 7209 5, ZOEKRTIIWHEZ.,
—FEOMEARLFBIERICI. > TV 5o EBE2 DOEMA, FRIMICIFT 5
ZEHEun,

LA ZFEOMEIE. H5HHENL (dea) REXZIFRRLTVAHITEE
v, 2T [HAN] Lvooid, THEmWICHEEINS] Lo/
BEOEKRTH D, 0 L) ellarilz THa¥H L, BEoHS IR
LTwl, ZNIEFE R, HEFPHELY VRO EELREHETH
bo LLEREND, HETHLREOMEYTHLZ L2 ENTIE LD
T\, ZO XD RBEHROBHEEICOVWTHEN TH Ha¥H L LT,
YT AT 2—N—D%%HTHIENTE S, PHUIHEFETER
OPEREEE LT, #aR (deal type) EWIHIMEZEZIIR L, FNUZ
TR, 1 O0HHWLI— T ETELTHBEINTYWS (XIS 2
FEEIIE, 4 O EFEOEA O fER LIRS HBNETVTH Y,
FIA 2 BRI 2 b BLE STV ). THASROE 2 Tj] 2Ny
v FE, COMBOEEEEEISoEYVHREL TV AEETHL L
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72 2 H&%oE 2 0] i, [XZ#H (stranger) | &) BE&ED
HTL %, %I TXZ2H] OMSEEALLZOE. YV AVTH L,
TYAMTENR TEEF] 13 [SHKFGLTHHBLRT 2B TIERL,
BIHOWRE T A% ] Thb, —STVRIR [X2E] & [FrhEsr%]
T&ékwﬁmf%go:@9?%»@Fl%%i%ﬁ%%kﬂv—i%
Vo N=Y Y OBEERIEE L2025, T AN HOHZIFHENN—7THD (3
SO A VS, VY AMCHELTWS), —RIT— Y - S
V. 2O0EFOBERBEICH T EBLIERT 5000452
HAETH D, TNWRIIR=VF N - 8=y Vid, 220%EHOES 5Hh
S5LBEN, BibhaEZE DD, Y ANENN—2FE DI, HAMD
Witk &% L LTaohb, ZOLETHINSD [L2H] ~v—YFL -
= Y O, BHLD R AT UL LTRHEDT S
b,

Nz v [L28] 2 LOERELTEL2H T EIZBVWT, ¥
VANRN=F LW E—IZL TS, LY YONEHT 52013, 8
LB L 2R TH D, T TIE— Y Y ANRR—=2 1285 L9
RO [LZ2H] <=V F N - =V THLDTIE R —
DRIPEHSHEI [XZ2H] THaH, Lo gl 19 ik
VU ANVIE, TTIAEROIREALE £ ADME AL (individualization) 7S[H]
BRCHEATT 2R Z FR LTz, /3w 21d 20 i R2 5 21 I o
D7 =L MEDRRIZBNT, 2OV Y A NVOBLERKKL T
MED [XZ2H] Maz2WHE L7z WETIRII 225 1 20 OHRK
L. [b7zL7zb] & [hhs] o iRl mRks 8kd 5, 20X
W= rD [XZ2%] Baid, [bhLlzb] & [hRd] o IEHNT
M2 2 T BEOHAITHEL L5 L4 EBMBLERL
TWbHDThHh,
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T7VEY 7LV R

N Y DR RO L i B R & ) s h . £ OB
BKZDLDEDORIZHVWET Z L2120 #H 5, THICED LAY
< OREHFH OB EA, T E Y 7 LA (ambivalence) TH b, A
k7 ey y LA (WEE] 5w THEE] LdiREN5) &, 70
A DO EK T 2METH b FEMHGHICBWTT Y ET 7L
ZlE W—OxFGIHK U CTHEICH T2 (FHHEET5) Bz o
LRSI, 2L ARERXBIE. BRICE S THBEORNETHLE L HITH
MOWMRETHH b, TOFERTKHIE, BlICk-TT vy EYyrL Y v %
HHETHHLETUAL MEE I DAL LT EITORBE LHOMRIZ.
ALt 2 OBRICOFILTE S, DF D idfhie b F72. ABICE>TT
UYLy b AETHBETTA MBS, SOTTA b OLEE
=T VYEY T LY RAENTT VL, PNOMEFORHNRFEE LT
WHLTWS,

[M&%oE2 )] oF1FE [HRHEKFE] Tv<w ik, HC e
(HDVIIHER) LDOBRIZOVWTHRWERZRHL TS, L3TLLL
d, HESFOHBFIIBIL2EALEBEL LV, bBEAAKRT DAY
DOHEFEFIZIZ, BET [ A\HEBHEWHELETHL] LidshTnwd A
MIEAEANEWTH L] LDOTIVAMNTFLAOES D, 22 TLL5R
N2)e LOALERSRES, TNICOWT T o 2lENERZPERINS
LD, TOBRTIIANY Y VIE, HHEEE D ot &%
HEVWH) LI A ) N VIEEITIH)FEL [HHOKIE L AH
HOBEZFAFIZE DI EIE, b LAbOEOKREICET ], 22
T THHEMAE] 2B T7 Y EY 7 LY AN bz Lzbo 0k
BrChbI e ENTWE, bzLbidESDEMERINTEX S LW
5 Th, ZORERIIORQIHZMLRHHOTIZH D L) DIPNTI D
FIRTH 5,

ZZTOHEMOERICE LT Y < Yt £ OREHEBO%EH O
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HEBRHL TS, 2212784 MIMAT, G H I —FOFgidb &
FhTwb, 704 FPAHOOHERZ =TKA (A% - =2 - BAK)
TELZDITH LT, I—FNEEhzx K TLme) TELHRXZTW
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Characteristics of Lomb Kato’s Theory

of Foreign Language Learning

— Focusing on “Polyglot: How I Learn Languages” —

Namie Kurihara

Abstract

This paper tries to examine how Lomb Kato created her way of learn-
ing foreign languages throughout her life. Lomb Kato, a Hungarian who
was born in 1904, mastered 16 languages throughout her life. Her work,
“Polyglot: How I Learn Languages,” which is widely read all over the
world, is significant as it widens our view of learning foreign languages.

This particular reflective and anecdotal piece outlines several key ele-
ments that can be applicable to language learning contexts even today.
First, though she was not good at foreign languages when she was a stu-
dent, she loved the sound of languages and poems. She learned English
for her work and she especially learned Russian during the Second World
War. She also learned Chinese and Japanese in the 1950s.

Second, Lomb tried to learn new languages through reading as she
liked. She often read mystery novels or love stories because these kinds
of stories brought her a lot of joy in reading. She thought it would be
important to learn the languages by herself, such as by speaking to her-
self or writing notes in other languages in her daily life.

Third, after the 1980s, she emphasized the emotional aspects of learn-
ers who tried to learn foreign languages. She contended that having
enjoyment and interests would be a key factor in learning them efficiently
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throughout their lives.

Surely, her original method of learning foreign languages encourages
us to learn them with joy in our daily lives, and her book tells us the uni-
versal amusement of acquiring new languages.
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Stimulating Students to Become Researchers

Mikio A. Brooks

Abstract

Currently, the author’s mission as a university-level language educator
has been to provide students with the necessary linguistic foundations to
master adequate English language skills; however, the real mission of a
university education is for Japanese students to be able to address,
explain, collaborate and convince others of their own personal research
goals. The fundamental mission and operational standards by which the
Japanese educational system functions must be rethought, revised, and
reborn. The university must be transformed into a research-focused edu-
cational system, where each individual’s and/or his/her group’s research
question, its research focus, and the results of the research study must
take precedence over everything else involved in their cumulative uni-
versity education. This is one of the ways that can help Japanese
post-secondary education survive in our New World, where Al will, in
part, become the new human educator, digital teacher, and ‘mind-rearer.’

I. INTRODUCTION

As a university teacher with the position of Associate Professor in the
Faculty of International Relations at Asia University, Musashi-Sakai, Tokyo,
I believe that it is not only my responsibility to teach the students to develop
their own potential for communicating in a second language (English), but
equally important is the goal of encouraging them to become lifelong learn-
ers and to stimulate their recognition and actualization of themselves as cur-
rent and future researchers. By using the term ‘research,” I am referring not
only to the intense and specific study and experimentation needed to master
a single, narrow, and complex field of specialty or to prove a hypothesis for
a specific experimental project but also to ‘research’ at it applies to the
broader definition of the acquisition and creation of knowledge that leads to
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the improvement of the human condition.

As important to the intended outcome of a four-year degree as the acqui-
sition of enough English proficiency to communicate successfully in a second
language is, it is widely recognized as the de facto standard for international
communication is our students’ recognition of the role of professional research
in making one’s career meaningful, useful, and relevant in today’s world
(Dias & Amaral, 2014). Why, then, should college students be expected to
do undergraduate research?

Undergraduate research is a learning activity that enriches a student’s
undergraduate experience. Students report that participation in research,
scholarship, or creative activity broadens and deepens their classroom
learning and supports the development of a range of skills (UConn
OUR, “Why Undergraduate Research.” 2023).

2. RATIONALE FOR RESEARCH CURRICULA

Many successful undergraduate students report that, regardless of their
area of study, attempting and adequately completing undergraduate research
gives them five important advantages: 1) They develop mentoring relation-
ships. 2) They make a big campus feel smaller. 3) They cultivate an under-
standing of research design and methodology. 4) They develop a range of
transferable skills, such as critical thinking, problem-solving, communica-
tion, collaboration, and independence. 5) They explore better career and
graduate education options for practitioners (UConn OUR, “Why Under-
graduate Research.” 2023).

Numerous researchers contend that it is essential for all undergraduate
students in every higher education institution to have the opportunity to
engage in learning that involves both research and inquiry (Steinberg &
Kincheloe, 1998; Turner et al., 2008; Healey & Jenkins, 2009; Walkington,
2016; Sandoval & Messiou, 2020) . Thus, the undergraduate (and also grad-
uate student) mentors play critically important roles in students’ research
and creative experiences, challenging students to endeavor to undertake
newer research methods and avenues and also offering them a window into

48



Mikio A. Brooks

the thinking processes of an experienced research practitioner (Zimbardi &
Myatt, 2014) . Moreover, further investigation has shown that participating in
undergraduate research is positively correlated with a higher baccalaureate
cumulative grade point average, the likelihood of graduation within at least
five years, and a better chance of entrance into graduate school (Gilmore et
al., 2015; Carter et al., 2016). This would also help institutions with the
concerns of educating students to be able to successfully transfer their aca-
demic knowledge to the real world (Baxter, 2008).

Aren’t these the often-stated goals of higher education institutions? In
addition to the necessary linguistic foundations in mastering adequate
English language skills to communicate what concerns their lives and learn-
ing, all university students must also be able to address, explain, collaborate,
and convince others of their own personal research goals. Collaboration, as
included in the previous list, is a key characteristic of research in universities
and also for research in the private and governmental sectors. What then
makes good research collaboration?

“Good research collaboration is more than just adding another
name to the paper. It requires trust, respect and mutual understanding.
The researchers must be willing to share ideas and work together to
achieve their goals. In a world where academic research collaboration
is becoming more and more important, it is crucial that researchers
learn how to collaborate effectively.”

(Davalos-Nieves & Hulshof, Accessed July7, 2023)

3. UNINTENDED CONSEQUENCES OF THE REALIGNMENT OF
TERTIARY EDUCATION’S GOALS
One of the ostensibly unintended consequences of the realignment of
higher education's goals and central objective is the emergence of a new, vi-
brant, and unfathomed purpose of higher education in Japan. For nearly
eight decades since the fall of the Japanese Imperial Army and the crushing
defeat that Japan suffered at the end of WWII, my ‘fellow’ countrymen have
appeared to be asleep at the wheel, failing to steer the behemoth of Japan’s
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antiquated educational hierarchy toward a more modernist, flexible, and
responsive system (Park, 2011, p. 145). This is not to say that its educational
system is intrinsically bad or inferior in any way. However, it has failed to
adapt to the millennial changes that have swept the world and appear anach-
ronistic, remaining inured in the previous old paradigm that is ingrained in
Japan’s concept of how the education system and schooling institutions
(nursery school to graduate school) should look and act (Yamanaka &
Suzuki, 2020). Until now, the real powers behind the educational system
have been the companies and enterprises of Japan’s once mighty economic
consortium that pitted banks, factories, retailers, and agricultural coopera-
tives against each other in the divine capitalist mission of ‘profit at all costs.’
Recent announcements by the current Japanese Prime Minister give cre-
dence to renewed efforts to deal with the fact that so few Japanese are actu-
ally willing or interested in studying abroad:

Birthrate decline, wage stagnation, and the pandemic-era slowing of
student mobility have pushed Japan’s government to propose a new
plan to increase the acceptance and dispatch of students in the country
over the next ten years. In its first proposal drafted by the Council for
the Future of Education Creation, Prime Minister Fumio Kishida an-
nounced that the goal is to attract 400,000 foreign students to Japan
from overseas institutions and to send 500,000 Japanese students
abroad annually in an effort to further internationalize higher education
in the country. Exum, (2023, March 29)

However, today, with a rapidly aging population, a dwindling supply of
younger innovators, and also being supplanted or made obsolete by more
modern and cheaper-producing Third World economies, Japan is slowly
being submerged into a giant sinkhole both economically and in terms of its
standing in the world. Nevertheless, instead of seeing the worst future sce-
nario come to fruition, there are definite alternative visions of Japan’s edu-
cational and economic future at work in the minds, hands, and feet of the
‘young at heart.” Isn’t it possible that much of the unease and confusion sur-
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rounding the purpose of a college education may be resolved if a new edu-
cational paradigm is developed that places “achieving real research goals™ at
the center of what students come to a university to do? Universities are not
simply the mildly expensive sitters for college-age babies. They cannot now
simply claim their right to admit students to justify their existence as centers
of learning and research. Universities no longer need to be confined to cor-
porate malice and greed, even when it is coated with an unbearably large
sugar cube, i.e., tax monies allotted from the ‘Mombusho’ permitting most
universities, whether private or public, to continue to operate, despite other-
wise cripplingly huge deficits between their income and expenses (¥60.4
Billion Investment Deficit in Japanese Govt ‘University Fund,” 2023, July 10).

Past analysis in a previous paper on a closely related topic decried the
opportunities afforded in the current crisis of upheaval for Japanese higher
education. The authors outlined seven major recommendations intended to
deal with the so-called crisis in Japanese higher education. However, the
authors decidedly now realize that these recommendations (see the list
below) were fundamentally only cosmetic band-aid treatments for what is
basically a serious illness.

. Revitalize the mission of the Japanese university.
. Sustain the financial livelihood.
. Revamp admissions.

AW N =

. Promote quality assurance through accreditation, better instruction for
critical skills, and improved assessments.

(9]

. Initiate leadership development.
6. Structure IT policy and promote its integration.
7. Begin internationalization. (Brooks & Brooks, 2012)

When looking back, what is amazingly clear now is that those seven
recommendations were only surface or superficial changes. Instead, the fun-
damental mission and operational standards by which the Japanese educa-
tional system functions must be rethought, revised, and reborn. It must be
transformed into a new research-focused educational system, where each
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individual’s and/or his/her group’s research question must take precedence
over almost everything else involved in their cumulative education. Of
course, schools will still provide art, music, and physical education classes.
There will be classes in age-appropriate meaning-derived subjects, such as
Japanese (FE3ZE), a subject not concurrently even required or offered for
most university majors, mathematics, English, science, social studies/history,
and mass media. At least for now, studying in school can revolve around
discreet subject-area content. However, the fundamental nature and impor-
tance of what is taught will be to serve the over-reaching goal of creating a
nation of learner-researchers who willingly have something they need and
want to prove or dissuade people from believing. Schooling in Japan will
become an ‘education with meaning’ that is measurable, coherent, and ‘ulti-
mately’ an exciting undertaking for students, educators, and society at large.

Undoubtedly, it will be difficult to convince the general society and pro-
fessional educators, but “the day of reckoning” will be closer than we think.
Some will say that university education is already doing its so-called job
adequately. Yet, there will be a point in the future when universities and
colleges must reconcile the un-recoupable destruction of the current system
and come to terms with a new population reality. According to a press
release by the National Institute of Population and Social Security Research
(2023), “Japan’s population is projected to decrease by 30%, and the popu-
lation aged 65 and over to make up about 40% of the population by 2070.”
Experts admit that Japan’s less-than-robust economy is due to disintegrate
sooner than later, as it is now predicted that there will only be about 40,000
people of pure Japanese ancestry living on these islands in approximately
800 years (Browne & Reeves, 1999). Devastating population change will
take place in the archipelago long before that hypothetical date actually
arrives.

4. INSTRUCTIONAL PRINCIPLES OF THIS REVOLUTIONARY
‘NEW’ EDUCATION

Let us return to what we can do in the ‘here and now’ about altering the

educational development pathway ahead for Japan. What then are the princi-
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ples on which this revolutionary ‘new’ instructional practice is based?
Learning in the limited environment of a university classroom is not simply
concerned with the acquisition of discreet knowledge. A true liberal educa-
tion offers students the opportunity to develop their self-realization of their
own potential as citizens and creators of knowledge through the activities
and pursuits of doing actual research.

Though the study of English as a subject has some intrinsic value, if it is
only studied superficially or in limited amounts, it mainly becomes restricted
to a means of intercultural communication. If it is studied in larger incre-
ments or durations, it can become a tool for building relationships, cultivat-
ing international cooperation, and gaining the self-development tool for
acquiring expertise in one’s field and also competence as a globally minded
citizen. All students have the potential to define new forms of knowledge
and possess the capacity to contribute to the global mass of aggregate
knowledge. Each student needs to recognize his/her research potential and
undertake the necessary steps to produce relevant research results.

All teachers at the university — whether those of liberal arts, applied sci-
ences, or advanced specialized courses — are teachers of native language
Japanese speakers who need to develop their cognitive abilities further.
Despite being supposedly ready to pursue higher education, the fact is that
most Japanese secondary students still need to polish their levels of oral and
written expression, both in their own native Japanese as well as in English,
their second language.

Further, students also need to be guided toward making progress in their
first language in developing increasingly sophisticated study and research
skills and then applying learning strategies for pursuing new knowledge and
documenting their success (and failure) in these research efforts. These
‘ancillary’ study and research skills have been partly addressed by the ‘Zemi’
(W22 ) in the final two years of study, but the ‘extra’ or non-regular
seminar course may or may not be taken seriously by all students or even
the instructors themselves. Depending on the size of the university and the
faculty an instructor is a member of, they may have no contact or even

knowledge of the Zemi system.
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As the author of this paper, I am calling for a reconceptualized re-organi-
zation of the current Zemi system so that regardless of the faculty that a stu-
dent matriculates, the student will have to take a series of core courses that
are essential to a research-oriented seminar track that extends for the dura-
tion of the student’s learning at the institution. Joining a ¥ I (research men-
toring program) would now become the primary purpose of college entry. It
would no longer be a single ‘seminar’ class per semester or year, but would
consist of a core group of classes that include Media Literacy, Researching
Skills and Data Collection, Training in the Interpretation of Information and
Data, Guidance in how to make the best use of Al technology, and Academic
Writing and Presentation Skills. In addition to these core research-related
skills classes, taking both required and elective courses would now serve to
better enable a student to excel in his/her own research mentoring program.
The process of making the switch to a research-focused curriculum from a
course-based one will take time — probably decades to accomplish. In the
interim, many old-style colleges and universities will just disappear under
the weight of 4> 75t 3 (depopulation due to low birth rate). What remains
after this ‘apocalypse’ will be a sleeker, more agile, more research-results-
focused cadre of institutions of higher learning.

5. IMPLEMENTING A SET OF BELIEFS

How can such a set of beliefs be put into practice? Below are this author’s
general guidelines for curriculum and instruction that will be useful guid-
ance for determining how to achieve the goal that all of one’s students
become bona fide researchers. It should be recognized that this lofty goal is
one that is reached in discreet stages, at varying rates of progress, and with
largely wide-ranging visible results. Using a portfolio evaluation system for
monitoring students’ individual processes toward becoming a fully-fledged
researcher should become a valuable tool for having students monitor their
own program toward becoming a researcher.

The following is the author’s list of useful delimiters for making such a
radical re-alignment of the basic educational curriculum less of a gargantuan
task:
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e Offer a curriculum based on a set of performances that are the culmina-
tion of inquiry into knowledge (self-reflective, exploratory, and con-
structive).

e Simply having students regurgitate facts and concepts alone will not
provide sufficient opportunity to develop a self-definition as a potential
researcher. The entire student evaluation protocol must undergo a com-
plete rebirth, with student evaluation being redefined as part of a more
extensive, more comprehensive portfolio evaluation system.

e Grading is not simply the result of a few tests or a single final report or
research paper. Student evaluation must be reimagined and conducted
as part of the comprehensive portfolio evaluation system mentioned
above.

e Student work, both single and group research-based performance,
should include such examples as modeling a pair or group discussion,
giving a topic speech, preparing a visual report with an accompanying
narrative, writing an opinion essay, and engaging in a single or group
debate concerning solutions to social or global problems, among others.
These ‘performances’ should be done in a teacher-designed gradient of
intended outcomes both in Japanese and English (or their designated

Second Language).

Students will accumulate the research learning assignments, preparatory
research tasks, background data accumulation, and research design
stages in a personal Research Portfolio that progresses with them
through the four (or more) years of college and/or graduate school,
showcasing their completed efforts toward their realization and publica-
tion of their graduation research project.

Active involvement, especially via inquiry-based learning, is recom-
mended for undergraduate students to maximize their learning and
comprehension through research, resulting in greater depth of knowl-
edge (Healey, 2005).

e Each student will have an assigned (or self-selected) Research Mentor
who will guide him/her in establishing a personally meaningful research
question, the research design and protocol, and how the final results
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will be shared with other faculty and students, or even the larger com-
munity audience.

e When students have a curriculum-tied, results-seeking research project

6.

to plan, implement, and complete over the four years of college, there is
no longer any need to require a ‘graduation thesis’ to be produced in the
last semester before graduation.

DESIGN CHARACTERISTICS

Some of the characteristics in the design of this project-based approach are:

1.

7.

Choice self-selection (if at all possible, allow the student some level of
choice)

a) in whether or not to take the course.

b) in selecting what topic(s) they will focus on for their performances.
¢) whom they can/will work with (for pair or group performances).

. Framework or guidance for the quality of inquiry:

a) Focus on the purpose of human inquiry. Why do we need to know it,
and what can we do with this knowledge?

b) Focus on the content of the inquiry. What is the question that needs
to be asked, and how will the student look for and find answers?

¢) Focus on the appropriate use of resources (time, effort, energy, and
strategy) and avoid simple copying and blatant plagiarism. Be sure
to credit one’s sources appropriately.

SUPPORT AND FEEDBACK

Use an online feedback system to expand the classroom beyond the four

walls.

Integrate Internet and technology resources (PC and software applica-

tions, video/audio and other digital media, online libraries, etc.) to support

and enhance their range of resources and forms of expression.

8.

SIMULATION OF REAL-LIFE RESEARCH PRESENTATIONS

How is such a curriculum based on inquiry put into practice?

To summarize briefly:
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1. Offer a curriculum based on a set of performances, which are prod-
ucts of this inquiry (research process). The performances are the
culmination of systematic inquiry, which is self-reflective, explorato-
ry, and constructive.

2. Having students simply regurgitate facts and concepts alone will not
provide sufficient opportunity to develop their potential as research-
ers. Include opportunities for the students to share, present, and
debate their ideas with other ‘researchers,’ both students and faculty,
in and outside the university.

3. The performance or projects may need to simulate real-life research
presentations so that actual research can actually be done later.

4. Examples of these research-based performances include modeling a
discussion, giving a topic speech, preparing a visual report with an
accompanying narrative, writing a persuasive essay, engaging in a
debate concerning solutions to social or global problems, and creat-
ing a web-based design or media (TV) program among other ideas.

9. DESIGN OF AN INQUIRY CURRICULUM

Three essential characteristics in the design of a project-based research-

focused approach are:

A. It includes opportunities for student choice or self-selection at all
points, but the results must be shown to be credible and authentic.

B. It provides guidance in the process of inquiry and research deci-
sion-making /planning.

1) The focus is on why we need to know the question and answer and
what we can do to make the best use of this knowledge.

2) It focuses on the research question that needs to be asked and how
student researchers will look for the answers.

C. It provides an instructional environment that supports the process and
gives ongoing feedback on its results. For example, we use an Inter-
net-based course management system (or a Learning Management
System (LMS) such as Google Classroom, Canvas, Blackboard, or
Moodle) to help give students direction and feedback and provide
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links to useful research tools and resources.

10. EVALUATION AND CONSTRUCTIVE FEEDBACK

L. The following is a bullet list of the author’s evaluation and constructive
feedback:

A. Use an online course delivery and feedback system to expand the

B.

F.

classroom beyond its four walls.

Integrate Internet and technology resources (PC and software appli-
cations, video/audio and other digital media, online libraries, etc.) to
support and enhance their range of resources and forms of expres-
sion.

. Identify barriers that may prevent students from doing research

throughout their academic careers (Cappon & Kennette, 2022).
Make appropriate use of resources (time, effort, energy, and strategy)
to locate credible sources.

. Avoiding copying and plagiarism by learning to paraphrase. Always

credit one’s sources.

. Dealing with inevitable feelings of loss, laziness, and disappoint-

ment must be built into the course feedback and monitoring system.
Some Japanese students actually despise the ‘chore’ of learning and
producing their own original research project, which does not come
naturally as they have never been asked to do so throughout their
formal education.

Adapting to these new research agenda demands must be taught
gradually but can be expected to show favorable results in the end.

II. Below is a list of cautions and warnings about potential threats to the
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curriculum:

A. Care must be taken to encourage authentic, student-devised, and/or

team-constructed research proposals, research plans, and the collected
data used to corroborate the results of individual and team research
projects, but to also discourage students from actually cheating, i.e.,
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taking someone’s else work and passing it on as if it were their own.
With the availability of new sophisticated software apps that are
highly rated but also both hotly defended, criticized, and even out-
right banned, ChatGPT and similar programs are providing us with
a new set of boundaries and borders and perhaps may also be build-
ing new barriers which artificial intelligence’s recreation of the
human university student cannot detect (Heikkild, 2023, July 18).

B. Take the problem of cheating, “if ChatGPT makes it easy to cheat on
an assignment, teachers should throw out the assignment rather than
ban the chatbot” [quote from Helen Crompton in (Heaven, 2023)].
Al opens up new doors to thinking and dealing with chronic human
problems like cheating at work or in school. Let’s not throw out the
baby along with the newly scented bathwater. We must re-think how
to deal judiciously with the problems and the ‘opportunities’ for
cheating.

C. Change in education is often very difficult to stomach. New types of
so-called Al-driven educational software, such as Chat GPT and
even its newest competitors like Microsoft’s new Bing and Google’s
Bard, are simultaneously exciting and sickening different types of
professional educators (Williams, 2023, July 7). According to Jessi-
ca Stansbury, director of teaching and learning excellence at the
University of Baltimore, “There’s still some fear [of Chat GPT], but
we do our students a disservice if we get stuck on that fear” (Stans-
bury, 2023).

11. SHAPING THE FUTURE: ARTIFICIAL INTELLIGENCE (AI)

IN JAPANESE UNIVERSITIES

Despite the numerous opportunities and benefits derived from introducing

Al in higher education, research on the adoption of Al-based solutions in

Higher education institutions has been very limited (Gupta & Bhaskar,

2020). Some existing studies in the area have focused on opportunities,

benefits, issues, and challenges of Al-based education, ignoring the perspec-

tive of teachers who can play an essential role in the successful diffusion of
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Al in teaching and learning. To further explore the integration of Al in
Japanese tertiary education, it is crucial to involve teachers and understand
their attitudes and willingness to embrace Al technologies. This understand-
ing is essential as teachers are the end users and implementers of Al tools in
teaching. By addressing their concerns and incorporating their feedback,
universities can ensure a successful adoption of Al in teaching and learning
practices. Furthermore, the categorization of Al applications proposed by
other researchers provides a framework for understanding how Al can
support education (Taibi et al., 2023).

These categories include applications for profiling and prediction, appli-
cations to support assessment and evaluation, adaptive systems and person-
alization, and intelligent tutoring systems. By considering these categories
and understanding the specific needs of Japanese tertiary education, univer-
sities can tailor their Al applications to enhance student learning experiences
effectively. This will create a more personalized and efficient learning envi-
ronment where students can receive targeted feedback, access relevant
resources, and develop critical research skills. In addition, integrating Al
into higher education can also revolutionize the research process for univer-
sity students. Rather than simply relying on traditional research methods, Al
can aid students in gaining access to and analyzing immense quantities of
data, recognizing trends and patterns, and generating insights that might
have been missed otherwise.

12. THE ROLE OF AI IN ENHANCING RESEARCH SKILLS

The role of Artificial Intelligence (AI) in enhancing research skills is
becoming increasingly important in the field of tertiary education (Bearman
et al., 2022). Al can support university students in conducting more effec-
tive and efficient research by providing access to vast information and
assisting in evaluating and analyzing data. It can also assist in personalized
guidance and recommendations for enhancing research methodologies. Al
can analyze large data sets quickly and accurately, identify relevant sources
and references, and provide students with valuable insights to improve their
research work. Additionally, Al-powered plagiarism detection tools can help
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students ensure the originality and integrity of their research outputs.
Furthermore, Al can assist in organizing and managing research data,
enabling students to monitor and access relevant information effortlessly.
University students can become more efficient and successful researchers by
applying Al in various ways, resulting in higher-quality research outputs and
expanding knowledge in their particular subjects. Moreover, Al can poten-
tially play a pivotal role in facilitating joint research endeavors. The signifi-
cance of academic research partnerships lies in their ability to enable aca-
demics to collectively address intricate challenges (Dévalos-Nieves & Hul-
shof, Accessed July7, 2023) . Through Al-driven communication and collab-
oration platforms, students may effortlessly establish connections and
collaborate with their classmates and teachers, regardless of geographical
constraints. This promotes the exchange of ideas, enables interdisciplinary
research, and enhances the overall research experience for students.

13. CONCLUSION

It is hoped that the readers will understand the passion and commitment
that making such a monumental change in the mission and execution of
Japan’s university system will entail. These recommendations are offered
with the sincerest hopes that the post-secondary education system in Japan
can and will be salvaged in the face of the phenomenal challenges that this
country and the world face in the middle of the 21* century. The ramifica-
tions of Artificial intelligence (AI) development are uncertain at present,
but it appears certain that Al applications will emerge as a prominent
concern in the field of educational technology during the next two decades
(Zawacki-Richter et al., 2019). Al products and services have significant
potential to assist students, faculty members, and administrators at every
stage of the student lifecycle. By incorporating Artificial Intelligence (AI)
into the research and learning process judiciously and thoughtfully, we may
further improve our students' capacity to seek information and develop into
researchers who can put these acquired abilities to use in their future
endeavors.
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How do the incestuous couples inspire our pity?
— 'Tis Pity She'’s a Whore and The Story of Princess Hinoura ——

Akiko Ikeda

Abstract

This paper examines two dramatic works featuring sibling incest: 'Tis
Pity She’s a Whore by John Ford (1586—c. 1640) and The Story of
Princess Hinoura by Hisashi Inoue (1934-2010). The former play
explores the intricate relationship between love and pity within the
context of social norms and extreme violence. It is a tragedy centered
around Giovanni with uncontrollable excessive passion for his siter
Annabella, resulting in violent death that startles and elicits pity from the
audience. However, the intense depiction of passion and societal
defiance can distance the audience from the characters, challenging the
extent of their empathy. In contrast, Hinoura, set in a fable atmosphere,
explores a longer time span. Rather than focusing solely on romantic
passion between the central couple, it invites the audience to empathize
not just with the characters on the stage but with humanity as a whole.
The play manages to evoke emotions beyond pity, perhaps even a sense
of shared humanity, while addressing mortal sins in a comedic light and
concluding with themes of hope and forgiveness. Despite their difference
in time and setting, these works challenge and engage the audience
emotionally and intellectually, avoiding simplistic moral lessons and
instead intriguing viewers with complex human experience.

Incest, an inherently sensitive and taboo topic, has been a subject of
fascination and repulsion within literature and drama. While many view it
with revulsion, some argue that our strong negative reaction to incest
suggests a latent fascination with R This dichotomy of emotions has been
explored through the works of various authors and dramatists, who have
delved into the theme across different cultures and time periods. Ancient
Greek and Roman mythology, oral traditions, and literary works have often
depicted incestuous relationships, leading to captivating narratives and moral
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lessonzs). We can find an example in the Oedipus story, in which even an
unintentional incestuous relationship has a tragic result, having a great impact
on the reader or audience as well as conveying moral lessons (Jonson and
Price-Williams 30-36). Even modern authors and directors, such as David
Vann and Simon Stone, find relevance in these ancient myths, as they portray
individuals who defy societal norms, resulting in dysfunctional famlhes
Therefore, those myths have been retold throughout time, in many versions,
all over the world.

Meanwhile, Hopkins suggests that incest became an important theme for
English drama during the early decades of the seventeenth century, introducing
plays that deal with the topic (10). Bueler points out that incest is one of the
distinctive motifs of Jacobean and Caroline theatre for its sensation (115-
145) . Roper also discusses the incestuous plays, focusing on how the theme
has been treated, either as “wholly wicked” or with less emphasis due “to
mistakes about parentage” (4). He further suggests that 'Tis Pity She’s a
Whore (hereafter referred to as 'Tis Pity) by John Ford (1586—c. 1640) is
the first English play that sheds light on an incestuous couple as the main
protagonist, depicting them with some sympathy (Roper 4). Hopkins assumes
that the theme of incest also provides Ford with the opportunity to explore
various questions, including issues related to class, which should give him
room for further creative exploration. Hopkins also mentions possible cultural
differences, referring Japan, Argentine, and Brazil, in how they approach the
topic of incest (6—47>).

Japanese dramatist Hisashi Inoue (1934-2010), the author of The Story of
Princess Hinoura (hereafter referred to as Hinoura), describes Japan as a
small, densely populated country with a single culture, a central authority,
and one emperor, in which people feel closely interconnected, likening the
society to an incestuous one (Inoue 26). Although this description is
metaphorical, he came to feel this way after spending six months outside
Japan, which inspired him to create this piece. During the process of
developing the story, Inoue drew inspiration from various sources, including
The Holy Sinner by Thomas Mann, Kojikir (Records of ancient matterss)),
Konjaku Monogatarishu (Anthology of tales from the pas6‘)[), Konjakusetsuwa
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shu (Anthology of narratives from the past) by Tagoto Tsukimaru, and
Oshioki Ruireisho, (a compilation of law reports dealing with criminal cases
in the Edo period). Inoue was surprised to find similar stories of incest in
Japanese narratives from the Middle Ages.

This paper examines two dramatic works featuring sibling incest: 'Tis
Pity and Hinoura. An actress Tomoko Mariya, who played a sister to the
monk in Hinoura and Annabella in 'Tis Pity —both commit incestuous
relationship with their brothers— shares unique experience in performing
these two roles. Her insights have promoted my focus on these two plays.
Mariya describes the intensity of playing Annabella in contrast to the more
relaxed experience of playing a sister to the monk in Hinoura (THE 102
18) . In addition, I was curious about how our emotions, particularly pity, as
implied in the title, are elicited through these plays. In this context, pity
refers to the modern sense of the term. The way these plays evoke emotions,
especially pity, may differ despite sharing the same theme. This essay will
primarily explore the elicitation of modern-day pity and how it is evoked in
each play. However, before addressing the theme of this paper, let me briefly
examine the history of pity.

Pity

In his essay The Golden Mean, Ford says “it is better to be envied then
pittied: pity proceeding out of a cold charitie towards the miserable” (Ford
28657). This is understandable because even in the modern sense, you cannot
dismiss a condescending air around it. But has pity always carried only the
negative meaning? The word, ‘pity’ comes to us from the Latin term, pietas.
In its original Latin meaning, pity was understood as actions that express
‘goodness’ and ‘kindness’. That explains in part why, for a long time, pity
has often been associated with “a feeling of tenderness for someone who
was suffering or had experienced misfortune” (Gerdes 231). This way of
understanding and using the word pity goes back to the late thirteenth century,
while other definitions of pity include, “a desire to relieve the suffering of
the other person or to show them mercy” (Gerdes 2371)) .
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During the historical period we know today as The Renaissance, the
concept of emotions manifested as a list of physiological conditions. The
work of a theologist Thomas Wright (c.1561-1623) is well known for
understanding the passion of people in the era (Sullivan 25-44). There, he
suggests women tend to feel more mercy and pity than men because of their
complexion (Wright 40). It was during the fifteenth century that the Italian
artist Michelangelo sculpted the famous Pieta, one of his masterpieces that
represents pity. The Pieta is a representation of the virgin Mary as a mother
holding her dead son Christ in her arms. The power of the Pieta is that it
shows the existence of two human qualities: tenderness and reverence
(Gerdes 232).

Later, during the nineteenth century, the German Philosopher Friedrich
Nietzsche wrote extensively on the subject of pity, attributing negative
perspective to the idea. For Nietzsche, pity was a form of weakness that,
“has a depressing effect, deprives our strength and induce more suffering”
(Nietzsche 572). As time passed, other important figures in history have
added their own interpretations to the meaning and experience of pity,
expanding our understanding of this human emotion. It is impossible to
avoid asking the question of what pity means today. Gerdes suggests that the
word is often used in a condescending way in order to express contempt
towards people who are considered to be inferior (232), therefore expand-
ing on Nietzsche’s negative interpretation of pity as a form of weakness.

Now, a comparison of awareness of the degree of involvement and action
generated by other similar human emotions such as sympathy, empathy, and
compassion, pity seems to be the emotion that generates the least engagement
(Bee, “Pity”). For example, while the feeling of compassion often leads to
some action designed to improve the situation of the receiver, pity, sympathy,
and empathy are emotions that do not imply a higher degree of emotional
engagement. In other words, it is easier to feel pity and not do anything
about the situation. In reality, it seems that there is more distance between
the person who experiences pity and the person in trouble. Such distance
may be a possible explanation for the apparent indifference and lack of
engagement that ultimately results in not taking action. At the same time, we
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need to remind ourselves that not everything about pity is negative. Some
authors, such as J.R.R. Tolkien and Stefan Zweig believe that there is also
positive side to pit?/. I also believe there is still warm side in pity as its original
meaning. In the early modern, the concept of pity could be understood as a
synonym to ‘sympathy’ (Meek 234). In the Japanese language, one of the
close representations of pity as sympathy is [i]{# (Do-Jo). The first Kanji,
“Do,” indicates sameness. The second Kanji, “Jo,” represents emotion. In
other words, the concept of Do-Jo refers to a person’s ability to feel some
kind of emotion about the situations experienced by others. It never has a
cold or condescending atmosphere as the modern usage in English.

One could argue that there are degrees of pity, ranging from a feeling of
pity that entails a minimum of personal engagement or perhaps a sense of
cold disengagement to pity that encourages, similarly to sympathy or empathy,
putting your feet in the other’s shoes. This latter type of pity is described by
Zweig as ‘the other’ type of pity. In the context of '7is Pity and Hinoura,
what degree of pity is evoked, and how is it portrayed? These questions will
be discussed in the following sections.

Pity through Love in ’Tis Pity

In Ford’s play 'Tis Pity, the complex interplay of pity and love unfolds
through the passionate yet taboo relationship between the protagonists,
Giovanni and Annabella. This section explores how Ford manipulates the
audience’s emotions, challenges social norms, and portrays violence to
evoke feelings of pity. It also considers the characters’ ungovernable passions
and the distance they create between the audience and the stage.

Meek discusses the way we produce the feeling of pity and suggests the
process could be more complex or imaginative than automatic phenomena.
He points out that Shakespeare tries to manipulate the audience’s or reader’s
sympathies through examining the way in which they feel pity in Richard 11
(130-152). Characters frequently compare their sorrows to other texts and
stories in the play, which allows the audience to imagine those indirect
materials as well and then have them produce pity. As a skillful playwright,
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Shakespeare highlights the process in which pity and compassion are
produced (Meek 132). In the case of Ford, does he try to manipulate the
process of the audience’s emotion? As a dramatist, He tries to move
audience or readers somehow even using the word pity in the title, but the
way seems to be more direct, not expecting the audience to refer to other
texts or stories. Rather, by presenting uncontrollable passion or desire of
Giovanni and the miserable fate of Annabella with the sensational theme as
incest on the stage, he tries to produce a tragic tension that is meant to
inspire certain emotions in the audience.

'Tis Pity, first printed in 1633, is a groundbreaking play that depicts
sibling incest as a passionate, tragic love story (Massai 1). As Massai
examines, Ford placed his drama within a long tradition of tragedies, and
points out that pairing the words ‘pity’ and ‘whore’ made the play radically
anti-Aristotelian, “because it challenged readers and audiences to engage
with situations and passions that would not have been regarded as worthy of
pity” (Massai 37). In this context, Anabella does not have a right to be
pitied because she is a whore. However, no matter if she deserves to be
pitied or not, we tend to feel sorry for each protagonist or the couple to a
certain degree. Then how pity is inspired through the protagonists, the lovers,
or the play?

As briefly mentioned before, when someone talks of pitying something or
someone, you cannot but sense a patronizing tone. The usage of the word by
Cardinal reflects this. Here are his lines from the final scene:

Cardinal: but never yet
Incest and murder have so strangely met.
Of one so young, so rich in nature’s store,
Who could not say, ¢’ Tis pity she’s a whore?’ (5.6.160—%)

Faced with the violent tragedy in the last scene, the Cardinal grieves over
the disaster and pities Annabella. However, he labels Annabella ‘a whore’
and pities her as if she were an inferior creature and nothing to do with
himself. In fact, to whom, is she ‘a whore’? If you consider her brother
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Giovanni as her true love, she is a whore to her lawful husband Soranzo.
Whereas if you value Soranzo more as her husband because of the lawful
relationship, she is ‘a whore’ to her brother Giovanni. Or one can even
interpret she is truly in love, not a whore, focusing only on one true couple.
As Schmiga suggests, “the categories of ‘wife’ and ‘whore’ are becoming
increasingly indistinct,” focusing on the events that happened in the play
(179). However, as Roper suggests, the Cardinal takes the context to safer
or easier ground by categorizing Annabella simply as a ‘whore’ and pities
her (Roper 6).

Social Norms and Tragic Love

Hopkins states we cannot read or watch the play “without feeling at least
some degree of sympathy for Giovanni and Annabella, whatever one may
feel about the advisability or morality of their behavior” (xi). One of the
reasons is that the couple could give the audience or reader the impression
that they are tragic lovers driven apart by social norms. Wiseman suggests
the lack of any language for incest in the text and the relationship between
siblings can be represented as courtly love (181). The audience, knowing
that they are brother and sister, is led to accept the choice they made
(Wiseman 181). Here, the young couple challenges the social norm,
keeping their faith in their love, testing how far the audience can sympathize
them. In the very first scene, Giovanni confides his feelings for Annabella
and explains his way of thinking to the Friar.

Giovanni. Shall a peevish sound,
A customary form, from man to man,
Of brother and of sister, be a bar
“Twix my perpetual happiness and me?
Say that we had one father, say one womb
(curse to my joys!) gave both us life and birth;
Are we not therefore each to other bound
So much the more by nature? By the links
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Of blood, or reason? Nay, if you will have’t,
Even of religion, to be ever one,
One soul, one flesh, on love, one hear, one all?
(1.1. 24-34)

Although many of us think what he says is quibbling and we may feel
repulsed by their incestuous relationship, we may grant his point by listening
to his reasoning. As being discussed, incest is a social or cultural construction:
therefore, just because Annabella is called a siter to Giovanni, how cannot
she be the object of his love? This play is often compared to Shakespeare’s
Romeo and Juliet, in which, too, ‘violent delights’ end tragicalllyoi However,
the relationships between the couples are diametrical opposites: Romeo and
Juliet, from families that live in a state of enmity with each other, wish to
marry, which would represent an extreme form of exogamy, whereas
Giovanni and Annabella are in endogamy as siblings, going nowhere in a
family (Smith, “’Tis Pity”). Romeo and Juliet try to set up their relationship
in a social institution, marriage, whereas Giovanni and Annabella dare to
break it for their love. Bueler points out that the incest motif could be used as
a structural device rather than giving the audience sensationalism in Jacobean
and Caroline drama (115-145). In that sense, incest can be seen as the biggest
obstacle or ordeal that protagonists must challenge and overcome. It is a
much deeper impediment than families being hostile to each other. From the
start, Giovanni challenges the restriction or social norms as well as natural
and divine laws, craving his sister as cited above. He then tries to tame his
desire and feelings for Annabella by following the Friar’s advice, but nothing
works.

In the end, Giovanni and Annabella consummate their love, but he tells
Annabella that she would have to marry someone in the end. Giovanni
denies or is sarcastic about the institution of marriage from the start and he
recalls how foolish it is to be a slave to convention in the end.

Busy opinion is an idle fool
That, as a school-rod keeps a child in awe,
Frights the unexperienced temper of the mind. (5.3.1-3)
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Then he tells the Friar, “the hell you oft have prompted is nought else / But
slavish and fond superstitious fear” (5.3.19-20), since he finds “all of
happiness” (5.3.14) with Annabella. Annabella also neglects social
conventions. When Giovanni lies to her, suggesting that the Church would
pardon his passion (1.2.249-52), she seems not to care much for moral or
social norms. Giovanni has “won / The field and never fought” (1.2.252-3),
and she tells him:

Oh, how these stolen contents
Would print a modest crimson on my cheeks
Had any but my heart’s delight prevailed! (2.1.6-8)

She has no regrets about what she has done. They both follow their passion,
neglecting social convention. In other words, they seem to dismiss a social
norm, the institution of marriage, which is undoubtfully the most privileged
“conservative type of love relationship, sanctioned and regulated by law and
religion” (Schimiga 177). As Roper suggests, incest here can be “seen as a
challenge to the moral, social, and even political order” (7). Meanwhile,
having examined three “unnatural” and “unconventional” plays, Schimiga
points out marriages become unconventional in these tragic stories. For
example, Annabella marries Soranzo after finding her pregnancy and she
does so to hide her secret relationship with Giovanni. Similar incidents
happen in The Duchess of Malfi and Women Beware Women (Schimiga
177). In a sense, this could apply to common law marriage today, which
may allow the audience to feel a little bit more sympathy for them despite
always being aware that they are brother and sister biologically. Therefore,
there is a dilemma or tension that remains between what we watch on the
stage and what we know about them.

Johnson focuses on emotion, especially pity, in relation to self and identity
in early modern England. Referring to other scholarly works that try to feature
early modern self as more of an individual product, she argues self as more
of a social product through focusing on pity that “prioritised a particular
type of emotional relation” (Johnson 22). She suggests pity as a tactic to

bind people through sharing emotion. For example, watching or reading a
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text in which violated women are depicted forces readers or audiences to
respond emotionally in a certain way. Here, most of us are ‘forced’ to pity
the women (Johnson 30). In fact, the audience and/or readers can be bound
emotionally to a certain direction. The collective emotion may have them
feel close to or distant from the characters on the stage. Then, extreme
depictions, such as violence or savagery, may deter us from identifying
ourselves with them on the stage, which seems to happen in '7is Pity.

Violence in ’7is Pity

The violence depicted in ’'Tis Pity, may distance ourselves from the
characters on the stage. The most violent and grotesque scene is the last one,
where Giovanni stabs Annabella while kissing her and dismembers her
offstage. Giovanni comes back onstage to the banquet scene, bearing her
heart on the point of his dagger and presenting it to her husband Soranzo:

Giovanni. Here, here, Soranzo! Trimmed in reeking blood
That triumphs over death, proud in the spoil
Of love and vengeance. Fate, or all the powers
That guide the motions of immortal souls,
Could not prevent me. (5.6.9-13)

Facing the astonished and confused onlookers, Giovanni continues with
these words:

"Tis Annabella’s heart; ’tis! Why d’ee startle?
I vow ’tis hers. This dagger’s point ploughed up
Her fruitful womb and left to me the fame

Of a most glorious executioner. (5.6.29-32)

Here I swear
By all that you call sacred, by the love
I bore my Annabella whilst she lived,
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These hands have from her bosom ripped this heart.
(5.6.55-8)

His father Florio dies of the shock and a broken heart, Giovanni stabs
Soranzo, and Soranzo’s servant Vasques stabs Giovanni. In fact, there are
more violent deaths before this last scene. Soranzo’s mistress, Hippolita,
aiming to murder him, ends up in prison and dies in torment. Moreover,
Annabella’s tutoress Putana tells the truth to Vasques, who arranges for her
eyes to be put out, and in the end Putana is sentenced by the Cardinal “to be
burnt to ashes” (5.6.139). Templeman points out that women are represented
in this play as food for men to consume (37). Soranzo threatens to tear
Annabella with his teeth “joint by joint” like meat when he demands her
lover’s name. Eventually, her heart is offered by Giovanni as part of the
banquet. Putana is also “roasted over a fire like a meat carcass” (Templeman
37). These are cannibalistic representations. In fact, incest and cannibalism
can be similar in that they break taboos. Moreover, Davey points out that
“Cannibalism and incest are both centered on the idea of consumption of
one’s own kind: cannibalism signifies either the desire or act of eating a
fellow human; incest signifies either the desire or act of sexual intercourse
with a fellow family member” (Davey 7). When we focus on these violent
scenes, we cannot help but be less sympathetic, putting distance between
ourselves and the stage.

Ungovernable Passion

Lastly, I would like to refer to Giovanni’s passion for Annabella, which
drives the tragedy in the play. Davey describes Giovanni’s passion as an
ungovernable, incurable, and the wrong type of passion, referring to the early
modern views on the moderate and governable emotions (2). Incestuous
passion was seen as dangerous because it manifested itself more violently
than passion directed outside of the nuclear or extended family, exceeding
the normative nature of emotion usually exchanged between family
members (Davey 2-3). She then refers to Stephen Pender, who mentions the
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views on excessive passion of writers in those days, such as Robert Burton
and Thomas Wright. They consider “inordinate” passion as the “most
dangerous and consequently harder to govern”, which is separated “from a
less harmful and more manageable” one (qtd. in Davey, 3). Pender uses the
word, “inordinate” as well, saying that “both physicians and sufferers feel as
if inordinate passions either occasion or intensify illness” (gtd. in Davey,
3). Davey then argues that Giovanni is mad from the start and his mental
state deteriorates further as he is faced with more obstacles to his incestuous
relationship (8). The Friar also refers to him as a “foolish madman”
(1.1.24), and Annabella pities her brother, saying: “This is some woeful
thing/ Wrapped up in grief, some shadow of a man./Alas, he beats his breast
and wipes his eyes,/ Drowned all in tears./ Methinks I hear him sigh”
(1.2.145-8). He cannot eliminate or moderate his passion and there is no
cure for it. There is no way out but to express and vent his emotion, although
nothing but destruction waits.

In a way, one could think the relationship between the couple appears not
to be mutual but based on Giovanni’s ungovernable passion. Hogan sees it
as Giovanni’s egoistic self-love and denies the union of two lovers (310).
As Schmiga suggests, there are long soliloquies showing Giovanni’s desire
for Annabella but not so for Annabella (146). She must have loved him to a
certain degree, responding to his desire, but she cannot go on as he wished
in the end. In this context, we pity Giovanni with his uncontrollable passion,
and we pity Annabella who followed Giovanni and could not help but to be
dragged into his way miserably. As it has been argued, we tend to feel pity
or sympathy for them to a certain degree for the tragic events and misfortunes:
however, we may feel it objectively, not taking it as our own issue. The
protagonists exhibit bold and violent traits, not necessarily inviting us to feel
close to them but rather challenging us to explore the limits of our capacity
for pity. In the next section I will shift the focus to Hinoura, which may
evoke our sense of pity in a different manner.
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The Story of Princess Hinoura

Hinoura, written by Japanese playwright Hisashi Inoue (1934-2010), is
full of humor even though it has a classical tragic setting, featuring incest
between a twin brother and sister, and between a mother and a son. The story
is told by a narrator, a lower-ranking fallen monk, Hijiri, who travels around
with a female shamisen (a three-stringed musical instrument) player who
has a baby, performing sekkyo-bushi (sermon ballads) to audiences. Hijiri
lives in the Edo period (1603-1868), and the story takes place in the Heian
period (794-1185). Hijiri says that he is a depraved monk with a woman
and a baby, and therefore he wants the audience to listen to a story of Hinou-
ra. This is a slightly mysterious line. Why does he want us to listen to his
story? We will find out what he means and how it connects to the story later
but let me begin by summarizing this story.

There was a beautiful twin brother and sister, called Inewaka and Hinoura.
Their mother died on the day she gave birth to them, and their father passed
away when they were 15 years old. They were very close as they grew up,
and on the day their father died they violated a taboo by sleeping together.
Finding Hinoura pregnant with Inewaka’s child, their uncle Munechika
decides to take her into his house and orders Inewaka to go to the capital.
Inewaka dies on the way to the city in an accident, and Hinoura gives birth
to a beautiful boy. However, Munechika persuades Hinoura to put the boy’s
life in the hands of God by putting him into a small boat and letting it drift
out to sea. Having no choice, Hinoura follows the order, putting her boy into
the small boat with a letter, a bag of gold, and a mirror.

Eighteen years later, by chance, an orphan called Uona visits Hinoura’s
land and rescues her from a predicament. Uona then falls in love with her
even though she is much older than him, and Hinoura, who has remained
single for love of Inewaka, is attracted to him and they get married. Happily
married, and pregnant, Hinoura finds a letter, a mirror, and an empty skin
bag that Uona treasures dearly, the objects Hinoura herself had put into the
boat with her baby boy. Hinoura now realizes that this is her own son, then
she stabs herself in the eyes with a knife, saying that she deserves
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punishment because she could not recognize her own son. Uona does the
same, saying that he could not identify his own mother, and they walk away
separately from their house. Another 18 years passes. Hinoura has
established a hospital and, with her patients, goes to see a monk, who is
famous for working miracles. If a patient confesses from the bottom of his
or her heart, their illness just disappears, people say. While they talk, Hinoura
and the monk (who is Uona) recognize each other by their voices. Both
blind, longing to see each other and asking God for mercy and praying hard,
eventually their eyes are healed, and they are able to see each other. Uona
even recognizes a beautiful young lady sitting beside Hinoura, his and
Hinoura’s child.

Pity, Sympathy or Empathy through the fallen monk Hijiri

In this instance, there is an incestuous relationship not only between a
brother and a sister but also between a mother and a son, adding a theme
from Greek tragedy. However, the play is not a tragedy but a comedy,
arousing pity not only for the couple but for all human beings. One of the
reasons is the fallen monk Hijiri who serves as the narrator and chorus, who
plays a pivotal role in drawing the audience into the story and shares a sense
of guilt and shame. He insists that the audience listen to a story of Hinoura,
and in doing so, he effectively implicates them in the narrative. He eventually
tells the audience that this is the only story he can provide. In fact, this is
also the story of themselves — Hijiri and a shamisen lady as a brother and
sister having a baby of their own — and they tell the story as a confession.
People on the stage throw stones at them and beat them with sticks or spit at
them, after finding out the fact, but he still tells the story of their sin and
asks forgiveness. He also says they tried to punish themselves by slitting
their eyes like Hinoura and Uona, but they, ordinary and weak people
lacking such courage, couldn’t do it. He then asks for the audience’s pity,
saying that there may be some members of the audience who approve of
them for repenting and telling their shame openly to strangers. Moreover,
becoming a little bold, he even suggests that the audience, in the absence of
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such shame, would feel relieved listening to this story of mortal sin, thinking
over and comparing their own petty offenses, such as cheating someone,
earning a little dirty money, or having an affair, and so on. In this way, Hijiri
insists that a story is effective for both sides: Hijiri and his sister can confess
and ask for pity by telling a story, while the audience can feel relieved or
comforted through listening to it and thinking over their own trifling sins.
His attitude is a little intrusive, and he and his sister leave the stage being
booed and having stones thrown at them by people on the stage.

In fact, Hijiri’s role in dragging the audience into the theme and sharing
the feeling of guilt is important. His confession-like storytelling style
encourages the audience to reflect on their own imperfections and sins.
Through Hijiri, the audience is made to understand both the comedy and
tragedy of the characters’ predicaments, leading to a complex emotional
response. This blend of humor and tragedy allows the audience to connect
with the characters on a deeper level. Indeed, Hijiri can be bold because he
knows he will be pitied and forgiven if he confesses and reflects on his
behavior. This view, in fact, can be found in the main source, The Holy Sinner
by Thomas Mann, and it seems to be maintained throughout the pl;};. The
Holy Sinner features a character called Gregory as a child conceived in sin
between a brother and sister who are heirs to a dukedom. The child grows
up and becomes the husband of his birth mother by chance, which comes to
light in the end. He spends seventeen years repenting for his sin on a rock in
the sea and is eventually chosen by God to become Pope and later canonized.
In the same way Uona, who also spent eighteen years on a rock in the sea,
becomes a head priest in the end. He is found because the emperor and his
sister saw Uona in their dream and heard the voice of Buddha saying, “This
man is a sinner. However, he spent eighteen years repenting on the rock. ...
No matter what sin a person commits, if the person truly repents, the sin
should be purged. Since human beings commit sin, nobody can accuse a
person of being guilty of a sin. What is important is to be ashamed of the
sin, repent, and find out how to correct it. This man is more virtuous than
any other high priest. Find this man and take him as an abbot for the new
templléi” In the end, the eyes of Uona and Hinoura are healed, and Hijiri
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atones for the sin he committed, in his way, by wishing for forgiveness. This
play hints at a hope that there may be absolution after sincere atonement.

Humor in Hinoura

Despite its dark themes, Hinoura is infused with humor, especial in
crucial scenes. Wordplay, comedic conversations, and situational humor create
moments of levity that serve to bring the audience closer to the characters.
In the first half, when Hinoura and Inewaka end up sleeping together, when
they confess to their uncle Munechika, and also when they depart separately,
their conversation includes lots of wordplay. It continues in the following
scenes as well. For example, the child conceived between Hinoura and
Inewaka, who is Uona later on, is taken care of by a monk on an island and
called Taro at that time. He tells the monk that he wants to go traveling to
find out who he is or who his parents are. The monk, suffering from gout,
suggests that it might be better not to know who he is, and complains of the
pain of gout saying “it hurts”, which in Japanese sounds very like ‘identity’.
As the monk foretells, seeking ‘identity’ creates hardship for Taro later on:
he complains of pain by saying ‘identity’ many times, which makes the
audience laugh. In this scene, the monk chides Taro, who says he wants to
tell his parents that he does not bear a grudge towards them and will forgive
them. He lectures Taro that only God can give forgiveness to humans. In
another scene, Hinoura, attracted to Taro, is at a loss between reason and
lust, which is depicted comically as well. While sighing, she suddenly
becomes amorous and says, with a lascivious gesture, “I hope that young
man desires my mature breast from the bottom of his heart. Moreover, he
would like these hips, which certainly haven’t lost their shape...” Then she
comes back to her senses and sits up straight. But soon her eyes start to
shine. Her senses go back and forth, saying thus: “He usually doesn’t look at
me nervously, but there is a look in his eyes that sometimes expresses
warmth and sharpness. That enchants me ... he may be evaluating me as a
woman ... How dare you, such a swollen-headed, foolhardy ... sweet
youth.” To settle her feelings, she tries to pray to Buddha, but she still goes
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back and forth, seized by desire and then getting hold of herself. Even after
finding that Uona (who is renamed, from Taro, after their marriage) is her
son, she deals with him comically. Uona returns home not knowing that
Hinoura has found out the truth, so he holds and touches her as usual, as a
loving husband. Being touched all over her body, Hinoura mumbles repeatedly,
“Hell (as a mother) ... Heaven (as a wife)”, which is intended to get a
laugh from the audience. Facing Uona, who demands Hinoura’s breast, she
asks if she should offer it as a mother gives it to her child or as a wife to her
husband. Finding Hinoura’s attitude odd, Uona asks the reason, and she
begins to tell a story.

Hinoura:  Your father was my brother. So you’ve made your uncle
your father.
Uona: Then you are my wife and mother and aunt ...

Hinoura:  That’s right, my dear.
Then, regarding a baby born of Hinoura and Uona,

Hinoura: I am the mother of this child, but you are also my child.
That means the mother of this child’s father is me, so I am
the grandmother of this child.

Uona: You are a grandmother? Oh I am making you old at once!

Hinoura: At the same time, to me, this child’s grandfather is my
brother.

She explains and analyzes the situation at tedious length, which reminds us
of her uncle Munechika. Facing an astonished Uona, Hinoura explains that
she gets used to these complications because it is the second time for her,
which also gets a laugh. She then says the world is in extreme confusion and
chaos. These comedic elements allow the audience to engage with the
characters’ complexities and imperfections, ultimately eliciting empathy and
understanding. The humor lightens the mood and facilitates a deeper
emotional connection with the characters, making their plights more relatable.
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A critical perspective

The chaotic and incestuous relationships depicted in the play can be
viewed as a critique of the societal norms and political conditions of the
time. Komori points out that the setting of the time of this story is crucial.
The fallen monk, Hijiri, starts his talk by giving some historical background;
he includes reference to Michinaga Fujiwara (966-1028), who carried out a
large undertaking that no one ever has done or will do (Komori 191).
Mininaga’s complex family relationships highlights the extreme confusion
and chaos in the characters’ lives. “Four of his daughters became consorts of
four successive emperors, and three of their sons became emperors” (“Fuji-
wara Michinaga”). In that process, two of Michinaga’s grandsons, Emperor
Goichijou and Emperor Gosuzaku, sons of Michinaga’s daughter Shoshi,
married Michinaga’s daughters, Ishi and Kishi respectively. So, for Shoshi,
her sons married her sisters, and her sons married their aunts. Komori points
out that this can be seen as the origin of the extreme confusion in the story
of Hinoura, and it has made this country a home of incest (Komori 191-2).
The story of Hinoura is similar to that of Chikahito Shinno, later called
Emperor Goreizen, whose father is Emperor Gosuzaku, and whose mother
is Kishi, who died two days after giving birth to him, like the mother of
Hinoura and Inewaka. In the play, finding Hinoura pregnant with Inewaka’s
child, their uncle Munechika grieves, saying, “I (Munechika) had been
proud of being uncle to them but now I am just an uncle-in-law” (Inoue
553). Inewaka and Hinoura say Munechika is their uncle no matter what.
However, Munechika protests, insisting that, because the lady Hinoura has
become the wife of young master Inewaka, so their relationship is that of
uncle- and niece-in-law, while, as the young master has become the husband
of Hinoura, so the latter is his nephew-in-law and Munechika is an uncle-in-
law to him. In this scene, Munechika harps tediously on the same topic,
followed by a chorus of “That sounds not right” uttered by Inewaka, Hinou-
ra, Hijiri and the shamisen player, which should provoke the audience to
laughter. Komori says Munechika’s theory becomes reasonable when he
denies the blood relationship by giving more weight to the relationship
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created by marriage than to the actual kinship centering on parent and child.
This can be seen as a commentary on the abnormal political conditions
created by figures like Michinaga (Komori 193).

However, the comical depictions still allow the audience get closer, as
opposed to violence, which creates distance despite the critical background.
Moreover, it ends well, giving us comfort as a comedy does. Hinoura and
Uona pray hard for their eyes to be healed, and their prayer is granted. Hijiri
tells a story believing he is forgiven. Bates says, “If you want something
badly enough and you believe in it hard enough, you will eventually get it:
though tragedy denies this possibility, comedy affirms it” (11). Frye says
that should be the world of the art created by human desire (115), and we
are healed and encouraged by such arts.

This paper has discussed the emotional impact of incestuous relationships
portrayed in two distinct plays: '7is Pity and Hinoura. The former play
explores the intricate relationship between love and pity within the context
of social norms and extreme violence. It is a tragedy centered around
Giovanni, with uncontrollable excessive passion for his siter Annabella,
resulting in violent death that startles and elicits pity from the audience.
However, the intense depiction of passion and societal defiance can distance
the audience from the characters, challenging the extent of their empathy.

In contrast, Hinoura, set in a fable atmosphere, explores a longer time
span. Rather than focusing solely on romantic passion between the central
couple, it invites the audience to empathize, not just with the characters on
the stage, but with humanity as a whole. The play manages to evoke emotions
beyond pity, perhaps even a sense of shared humanity, while addressing
mortal sins in a comedic light and concluding with themes of hope and
forgiveness. A comedy “is based on the second half of the great cycle,
moving from death to rebirth, decadence to renewal, winter to spring,
darkness to a new dawn” (Frye 121-2). In other words, comedy ends with
something to be born. Hinoura ends with her child with Uona, whereas
Annabella, with her child with Giovanni in her womb, is stabbed to death in
the last scene of 'Tis Pity. It may be unreasonable to compare these two
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plays, written in different times and places, and each play is unique in its
own way. However, both plays feature bold and honest characters who defy
social norms, leading to dysfunctional family dynamics. Despite their
difference in time and setting, these works challenge and engage the
audience emotionally and intellectually, avoiding simplistic moral lessons
and instead intriguing viewers with complex human experience.

Notes

1) Turner and Maryanski introduce opinions from experts such as Sigmund Freud,
J. G. Frazer, Bronislaw Malinowski and Claude Lévi-Strauss, who consider our
desire for incest to be obvious: if it were not, it would not be judged so negatively.
pp-18-19.

2 ) Jonson and Price-Williams examine the issue in their work. pp.76-89.

3) David Vann, whose novel Bright Air Black was inspired by Greek mythology,
talks about it in the radio program, “Books and Authors”. Simon Stone, whose
reputation for adapting classics, including Greek myths such as Medea and
Phaedra, says how we can resonate with “the self-destructive potential” feature in
the Greek Myths since we all have it within ourselves (Armistead “Interview”).

4) Hopkins, “Introduction,” 6-7. Roper also suggests different cultural acceptance.
“Horror of incest is a product of culture and of particular family structures, and
even in a given culture may not be universal: a study of church court records in
Tudor and Stuart England found that ‘ordinary people’ (mostly the rural poor) had
no particular horror of it. Roper, “Introduction,” p. 6.

5) This is an early Japanese chronicle of myths, legends, songs, genealogies, oral
traditions and semi-historical accounts.

6 ) This is a collection of over one thousand tales, written during the late Heian Period.

7 ) Toria Johnson considers ‘compassion’ as an interchangeable term for ‘pity” in her
book. Pity and Identity in the Age of Shakespeare, p.11.

8) J.R.R. Tolkein, “Do not scorn pity that is the gift of a gentle heart, Eowyn!” The
Return of the King: Being the third part of The Lord of the Rings, 976; Stefan
Zweig, “There are two kinds of pity. One, the weak and sentimental kind, [---]
which is not compassion, but only an instinctive desire to fortify one’s own soul
against the sufferings of another; and the other, the only one at counts, the unsenti-
mental but creative kind, which knows what it is about and is determined to hold
out, in patience and forbearance, to the very limit of its strength and even beyond.”
Beware of Pity, p.160.

9) This and all other quotations from ‘Tis Pity She’s a Whore are taken from the
Arden Early Modern Drama edition, ed. Sonia Massai, 2011.

10) Friar Lawrence’s words in Romeo and Juliet. (2.6.9)
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11) Inoue consulted The Holy Sinner in addition to the Japanese stories mentioned
above.

12) Hisashi Inoue, The Complete Works of Hisashi Inoue, vol. 11, Unless otherwise
noted, all translations are my own. 587-8. All quotations from The Story of Princess
Hinoura are from this source.
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