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Understanding and Evaluating of Employment Culture
in Japanese Companies: International Students’ Perspectives

Naoko Kotake

Abstract

Previous research has indicated that career education at Japanese uni-
versities does not meet the needs of international students. Therefore,
this study aims to examine the career-related education needs of interna-
tional students from a sociocultural perspective.

This study reveals that international students find it more difficult than
Japanese students to accept Japanese corporate employment practices,
such as the seniority-based wage system and membership-type employ-
ment. These differences can be attributed to sociocultural differences, in-
cluding those related to prior school education.

The findings suggest that providing identical career education to inter-
national and Japanese students without considering cultural differences
may fail to prompt international students to comprehend Japan’s employ-
ment culture completely. This could lead to international students choos-
ing employment in Japan without being convinced of their decision’s
prudence or fully understanding its ramifications.
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FTOLWZTTVREL BB DEGNH D EHRE SNz, FFICARRETIE
ELEH E R DZEMIH T BT ITBWTHFAE L HRNFA TR
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oo ZEMAR SN, HARANZEDIT ) AENFEHNC X 5 EEHE %2 7538
LTEY., BEHOZENZ BT 23D 5 LR SNz,

AETIEINS DB OE DT RITH 5 AL ZENE EE L,
RFZBITBF 1) TEHEDV AL RO R 58 AL LT § X
ENERF X 7THRICBVWTHPEIFICHRE T REZ EF R 0DE R
72\,

T3, [EDRHIEEHIE] 2 200728 3 2 &2 H AR NFEC A
TRPEICHFIIE» o722 8 E UL FEROENIOWTEZ TV,
B2, HARANFPERZEKE TCOFREE BV TT TIZEH &2 R L
TWwbZ e, FATHAMSE - BALIZHE KBV T W 2 EpH 0%
AT EGETH I EIFHARNEAEIZE o TSI D 5705, REEIEZ D
TEBWEWVIENPEZONS, TT—HHIZDOWTIX, BKETO¥
KB TIEFER O D LITHRE b, RO FERERD SN TWiwv,
T, FIEKRBERROMIGE BT 20638 - BEOBIRIC D SEDH O FFEL
BROLND I EPHEINTVE (R, 2021)e TOZ NS HAHET
HRENF 572 RFAICE 5 TIE IR BERMS - BARLICEZEL TS
FElZBET S Lid. BOHSYORBREGET 22 LIZHERY, [
I RHIEE?Z] LI FHiliZ T3 2 L ICHPUEE LR T VO TRV
EEZOLND, —H Ty BFEDPZCTELEREE L HARIZ LEGH O
FMEER Ve PHEIN, HAREOFEY I EEHELZ B0 H S LY
DEEL TEBINICHET LR T W E PRI,

T WFEID O HARANFAC [EHOREN] % BT 2 M558
WE L RIATEEEICT 2HFREOECE DIZ 5N D, FHLOZELIC &
o> THEN R o2t b A v N—3 v TRUE N O35613 5 O We s A3k
DHBTOHNE LIS TRV E NS LV I RBAPDERA I N—T v
TR 256, EAGRBESEH ) U TOEN DR LEVnE VIR
HFEEERAPH Y S NBRICH ARSI TE 2089 hbab v
EVI)RHEFREDOEL L2 L2 ) HBIPEEINL I T THL. £
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OB, HARNFEIBEE L) DATEOLHERE L 2139 2RO T L.
BRI E & BEOAHEERZFSICHMT 2 L 52 5. WFEOHM
LR EIE DI S N7z TRBENEDNZE DS Z LI X o TH L WikERD
ENE] Ewv) Ay ME, FUAETRLTHRRICE->THELNS
7o, A=y TRERIIT 2 H RN R & LS 2 RV, LA
TA)w MIKL 2 HICHRNEAEERFFHETENED 572 A LHRE T
590 Thbb, HRNFAE LA TIHERONEFEELFHETE 0L
IMWIZENDY . TOENBHOMRARELXA) v FEEKL L9089 »
DI E NI R ZENTEL, 2F 0. HRAZEDITS )%
BROAEFEEHT T 2 FHFEAE N 720D A Vo= TRIE ] o2 ek
X BRI IS E WD EE R bR,
ZZEFTHBRRTELULNRE N2 LRFEICBITL2FXF Y ) THEDED
FINREEND 2 LR Tve EWFFIRDHEORTHRICZIT AR
ONTWBEIERERAPZE L TWAZ LZ2MFFTAE X HIZAICRZ
WALE LTHARZICEBL TS EEZ ONS, H&KERLII 2z
F—varAy AN LIS BIZRZ 2WIHLIZEEBR O E 42
23 FBEOBADHRT SN TV L THIHERMO 5 5523l
WTWBIZEPRRDOLNIZD, [LERLEHPIZR - TLEEW] v
I BB LIRSS ERIOBRZZARNS 2 LAROONIZ) T 5 LR
AL TR 2 5 2 & D3 505, HAROKFEN T 5 AL E & #50
AR RIIF YV THEZRMLEL L) &5 L 20, IFROFHHRICERY
B LERHD, BATEFELEVEWI FHEE - TV BEFAD,
HARDEHSALIZOWTHE L, T ANTWE LIRS, HARANEE
I2E o TRV HOZ & THY-FAAEITIIIRMICEIZ L 2 U3 S
NGEVWHNERHLEEZ OGN, AROHEIE, ZOXI) ¥ ) THE
WCEDDLRENBICHREO LI L B ERNH LI L EZREL TV 5,
FEYIRFFVE R EER 2 VN =y TRIEF & v o 72 HAROTE R SUL O F#
WOWTHICHERE L v R PAEDPHARSEIRR L 22548, ki
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WS FEFRULME R LT 5 2 LICRHDTIERWVESL D 2 KF
WZBITFAF ) THFIE, BKkE TV & T2 IREMRET & LTl
ERHLRTVD LD L) EFEF LY ST OPTIEHADREHALIZIIR
FNZEE H AU L R PP EISNT R 2 > THATORKZ
RELZERBERARCRRZAEAMLTLE) WMLSH 2. Fx ) TH
B2 RPEHUBRRFMEA DV HAROE ALICERY TH X, R b
AL F 2 FORAEDRM R ALK I TLDTE Do HPAEITH
EL72% v ) THERF ¥ ) 732 17) BFd, F—ofLyiFiom
TIERESINDE RERANCEREZ YR TLIEDNTEDHIIH D, Ahiald
A & o THARNFEIZE o TEZITFT ARG TOR-PEITIZZIT AN

KWHARWBEHOR DS 5 2 20 TREHLDRTIENTE
720 TOALFEEDENIRFDOF v ) THEDOA LR LY, HAMEL
BWTbho bElkEIND X)X, HNOALERZBR L, HHE
M DOEEZRT ZENTORHD EHFTE S,

6. ELHESHDEE

AFTlE. HROKRFIIBIIEF X ) THEERFAED=—XIH -7
bOIZTHIEEHME LT, #EULMERDE) BFPED=—XTH
572X X ) THEEOLEY TEELE LIz, §RI2. FEURHEEHIER 2 2N
— ¥y TRER &\ o 7z HARMSEORE AT T 5 /52 D& AT H A
NFEEOFM & B b Z 2 #MEIC L > THLDIZ L, LR WIZELE
L7zF v U THEEWLETH L L TR, AfRoOHHAIE, HAREDRE
AL D B2 Py - 7212 T Ko wAs, ZTOHTH HAR N4 & 254 T
HNCFHIAR 2 B A 67z, LT, ZOEVIEKE TOFRE
HhEHAELN BN L 2bDTH L L V) WRERLEZ) AT ®
FIEDSH AR TR L 72t CRBRT 2 W REME O B W SULBE I A BRI L. 2
2RT 72D AFEISHE L 23 v ) THEDPLETH B L7z, [
Utz aidt & 725 —HOF v ) THE TR HFEPERYLOBERTHE
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LCHARTOMKZ EIRT 27200+ 52 EHRAICE SV L 2R T
—ODBFEE R L7z CRARIE—EORRE R 525, LrL%
D5, BFEIHE L% X ) THF O HIZOWTEIEF ICIRAT - B
K THBEEDLED 20\ T2, ULWEWICHRE L2F v ) TH
BOHHEAM O EAE AR YBIHRTH 2 D0 HEES Nz TE e bR,
HARMEIZ B 5 SULBEB OB & 54T L BF4E O H AR~ OBFEAR
JEASEBIEERIL IR L TV A O EEICKRE T 2LEXH L7259,
INHIE, BATOMMEZ B AFAERETREF v ) THEHEONA
ERET D7D REINZ T NIE RO WKRELBETH 5,

[

1) RFEBIBHFENDF ¥ ) 7THIE - F 1) 7HE EBIF Ot 35 o 440
LIZE o THEEZ—ZADET > T bhe 52 KEMHMNEIC L 2K EkIETH
% [ HARFREIEEET 2016 ] THEIAR F40 HARENTOBRBEEE 3 #2
L& LR IR AT IENEE SN, ZRUHES TERHEA
A [RREERBARAE T 1 75 2 BEHE] 2B 258, FPEEOHAT
D E WS B D ORHEIThIR T Wb,

2)  PEER (2021) TiE, BUTOMFECHT A F v ) 7 HBICS T & i
WD EDPHRMENT VDA, ZN6 OFFEIZGHED E DT ORI Y-
TLONENIRAY v T4 Y TOMENZELTVwDL ERRTWE, EDk
) BHBOSLENCOVWTOML LAY F 2T L0 %0n—TT, #EIFZD
FHEEZH) ONPE V) BEICOVWTOHZHABERHE THEREIN TV LB TH
bLE 25,

3) EK@WXT[FrVTHE] &) HilZMED R, KPR T 28EH Y —
EZOHT [Fx )T ICHDLDLELOETLRZITVD, L2255 T, Bk
WO 720N, Bk [ v 758 dRFEPIRMT 28F ) —
CVADO—HRERZ, [V THE] LWIHEINLEETWE, —Kl%
[Fx ) 7HE] OoEFe LT, FREFTHEREZD [5HROFRICBIT S+
Y THEG - MEEFOMLY HleowT (EH)] CER234E1H31H) @
e, [ A— A& - BENE ST, LERIEEE 2 2R
EHTCAIERMLT, FY U THRERZRTHUT] PHASNTWDLA, HF
AERGET AHE, HRICBI 2B BAEREEZSEDL Lo HH
BEINDLREPLZEERZ D,
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4) ZITE) [HARAFE] GEFHICEST, MEEKICBT2XPNCES
(HDTHBHZLEW->TBEZV, Thbb, KEIBIFTAHFA LI,
WA S B R, O RGGEETE (A TEDOSNTWD [ O ER
ERELTWRHETH Y., ZhioH: THRARE] L LTHo>Tw 5,

5) HLFTHMAOFMAzML L ZHWELTBY, FhFhoLfLizon
THWHAEWD Lo 2R % T3 BRI 2 ve AW TR ORI
e LT TRWHIEZEES | L) hbvo ZAlEH B 2 B2 b D% &%
FELTWAED, [YaTl] o [XonN—=2y TR kv 7230 LI A kA
M2 SEEN TR DREDDTH B E V) OPHEFEOHMTH b,

5% SOk

RED A (2023) [V a 7RIERICET 2 LV Ea— 1 KEO X v ) 7THHF
A~oRie] (2 R¥BEKSEwmE SRR $£59%. 45, pp2s3-
281.

KINKFE (2022) [HARWERABITORE LR RE XX ) 7HE ] [HFERK
A% 4537 %5, pp.273-285.

PR (2021) [EBERZNE by AL LR ENHS—AR—VIZBITS [
RIRE] OZREEDFH Y AT 2O E—] [AFE—viaF5e] 429 %
1%, pp5-23.

BB - AR - R ER] - BEZRT - RAE - KGN (2018)

HMPEOF Yy ) TERE T YU TR [Th] 2% 2 2 —HARHEYH - 4
KK (HHRPE - W) OREAEOFEY 26 | [SELEEWE] 54 16 %,
pp.240-248.

BOLE - il A - BEESE (2019) [FHAEOF x ) 7 Mk A—H AR
BHEOF v ) 7 IECHNF T TR HAGESCE F2Bse] 5457 5. pp.23-
30.

O (2009) [# LWtk a—TEH & A 7 A O PR~ HIEHE.

BB - BRHLAR (2021) [HAMFEICH T 2 NEHE O MM A & AENAM O
B & OBIRICE S 2 J5EMIE ] [E IR EARFEmE] 667 %
%15, pp.123-150.

TR T (2021) [RHFEDOF X ) 7 HRICH D 2 F—f 2 E2 LKL, £
JalF 2 h—] TREHEAFHARAIE] 5561 55 1 5. ppdb-54.
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SEUFI VY —=F&AHFNT 4 v 7 (2015) TR 25 4R [RFICB 59
FHEOBRWSZIROM Y MAB S 2348 it CPR 25 EEE A B4 %
GRS
https://www.mhlw.go.jp/stf/houdou/0000057621.html (2024 4E 6 H 4 H #x #%
5L)

WIEAE (2016) [ HAFEELRIEEET 2016
https://wwwb.cao.go.jp/keizai-shimon/kaigi/minutes/2016/0602/shiryo_04-1.
pdf (2024 4F 6 H 4 HEA%H %)

PRUFHRZO [GHOFRIIBILF ¥ ) TRE - WEEFTOEY Hizown
T (&H)] CPgi2341H31H)
https://warp.ndl.go.jp/info:ndljp/pid/11402417/www.mext.go.jp/b_menu/
shingi/chukyo/chukyo0/toushin/1301877.htm (2024 4 6 H 4 H ')
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haber & 3L#23 2 045 AR & E 0
FPEIC oW T

+ R 5t

On Syntactic and Semantic Properties of Clitic Pronouns

with the Verb haber

Ryo Tsuchiya

Abstract

The Spanish verb haber forms existential sentences with a noun phrase
following it, as seen in Hay casas en la colina (meaning There are hous-
es on the hill), but contrary to intuition and the English there be, it is a
transitive verb. Hence, the noun phrase following haber functions as its
direct object and can be replaced by accusative clitic pronouns (lo, la,
los, las). Pronouns are traditionally viewed, by their nature, as definite
and indicative of existing referents in a given context. However, consid-
ering the meaning of “to exist,” it is clear that the transitivity of haber is
low, and it is not uncommon for the object to be omitted. In addition, this
haber, like the English there be, brings newly mentioned things into the
discourse, and the “definiteness effect” often prevents definite noun
phrases from being the object of it (*Hay la casa alli) . It is worth noting
that the verb haber and clitic pronouns can co-occur despite seeming
contradictory. After reviewing previous studies on this topic in the litera-
ture, we looked for examples of the sequence “no lo/la/los/las hay,” pri-
marily in the Academic corpus “CORPES XXI.” We identified syntactic
and semantic properties of clitic pronouns appearing with haber, wheth-
er shared or not with other “ordinary” transitive verbs.
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Fr

ANRA Y EEOE)E haber |3 “haber + %74 N” O THAEL (~03H 5.
W3) KT A2 EHICK LBEETH L, ZOBENT T VEED
habeo (AT 5, F2) CHRT IO THD, THWZ. TOEFIIHE
W3 B N L haber DIEHEHINWFEE LTHEEL. 7V 74 v 27 (3% clitic)
& LCHRET 20 o ARMRATICEIR S ) 5. RAFITZOME L,
MM ORH R 2R L, ETHILILENVL VA, [HFETL] LI E
WA HEZTHHS % X I 2D haber DB HEFEE B
3L LB L v F/2y haber+N . 3EFED there be+ N A,
b BN HEEOTIHBUSEAT D L vy B e A L. [EMRR
7ECl3 definiteness effect, A X4 Y iETId efecto de definitud & FFIEN %) |
CEoT, BOHFAANNICAL L IILLOYEMESTE, 202
L mEZbE, haber £ 7)) T 4 v 7 oL O IL. De Benito
Moreno 7% ES’[IE)I es, en principio, inesperada, puesto que los cliticos son
elementos definidos (Leonetti 2007) y, por la mencionada restricciéon de
definitud, el verbo haber se resiste a admitir complementos definidos.
(De Benito Moreno 2016: 209-210) £ 59 £ 912, FELTVWAE LHICRZ
5LV R EIRT .

AFTIE HE AT O— I 2 BB 2 fERE L 721, 3 AR
DS haber & 3T BH L M- 74T L. COHG 2RI AG%
Mt U7z BTy Bt o haber & 35T 2 2 ORA G OFME % faH 5
5o

1. BRBABRRFO—MAEMN

1.1, FREHIRE SR L O%HE

w02 B8V B AA44F (pronombres) ZIERICIAH A HIETH D, LA
SRR SCENIF B 2 RO E . TOH/D D LIZEWTW D, 728 21T,
DTFoBNZBT 2450 v ZARTREINTZGED, wih b R4 & IiFdh
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<De donde sois vosotros?

«Me dices eso? — No, no te lo digo.

Vamos a tomar algo fresco.

Todos saben la verdad.

T tienes que levantarte mas
temprano.

Me avergiienzo de mi mismo.
Estos libros son mios y esos son
tuyos.

:Sois estudiantes de universi-

dad? - No, no lo somos.

(V511 2010 & b Pk, Bl & —EPeZ)

SIEERONMA T FRALE G - O AR EA

filiak 2 52T B o ARG i
ARG B DRIEL TV b AR TH ) AN
A

R B X O, e
ANRA VRO AL L.
HEIIC, MBOFKETHEINS,

ETIL RN
% L Ot RO Ordonez (2012) 54§

B RO Aﬁ’ﬁ:% SR Tﬂf.'f—t% FINEEi

[RoTd, &=
e e ORI 5,

The grammatical tradition has always distinguished two classes of

pronouns in Spanish. On the one hand, there is a series of stressed

pronouns, as in (1)

shown is (2) :

(1) a. Ella hablo
b. Me habl6 a mi
(2) a.La vien la plaza

b. Me vio en la plaza

; on the other, there is set of unstressed pronouns,
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These first pronouns are traditionally called pronombres ténicos, or
“strong pronouns”; the second, traditionally called pronombres datonos,
are known as clitics. There are various morphological, phonological,
and syntactic criteria that distinguish one paradigm from the other.
The properties that distinguish them are coordination, modification,

emphasis and isolation. (Ordoéiez 2012: 423)

EOFHNG (1) 12EHEE X RO ML, (2) 2ok b
WD NFMRAFTH Ho OO AL EFITIE, 5B X OFHRR
Sl 2 LT MM ST B O R A G WS . IR
SHAOHEIC R LBET 5 2 & THEREOE 2 %20 TR
N oo ERBEICBET D (BT 28I d LET5) BlE Lo (2) T
FTHB I HHET D G A LB 2) Ok, BEORE
B BIEESF. HEOGSXICHET 256 THY. DTo5IHPkd (3)
2o (5) IHEE SRS,

Clitics must precede tensed verbs in Spanish (a process called proclisis),

and follow non-finite verbs and imperatives (called enclisis). [FHH]

(3) Antes de verlo (4) Viéndolo (5) e Velol
‘Before seeing it’ ‘Seeing it’ ‘See it!

(Ordonez 2012: 430-431)

72720, B oR TS T Tl B0 ARG BB RS 5
ZEBLERL,

(6) Luego, el Pijoaparte salt6 de la cama y fue hacia la ventana,

donde apoyo los codos y queddse mirando fuera, a lo lejos, ...
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(CORDE)

2O (6) OFHHOLHIZ, BROFHEE LW LEEZFTHNIL se quedd
ETHEIAHE, queddse DEHIZT LI EDNDH o7,

1.2. BRH LD

Hifi 1.1, T H W AFCA G o T RE el O E IC > W CTHERR 2 L 72
A ORHITIEE, KIS, ZHOEKG EoREME, FFICERE (35 ¢ definiteness,
78 : definitud) = 4% @ M (3% © specificity. 78 : especificidad) 122 v T,
RAE y ASALE OFEIZB VTR ENT WLl 2 2B 5. £,
RAE y ASALE (2019) (281} % pronombre personal DA 5, Z LI
FMTLEREMALTBI ),

Los pronombres personales son definidos, igual que el ARTICULO de-
terminado (la casa), los DETERMINANTES DEMOSTRATIVOS (esta
pared), los DETERMINANTES POSESIVOS (s« kijo) y los NOMBRES
PROPIOS (Paris).
(]

Informacion complementaria

Tanto en la tradicion como en la linglistica estructural se ha hecho
notar que solo los pronombres de 3.* persona son pronombres perso-
nales en sentido escricto (sic). Los de 1. y 2. persona se han denomi-
nado a veces nombres personales. Estos pronombres se parecen a los
nombres propios en que poseen designaciones fijas (rigidas, en el len-
guaje filosofico) : #2 ‘la persona a la que ahora me dirijo’; Estambul ‘la
ciudad denominada Estambul, etc. En cambio los pronombres de 3.
persona tienen lecturas anaforicas, ademas de las deicticas. En conse-

cuencia, es posible asignar un antecedente en un texto a los pronom-
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bres él o ella, pero no a i o a yo. (RAE y ASALE 2019: 268)

NN T E I S TR =N TN ¥ 2 T NI e A S R TR T T
ETHDHEV)FEHOK., [l L1 Informacion complementaria| 1238
W, ABRAFADOHTD, BBERERT [ ABRLAE] LI 2013,
SAMOATH L LV FHMARLEINL, 1 ABE 2 ARO ARMEAAF IS
DV, i [RELT] &2, 2 LTHED [ahE] 2Ewy 204
LFCIENT 55D THL LI DIFTH S, W UIEMHIZ. Fr oI
i & 2 5T Benveniste 4%, % 4ELOBENZ: & 2 2Tl Bello 5L
TWao ACTHEICT 201, HIBOABRRAFTHY, ThbHid3
ARTHLH00. ZORMIEROW T IZIE LRV, 8T, ZOEEE.
AL & ZNDHRT 2 IRGLORKRIZO VT, RAE y ASALE
(2009) 1ZKD L HIZHERTW B,

La oposicion entre articulos determinados e indeterminados se basa en
un rasgo gramatical (DETERMINACION o DEFINITUD). Es habitual
que los pronombres y sus antecedentes no concuerden en sus rasgos
de definitud. Esta discordancia entre pronombres y antecedentes per-
mite que un pronombre definido se pueda referir a un grupo nominal
indefinido, como en Cuando tiene una idea (INDEFINIDO), la (DEFINI-
DO) repite una y otra vez, o como en el ejemplo citado arriba Me pidié

5)
una novela v se la traje. (RAE y ASALE 2009: 16.6h)

R4z & %0)5'6??5%} (sus antecedentes) 2%, EMEICEHLTA—HTH.

ZNDVA—FTH 25 2L TATHAZ /R TE S5 L LT, Cuan-
do tiene una idea, la repite una y otra vez X° Me pidié una novela y se la
traje. DX ERR LTS, 1BIHTIE, AT % una idea (3R ETH 5 25,
ARG la 1 ZETH > T una idea L. 2HETIE. R la b’
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una novela #HL TV b, TNHOXHNIBWTIX, K la IZHET
o Ty PHBIICHATHZIR L TB D, ZOEMEITIZED 3%\, Hlo
& AT C RAE y ASALE i%. ‘En la mayor parte de las oraciones que con-
tienen pronombres personales de tercera persona se obtiene esta identi-
dad estricta’ (RAE y ASALE 2009: 166j) & 4R LCw5, Lo L. &
DFIRHICE SIS X912,

La discordancia de definitud es frecuente cuando los pronombres per-
sonales no se refieren a individuos especificos, sino a tantas entidades
como pueda designar alguna expresion cuantificativas. Asi, es obvio
que el pronombre /e se refiere a una persona particular en £l nisio
quiere que le hagan caso, pero notese que no podria decirse lo mismo
si la oracion fuera Todo el mundo quiere que le hagan caso, en la inter-
pretacion en la que el antecedente de le es todo el mundo. En esta
oracion, el pronombre /e se refiere potencialmente a cada uno de los
posibles individuos que introduce la expresion cuantificativa fodo el

mundo. (RAE y ASALE 2009: 16.61)

El nifio quiere que le hagan caso DPITIZ. GHEDRATE le HHEMBAYIZ T
HOEFETH D el nisio #48m LTWBED, #it{ Todo el mundo quiere
que le hagan caso &\ ) BT, le % todo el mundo GfEdH) ZHEH T
SRR AZ — AN TOWRT M e A L, IR OPHMBIEICEE S Eh34:
U %o todo D & 9 et &L 43R okiril s 7o T
WL L TH A%,

ST, 20X EMF 23 EEE RS & RBEFAOMHFNIIEZ L
Z & Tld <. RAE y ASALE (2009) 1% 16.6] filc8\T. Pero los pro-
nombres se emplean también en oraciones en las que se expresa una

forma NO ESTRICTA de identidad referencial.” & ik-X, Z OFEAMEA T
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5 {$87”k % una forma NO ESTRICTA de identidad referencial (8RR
—HEPHE IR VWIER) IR, HETLRE, ZOHROFES EiZonT
HBIDHHDT, 9 LIES L Z?RAE yv ASALE (2009) ##%&< o

1.3. BRRAKBFEDEN - FHFEMICOVT

R&F L ZDHATH. ZLTEORATADOITRRT L L DOBIRIZ, A
Manuel hace ajios que no lo veo. (RAE y ASALE 2009: 16.6)) &\ XIZHB
3% lo & Manuel DBFRD X 512, HIZHEW R S F—fRATE L L 1F
RO v, FRICEES EVAEL, METRERS 22 L) BEL T, T
HIFonb0id, ROLHIC, §A4 7L =0 VORL ) EREDLITEAET

HBHELT, RAE y ASALE IZIRD X HIZF I,

La primera forma de identidad NO ESTRICTA que suele sefiarse es
la que pone de manifiesto la oposicion «tipo-ejemplar». Si alguien que
tiene en sus manos un libro dice Esta novela la lei yo el ario pasado, es
probable que no esté designando con el pronombre /e el mismo objeto
fisico al que se refiere la expresion esta novela.

... Este es un coche excelente. Mi hermana esta pensando comprarselo.

(RAE y ASALE 2009: 16.6k-61)

RIZ. FIEO)EHETH 5EFEZ FIT L TWB AW Esta novela la lei yo
el aiio pasado (ZDNFIIFEETATE L) LRET H5E, WAL la
XEAT B esta novela #38R LTV BITE VLR WAL, 5D ANDHTIC
LCWw2BWTIER . RORMIENTH S, [ U/NHAEHR SLTw»
B M OER % FEBRITIEFEA 72T RB DS Vo HE < Este es un coche ex-
celente. Mi hermana estd pensando comprarselo. (ZIUIFEHR S LWV H7Z,

BTN EWAL &9 EMHFLTVD) L) LTBWTH, w4 o
TBATT % este TR LTV L D25 [hili] %2 A\WIZBERGOHEZDD
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DEEIOL ) EOTEE L, [H—0H TR M - Ml S o H % H
WEWOTH D, DL ATIRIZBLT, RAFADIRE, ¥4 7L b
L I AR ARG

ZOWIZ, BETEZ2VWIEROME L LT, [4APIB % (imprecisa)
R EIFEN D b DA 5 & LT, RAEy ASALE RUTFO X3 1255,

El segundo tipo de identidad NO ESTRICTA que se reconoce comun-
mente es el que se suele denominar imprecisa en los estudios sobre el
pronombre. La correferencia entre un pronombre y su antecedente
tiene lugar en estos casos a través de un proceso de RECONSTRUC-
CION mediante el que se crea una entidad paralela a la que se ha pre-
sentado, pero no idéntica a ella. Lo ilustran oraciones como M: com-
pariero de pupitre entregé ayer su lrabajo de literatura, pero vo no lo

entregaré hasta pasado mariana. (RAE y ASALE 2009: 16.6m)

Mi compariero de pupitre entregé ayer su trabajo de literatura, pero yo no
lo entregaré hasta pasado mariana. (WL D OFAD R, FEHLFOM
AR L7225 BEWHBEAZAEZRINT 2000 72) L) LITBW T,
X ¥ ANFRC A 3 Lo \& su trabajo de literatura %3877 L CTW5B D, HIko
CERHL, (R IKANOBFREZY LFT, ThzAZTOb DL LT
BT L2OTIERL, WA Lz0LF UREZ H5 TRm S8 TR
LDTHbB, L1zd> T TORFEOREIIIBWT, [FA] 242 HTRE
lo DIFRANBIL Z DRKFIFRICBWTELHFAELTE ST, BT TH
% su trabajo de literatura # ZW L 2>, Th% [HH RECONSTRUC-
CION] 35 Z & CHHELOMREHEIZL T,

EC. ZZETIRHMBABRRAFAOIRICE T 5. TOBKGH LK
HEBET LCTE22d, EFETE (2015 BT, FKMiFEE <5 h
WORLF o BED L) ZERERZBESM|A LD E V) T LIZOWTH
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L7z 1R (2015) OFIHIE, FRMEAEZIRZ 2 b o2 TO
IAITRLTW5B,

o BRRRED R B & QYRR 1 HE T 5 B AR B EAAERIL. whw
5 [HEORGF] o 12X o THESBRON) 5,

(1) a. Es agil. - Lo es. b. Esta triste. - Lo esta.

c. Parece cansado. - Lo parece.
(Fernandez Leborans 1999: 2361)
(2) a. iEs Ud. azafata? - Si, /o soy.
b. éSois estudiantes de universidad? - No, no /o somos.
(P11 2010: 128-129)
ZDlix (1) ofITRERFZ, (2) TRAFAMNEZERL TS,
AR OREIZEET E LN TH S I D5 1o 1E T NPAOFER S &
BT D ENTRTDH 5 (12 2015: 155)

BEE A ORI IEER IRBEL 2 DTG0, BRI LI IZEdZ
AN TR WHEDVPEBRMICE W20, B SR LEFIE, H
ARG DA L3RR ), BATF LA —0Radg e vy L9 %
LOTH LRIV, L, LB (2015) 3XKOFILRL T2,

lo AN ZI/RTHOAOHRTH, ZOWMRI LD GG S5 12
o TREUBNTWAS (specific) ZalAA oIl > THEHEIEZONS
Bahhh, ZoH R&AFHL L] EdF R 5%,

(14) ¢Es el que vino ayer tarde? - Acaso lo sea. (Gili Gaya 1943: 238)

(15) ¢Quién es aquella chica? ;Es Maria? - Si, lo es./No, no /o es.

(16) ¢Es aquel sefior tu padre? - Si, /o es./No, no lo es.

(17) iEste libro es el tuyo? - Si, lo es./No, no lo es.
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(WFND RG] + FERERE A RS A)
()& 2015: 158)

ETERIH L (14) Tl&. el que vino ayer tarde £\ ETH H Y FFET
bHD IO RGN E, oNEZRZTBY ., TOMTIZHMWKRB D TR
b L] #EALTWA,

2 FETIE. EBICHEH SN TW S BB AR A OB RO
WTHGET L CT& 225, e 3dilic, Aalt ORRS LRIz NEE TH % 06
PIC L o> TRAFADOFHERI LG END D%, Rigau (1981) A58 L
Tk, MBIOEHRS 5 V== v HTHEF, ARA VT b Uikl
MHFETH %,

a. En Pere es vol comprar un cotxe que és de la casa Ford.

La Maria I'ha vist i i ha agradat molt.
b. En Pere es vol comprar un cotxe que sigui de la casa Ford.

*La Maria 'ha vist i li ha agradat molt.
c. En Pere es vol comprar el cotxe que és de la casa Ford.

La Maria I'ha vist i li ha agradat molt.
d. En Pere es vol comprar el cotxe que sigui de la casa Ford.

*La Maria I'ha vist i li ha agradat molt.
Podem adonar-nos que quan el SN (definit o indefinit) és referencial-
ment especific, hom pot establir un element correferent al llarg del
discurs. En canvi, quan el SN és no especific, aleshores resulta impos-
sible I'aparici6 d'un element correferent, i, per tant, el discurs esdevé

aberrant. (Rigau 1981: 300)

BARGIEN 2 ) A 2. B ARMAENIC & > TRAFES BB, £
DYFANDETHNAE THN, FFETH 2L E IR TRERTD
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B GO & c) 7 FHECTHIERTETHS GUIIOb. & d)
Lo a k c OTUTBWTIE, Ji73 cotxe (2475 BIAREIIC BT,
B ser OEFEBIE 3 ARMHEIE és BMEH SN TB Y, £k vk
FRDIFETH S 2 L AVR S RBFILAF SN2, —HT b 2 d
BT, [ UBARENIC BT, B)a ser O He AL 3 ARRHLEUE
sigi HWSENS Z & T, LATHANERFETH L I LIREND2D,
RAFLIZERT S e,

Z DR O Rigau (1981) OFaHEIE. H A AL & R E PO B4R
ZRETBHHDOTH LA, AHiTORMmE ST R BB ARG &2
B LOREEOME L DHWIZIHERIEH 2 b 00, R4AFHOHROH:
FHES ENEL, ¥4 7L b—2 v OBRERTHELAIE LR L
LAWENH LR E, BRI EN L OBRIZHENN R S OTIE W &
DVRENTEEZ D, ZORIZB LT, Leonetti &, “The relevant ques-
tion is, then, whether specificity is a part of grammatical content or not.
I think that there are reasons to believe, contrary to most current stud-
ies, that specificity is not a part of encoded grammatical content: neither
the clitic itself nor the doubling construction are inherently specific.”
(Leonetti 2007: 118) &k, [HWE ARG =42 ] FICH{BEr 2L
TBY, Rrixcolmtkzithd s,

i

2. EjEE haber DE#E HIYEEDFF MY

ANk S0, AR 5 haber X H: B 10755 0E > fuBha
THY ., ZAOWE L FRC. 20 B R AU R L5,
SO 2T haber BHED AT OV TR T I, Zhas
B 5 2 & & 1D haber OWHEH TR OMTER 15 X Ok FORE
IZOWTHHR L TB & 72\,

haber PVEBAAECTHE [HAEF 5 0] 132 OBYFORE H 7 LT,
To (1) 0312, SOPATRCEBRIALHE, (2) 2 (3) DL
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2. SNICHITT 25 6RAMSINLLE6bH L. B, KRiEirLELH
PR BHBIFH T (1) 2B,

(1) Conviene saber que hay personas que mienten, roban y traicio-
nan. (Marwéﬁi, Conviene saber)
(2) iColacao hay? - Si, si, hay.
(Aeropuerto de Madrid-Barajas, 10—03—20;?):)
(3) {Ta qué quieres? - Cazalla si hay. (CORPES XXI)

F720 RO (4) O XHIS, hay pocas malas personas L 595 2 L HTE
% B8iC. malas personas DSHITE S, Emii (pocas) 2%iEHEL Tw 5
b HB L S5,

(4) En realidad, malas personas hay pocas, pero nos hacen vivir a to-

dos en un infierno. (CORPES XXI)

ZDIED. FBTDHSNZD, — %I haber DEHEHWFEIZE (definite) @
G SNV E W) EURIROBLRIM O NS, TOEHIFRIC
DWT, RAE y ASALE (2010) (ZLLF D X 912l % 287203 L Tw 5,

.. el verbo haber impersonal suele imponer a su complemento limita-
ciones relativas a su naturaleza indefinida. En efecto, el complemento
directo puede estar encabezado por un determinante indefinido o
puede carecer de él (Habia fun reloj ~ relojes/ por todas partes), pero —
con las excepciones que luego se examinaran— no admite el articulo
determinado: Hubo {un~"el} apagén en el pueblo; Habia luna~alguna
~*la} carta en el buzon; Hay lideas suyas~"las ideas suvas) con las que

no comulgo en absoluto. Esta restriccion se considera una mani-
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festacion del llamado EFECTO DE DEFINITUD.
(RAE y ASALE 2010: 288)

CTWRENTVS L) & [HZz | @80T, EBMERICEksT
haber & OIGEAFFE N WA, EBIZIE, ERFADS haber &I L C
WBBIEIEZIT, L2 EBE L HOD 5L, ZOImWEIHEINL FEMH%.
RAE y ASALE (2010) (Z#]Z 2P 22 FD &L 912 323§ %,

Aparecen encabezados por articulos definidos ciertos grupos nomi-
nales de valor CUANTITATIVO, mas que propiamente referencial,
como en Habia el doble de concurrentes; En ese cuadro hay la infor-
macion sufictente para que poddis prever los golpes que se estan prepa-
rando; No hubo el mas leve tono de tristeza en su voz. En este ultimo
ejemplo el SUPERLATIVO CUANTIFICATIVO aparece en un con-
texto negativo y equivale a ninguno.

Tampoco manifiestan el efecto de definitud los usos ENDOFORI-
COS del articulo determinado, en los que el nombre es modificado por
complementos que expresan repeticion, habito o costumbre, o bien
designan clases de entidades que se presentan como arquetipicas, co-
mo en En sus palabras habia el tipico desprecio de quien no tolera la
discrepancia, o en Hubo el logico malestar, pero al final no pasé nada.
Tienen asimismo valor endoforico los sustantivos abstractos que llevan
complementos oracionales: Hay el peligro de que Isabel note el cambio;
St a nosotros nos dan los fondos necesarios, hay la seguridad de que la
administracion de justicia va a mejorar.

Se admiten también expresiones definidas en el complemento de
haber si estas aparecen en SERIES COORDINADAS en las que se

presentan varias clases de personas o cosas caracteristicas de alguna
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situacion: Hay los que comen peces crudos vy solo beben agua de mar, y

hay los que attllan como perros en vez de articular palabras.

(RAE y ASALE 2010: 288)

CDENIT, BEOLFANDTRALEN TV ELERR LM E o TV DY
G BERHFEYOM R E2 RTFHEWICE > TRES N, Fil - ARG
O & ELHAR. MR A AN OYA. 8512E. ARH
WO Z FHTREAPWH L CERHASINLEGENDTEEL L), 2D
HRIZOWTIE, I (1987) R [haber + 474 ] ORGHTEEEIC D B
AIAATHIT R L7228 (2003, 2005) 7% EEINDEATIIFEA D 513 H, A
NRA VEEE ANRS VEDNOO Y v AERRE L ORIKE L TW A Leo-
netti (2008) 2. ZOEMERMEZELWICHZIEZH &9 % Pons Rodri-
guez (2014), haber |23 5 BHR ORAENFEE O 5 E AL Y ENT
DI A WA Ly 5 b —= 1 il A~ A Y Hl~OBES L Tu
% Agullo (2022) 238 %o AEIZBWTIE, haber DSEIIAE S G4 %2
RKLOoDb, BAFAMOILR LGS L V) FHEEMHRTLICLEED D,

3. B)&E haber P 5 B BFEDER & £ D44

INETO2HIZBNT, HIWEABMAT L haber 250F 5 164 H 105G
DRI OV THGET L7225 B ARMUARNIE, 45 & v ) #liEo vk
B, BTHD—). haber \ZZFNHHEH ZalAicxr LC3EAI & LTOR
ETHDHZLHERT D20, haber 75 H I ANFACK G 2D DTG
LT LRz EVIFHIFICHF N, LarL, BlFELLT,
haber (3 HI AFMRA G Z D 135, SORICDOWT, RAE y ASALE
(2010) 1IHGIICLLT O X ) ITHR#HT %,

Los pronombres personales atonos de tercera persona (lo/la/los/las)

son definidos. Estos pronombres se admiten como complementos del
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verbo haber. Asi, es posible repsonder a la pregunta ¢Hay entradas pa-
ra la proxima sesion? con No hay, pero también No las hay.

(RAE y ASALE 2010: 288)

HIB AR ATIIETH D S OO, haber DIEHEHREE L COMHAN
BETH Y. ;Hay entradas para la proxima sesion? ® X 9 7 Z I3 L.
&2 T2 No hay & RR&GF 2 H\WT No las hay £ HE2 5
EDMHETH D L) o A ZE VR VIREICOWTIE, Ffi Tk
BISCT, FEEPERICHEF 22 (2) LHBUL T, o456
OEHOFERIZHAMTIE R Ve DT REITIX, haber \ZHHE T % £ty
DRAGFULIZDONT, WL O DEATIIIEZ WA T 5o

3.1. EITHIR

3.1.1. RAE y ASALE (2009)

%9, RAE y ASALE (2009) 2263562 LIZL &9 AFTH
Tw5 RAE y ASALE (2009) &1l (2010) (& AXA Y ESTHTI—
EARAL VEEET AT I W ARARE LS OEEORK L. 2 oflify - #E
RO BERTH 505 FlZBIH L7z No hay / No las hay D&% RAE v
ASALE (2009) THI&E T &,

Se producen a veces vacilaciones al pronomizar el complemento direc-
to, de modo que a la pregunta ¢Hay entradas para la proxima sesion?
cabe contestar: No las hay, o bien No hay (la primera opcién pertenece a
un registro mas elevado en casi todos los paises hispanicos).

(RAE y ASALE 2009: 15.61)

EHY, TIWXIRAFAOFMIZHE S 2 HELEMAED L, 1ZITETDA
RA VEEEOEIZB T, RAFEIEZHVEDE, HUWEEOL VXY —0
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bOTHAHEVH, oo RUBFADLE - RAEOW W FETH S I LIZD
WX, FNRAFAPREFMEZEDRVWEETHDL E L,

A pesar de que la correlacion que se acaba de establecer se considera
bien orientada, en ciertos casos se admiten las dos opciones cuando el
grupo nominal carece de determinante, como en El tenia miedo, pero
yo no {tenia~Ilo tenia} o en Pidié vino, pero no {habia~Ilo habial. En to-
dos los casos mencionados, los verbos de los que se habla son transiti-
vos. Crece la proporcion del uso en el que se requieren pronombres
atonos cuando los sustantivos sin determinante a los que reemplazan
son no contables o estan en plural, pero no son estas las tnicas posibi-

lidades. (RAE y ASALE 2009: 34.21)

&\ haber DBIVANZ D tener miedo DBl % 250F, HIAE S G OO
HEDPHZ 201, BERIZINLZFTERWICLA, REAFA»E S
£ T MR LMD R WAFA, AT RLETH 568U %
STWAGETHL LV,

3.1.2. Butt, Benjamin and Moreira Rodriguez (2019)

WIS BHREICEYYET 2R, ZOME, AL VELTHATI—-O
LEHEDOWNER R OMIEBRZ I Ak, b Ee LTEFODH D
Butt, Benjamin and Moreira Rodriguez (2019) (LL'F. B, B & M. R. (2019)
E35) BRY R A, RETIE. haber D HBEEORAFILIZOWT,
UTo X mithriohs,

The direct object pronoun is not used when answering questions
about the existence of non-countable things (bread, water, justice, etc.) :
cHay aziicar? — Si, hay. /¢Hay mucho que hacer? — Si, hay. Compare
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this reference to countable items: ¢ Hay problemas? — Los hay v muchos.
Omission of the pronoun in the latter context, e.g. — Hay y muchos is
considered typical of familiar or popular speech.

(B, B & M.R. 2019: 426)

(28] R [K] TIEF] &\ o 2R HATHOFIEIT DWW TOR IR
L CRET A1, cHay aziicar? — Si, hay. ® X 95 126 AR 44 &
EHwesN W ET 2~ WEAFEOEAIZIE. (Hay problemas? —
Los hay y muchos. ® X ) \IREGFADVPHOLNE L), HFIZELTw
Bub DD, D RAE y ASALE (2009) OfefE L X 912, Bz
b WAFIMHBIE LTRbNI TS, 2B, ThER UEMEL%
& BIRTEOR 4B (2004) P XEHAD 5

3.1.3. ;I (2022) (FHh

Tl KICENTHAF STV 5 LEEOTR S, I (2022) %4 <
LU RS, THE (2022) W haber HRE D BHHE A B4 3 00 T2 1
LT THWEZ MM L] 2 LTv s, c AL TV A ETiZ T
BT .

Hay un libro. ® un libro X EE HWFETH %, iHay un libro aqui? IZ
W4 5% 2 & LTI S aqui hay uno. & %* No, no hay ninguno. 233
THb, L., HIFEZEH L2 WEIZIZ, Si lo hay, & E#HWE
ZRAGFOICLTEIYHEL/ETNEH 5. KO L) RRAFII L%
BirsZEddhb, No puedo darte sopa, porque no [lal hay. [Fmg]

No ha habido presiones, ni las hay, ni las habra. [H#&] Hay muchos
estudiantes, los hay buenos y los hay malos. [H"l4] hay buenos es-
tudiantes. ® estudiantes XA FIZ L 72D A%, Los hay buenos. T %,

(TL1E 2022: 75)
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COWMBLEBIERHL, BN TVABILIZBWT, B4 H
WHAHFH CTHE, AEEHAZE->TWDE W) MICER Lz, ShEM
POBILZR > TVEON, fEE&BE AT - 747 A (2021) T, LTFD
X9, AEEFAE ) BEOWH A (una manzana) 25U4AFIMLT %
BISLEIR Uy haber H3HED HASHBEHWFETH D Z L 24 L T b,

(5) {Hay/Habia} una manzana en la cesta, ino? — Si, la thay/habial.

(fEE &uxa - 747 R 2021: 275-276)

F7-. EH (2011) b. [haber ®#H O AT EFETIE % { HWEER O T,
R4 B EEIT o, los, la, las E VO EHEHNEOEZEVTT] (&
M 2011: 354) &b, FoBILERL, RA&AFLOSEALR EIZESNTY
TV BB, TRIIEFEICX 5,

(6) :Hay buenas playas en Santander?
— Claro que las hay. (_kH 2011: 354)

IHERPHEE & T AT - T4 7T AOBILEIERD, 20 (6) 2B L%4
A, AP O EAFAOMBIE TH D Z LR/ L TB & 720,

3.1.4. Benito Moreno (2016)

BRI, AFOT —~<TH b haber DEE B WFEORLAFLIZ OV TR
U 7z Benito Moreno (2016) % H{ Y 1= 1J %, Benito Moreno (& COSER
(Corpus Oral y Sonoro del Espafiol Rural) &W9) D, 4 XN 7LREHNOD
o5 5E - HUBEEFZE O 3 — 8 2 &% FIVy, haber OEE: HWFEO R4 ML
IZoWT, ZOHAZBIWICHEL2DbDTH DL, ZOMREIZEL DF
i 2 KESBZTWBEDTHLDT, LTOMEFZTI< 2 LT, &
TRNDIRIE 2 157200
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Nuestro mapa muestra que la pronominalizacion es propia de los dos
tercios centrales y occidentales del area castellanohablante. Casi se
diria que es la ausencia de cliticos pronominales en esta construcciéon
la que esta marcada dialectalmente, siendo propia de las hablas orien-

tales.

Tabla 1: Frecuencia de la pronominalizacion segun la variedad

Variedades Variedades
. . Total
centro-occidentales orientales
Pronombre explicito 300 (434%) 24 (6.7%) 324 (30.9%)
Pronombre nulo 391 (56.6%) 333 (93.3%) 724 (69.1%)
Total 691 (100% ) 357 (100%) 1048 (100% )

(Benito Moreno 2016: 217-218)

Tabla 2: Pronominalizacion y animacién

Animados Inanimados
Pronombre explicito 95 (40.3%) 208 (31.7%)
Pronombre nulo 141 (59.7%) 448 (68.3%)
Total 236 (100%) 656 (100% )

Es decir, nuestros datos apoyan la idea de que la apariciéon de los pro-
nombres atonos con haber es méas frecuente con referentes animados,
lo que es consistente con el comportamiento general de los cliticos en

espaniol ... (Benito Moreno 2016: 220)

F3°, Tabla 1 (1) OB, haber OEH B WFEORAFLIZ,
A X)) 7RO RRIBD SIS CTOFHLEMIIBVT, LVE LB
BEIND L) HFED, KIZ Tabla 2 (£2) 2251, haber DEEHWFE
A A (animados) DHFITH BHH D) B WA DKE LI K4
LS NB BN E V) TR INL, ZL T, TOHRFEDOHH
(. haber DEFEHMFEICR - 722 & Tld % L. AL VEEO H YK AR
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RGFAERDSELFVE—FHTH LV,

3.2. [/IME] EbFA haber DEEBKFEE ZDOR&FAL

AREITINE TICHGE L CEZRATHIRD S haber DEIEHWEE L Z
ORAGFEDHF I L T, WL O OMHERTRE BDSFN T LA 72,
ZITI, ENEFED L,

4 DGR L 2264728 Cld haber O H KGR A FMLIZ DWW T,

(7) RGFLINDEE L SN WO HRETH 5

(8) HaABUER 2 b3, AR LW LEEIEOREIC, A1t
DOEEIIHZ B

(9) RAGFEL R EINEDIE, BREEOLIAY—1ZBVWTTHS

(10) 2SR ET, BERSC2IE LA 5a1iE. Raiftizsnhzn

(11) HWEZ®mE L2k, (A ks hs

(12) RAFAIZERBOTREA SHEICAT TOSHELEMTEL L A5
ns

(13) &b, MAELG X Y HEAFTEI D Z 0N

Ew) e SNz, ERLo (9) R (12) Z &, K4 OFhii#ipH %
B TWDORFETHRENEEZ b 0%, (8) & (10) DXHITFIELT
W5 X IZRR DI B 50 ZRUSOKGEE ez RICOWT, K4
DD 7 — & THERATRED &) % RHT T U % o

4. BABIDTES L UGS

ARTIEZ T E Ty haber DEIEBWEE L ZORLFLIZOWT, AT
WA L0, SNFEFTICASNTEZIBMONAEZMER L. Hil
D (7)) 5 (13) ICFEdize TIhbid. VoZALABIZIRD LV,
ARA YEST AT I—OBRARAL VEET—/SA CORPES XXI (https://
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www.rae.es/banco-de-datos/corpes-xxi) & T, [haber = 555G &
%o T2 B2 BARMICHET L L 9o

ST, ZOHPIOWEETFTH 5 A CORPES XXINT. HIBIEDS
SHIgE AR e L, BHLEELZAOT. HENTHREATVW2H5
W 55T OEHENOOT—FIZHEE L2 BT 4N haber OWEFHEIAL
3 NHRMEOY hay % b iAo TRET 2 £ 5 b0 Th b, 7
MR R OHE BB CTHEETRE R UK 5 720, BELTHREEZITH
L7, UFTIE, MFEHENTEICHONLT— 5 E2RT,

4.1. t&RFEEF) “no hay”

T, oG E LT, AL 2 b v “no hay” &M
FaME LT, BIORLAFHETTHRELLEZ A, 17083 DT — & A3
Boh. ZThoRMO 1000 OB L #iER L 72 “no hay” (% D%
A EAET B BNIGRITHFTET 205, & AL T L 22\l & &
AONBL0F, FEHEOHIEY B TFIUE. Z0) b0 24 L% 7:
Lol DTFIZENLOLERL, MEBELFFENEA ¥ v 7KICT
%o

(14) -iA Bermeo? jTa estas local
-Habra hoteles, digo yo.
-Pues no, no hay. Ni siquiera pensiones. Que es un pueblo de

treinta mil habitantes, Ruth...

(15) En una despedida de soltero se sube encima de la mesa. La al-
tura es poder. Y si no, ipor qué Gltimamente hay tanta gente
que va por la ciudad con un cuatro por cuatro? ;(Donde estan

las montanas? ;Donde estan los rios? En las ciudades 7o hay.
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(14) I FRERSCCHT 2 I OBRITE R > TR WS, HTFORSITH
L. TNEETET 2 L) BEETH Y EHANZHN TV 2 hoteles & 17T
RAFNIHWSNT, HiZno hay £ 72> Twb, —F, (15) FHMHZ
DIETIED BH, BT HI0EE LTy no hay L 72> Tnwhb,
Tl las montasias % los rios D Z & % ZFHICE X OO b RAFHITH VS
N3, 30 no hay > Twb, TOMBNZIETLZDIE, Wiy
WHEAFAOEEIL L o TV AHEHWFHEZIEL TWE LW HTH L,

4.2. ¥%REEA] “no lo hay”

KT, W CEHT Ty hay 3B ERB O E lo %249 T “no lo
hay” D EMK L7z T A, 66O T—F 5N 209 b, U
TIC 4B ZRT,

(16) -Han llamado por teléfono a los deméas pueblos—dijo—, donde
hay cura, al cura y donde »o lo hay, al alcalde.

(17) [Estas loco! No tenemos futuro, 7o lo hay. Acéptalo.

(18) Son imAagenes estaticas con un patrén que engana a tu cerebro,
y eres tG quien ve movimiento donde no lo hay.

(19) —Dé¢jale que coma lo que quiera. Van a ser dos dias en el pueb-
lo, que disfrute—intervino Alfredo—. Te buscamos el pichoén,

papa. Si no lo hay en un sitio, lo encontraremos en otro.

(16) Tl lo & cura (7)) THDOLHUEOAMEHRLTV2EH 00D,
TED cura \FEEFTH 5. (17) Tl R0 WEF D futuro % L.
F72 (18) BV ThH, MWEH TR E D movimiento ZHH L T 5,
ZL T (19 TREEEZMN) el pichon xfF L T, LT AHT
pichon (& (WD O] ZBKRTHH, TITEAEMELTO [EOD4]
EIRLTWLEEZONLIZD, HAEIZEED TRV, b LIhafg4k
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TAENTVEOTHIE, W~ —H—THLHEG « BN Tw
AU REEENEVWEAS ), 3T, 2048l &L 65 BICBIT 5. R4 o
MPRL TV R4 E, EPAEN FEPEANTHELIZLEI A, #
RIIRD LS 12%k 572,

(F1) REFPIERL TV 2 EFDOHHE (no lo hay)

P>y

E | A E
0
8

2
95

7=

TR LB Tld, (19) OADREUT LA, lo BESLFN % B X
ZTCVWBEBINREOH Y, ZOWVTNEPMAEDKIARTH - 72

4.3. 1#%%REEHF) “no la hay”

SEE hay DR B O LLT la 2> TWABI “no la hay” %
GUMBZEET S, BOMKREFEUEHTTRERLZEZ A, 524H0
BISLA RO NIz €D HD 4B1% TR T,

(20) Porque cada dieta se puede seguir por distintos motivos, y yo
no escribo este libro para deciros que alguna de ellas es la per-
fecta, porque no la hay.

(21) Tienes la doble nacionalidad, iverdad? O no la hay? Si no la
hay seras britanico, espero.

(22) Pero gracias a la dermocosmética y dermoestética, que implican
poder conseguir belleza donde #no la hay, la dermatologia del si-
glo xxi ha pasado a tener una connotacién positiva para la po-
blacion.

(23) — Haz de grado y a placer lo que por fuerza has de hacer.

— No es mala filosofia.
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— No la hay mejor, si no queremos amargarnos la vida.

(20) TIX la \ZEWTD la perfecta (dieta) % (21) Tl no la hay 73—
JEBE T THNED, I N la doble nacionalidad I L TW5BEEZ 5
Nb, (22) TIXEHTD belleza % (23) TI& hay O 1 5 (k¥ 5k D
mejor B tE- 7R3 TH DA filosofia IR L TWA LYW TEX L9,
ST, Z04BIEEL 52885, MR la DFRRT GO %
Frwrlk, UTOL) iERER -T2

(F2) REFPHERL TV BEFAGDHEFE (no la hay)
N
0
50

gl

H

e
HE

| O

A& AT la DB TN 2B &2 Th sk 26T, Rido (20)
& (21) DEMT Bo (20) TIRBAE D perfecta 235 F#RIZHET % HEhE
EFLTWwWbEEZON, 21) Tid doble (2 X 2BRDOREIZL T, 4
A ERDPEE o T\ b,

4.4. 1%3EEEA) “no los hay”

TiE WIS AR A G O B EHOY los % & “no los hay” % R
FEAE LT, HBIZEET S, 2D “no los hay” DR 4 33 4T,
ZDH)HLD 3P ELTITIRT

(24) También deberia haber incentivos fiscales, por ejemplo, en Ar-
gentina no los hay, no hay desgravacion impositiva...

(25) Carmen habia llegado a Ibiza después de un mal divorcio (zo
los hay de otra clase), y tras pasar lo peor y llorar un par de in-

viernos y disfrutar de un buen par de veranos, ...
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19)
(26) .. Igual no les gustan los dim sum, pero su trabajo no es opinar
sobre ellos, sino servirtelos a ti y si les preguntas qué tal estan,

responderte que 7o los hay mejores en toda China.

(24) Tl los i incentivos fiscales IR L T\W5o (25) Tl un mal
divorcio LI MBI D, $THbBIFED (specific) F4 % £ 3 A28l
N7 T T AL T OB EIY los T2, de otra clase
EWIHHTEFAMNEAFEE LTRML729 2T BHROBEKRTIR/RL T2,
WEELTIE [ANVAVBOEVEEOSH L, f EFIZR o TE TV
2 (ofEH O [=2F )., el Bw] BV ] CHLVWDOERTH 5,
(26) 12BWThH., los X mejores £\ ) WigEZ ) THNI, 2D los 1
dim sum #HRLTW5b, 8T, ZO3WEEL4 330 %, a0k
WHEDETHHETLE, UTOEDL I 1%,

(%3) REFAHPERL TVBRFGDEEMH (no los hay)
NE
10
23

f

o|o| @

A
5

“no los hay” ICB§ L CIXEDAFIM 28R TA2FHHIL 1 2 HE O N h o
25 R0 35D 1 EWEEDKTNTH 720

4.5. #3584 “no las hay”
TIER BRI, S AWML T O LM EOE las % & T “no las hay” 2R

TN L LTHND, MEROMHE, BHAFELN. 20 L0 4§1% D
TR Y

(27) Estoy fatal. Oigo risas donde no las hay.
(28) Los celos —dicen— son un sentimiento no natural de baja au-
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toestima que nos hace ver cosas malas donde 7o las hay, ...

(29) No pretendemos realizar un pormenorizado estudio técnico que
queda fuera de nuestras posibilidades, pero si hay algo que sal-
ta a la vista, incluso para ojos inexpertos como los nuestros: la
escandalosa falta de buenas porteras. Sencillamente, salvo un
par o tres de honrosas excepciones, no las hay.

(30) No todas las vacunas son igual de «necesarias». No todas son
igual de eficaces. No las hay seguras; como cualquier medica-

mento pueden hacer dafo...

FAE ANFRMCAA D las (X (27) TIXERIO risas %, (28) Tl cosas malas
%, (29) Tl honrosas excepciones % (30) TIIHiFETDH % seguras %
P T vacunas ZRL TV B LI TE S, ThH 4612 &0 3B HD
YR OREE LD L, LTFORRIIR - 72,

(R 4) REFAPERLTVBELFGDOEM (no las hay)
N
5
25

o | o | @k

&

WATHD L) EAANERRL TV LHBTE2b0LLT52%
BR72H, 20 b0 123 LD (30) THb, EThRLLHIT, 2
2 T las (395475 % todas las vacunas % WIS LoD b, Li% D LI no
hay vacunas seguras @ R L TWBEEZ SNL 20, LATT 545
DE - REDFRMEE . BIBEROFZME L PWEAE D WIRROMET %R > T
Wb,

46. [/ME] BELFABIICOWVWT
2T, AHiTIZANRAL Y EVT A5 I—0 CORPES XXI ZFHL., —
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EOMESMD D &, “no hay” & “no lo/la/los/las hay” D FEH 2 L,
B & WA L7z, ERDPHIMTUBRELZBOHB 2R L9 & LTEHEEXL
AN S E L7225, “no lo/la/los/las hay” OMEERE FIZDOWTIZEHIA
BB YBEZELVDH L, TNITOVWTIEHSHOBEL LoD, 4
Bohl7—»6id, DPIHIETLIENRFEL L.

(31) WA EHRT 5P, BELEFAL DSV (o lo/la hay” > "no
los/las hay”)

(32) BHEAT X ) b WAELT IR IO A%

(33) AN ZIRT BBIE, REGTD LD L%

TiE, Thb%, 328 TRLA (7) 256 (13) & WHERDDIZHRD,
O LAEDLETALI, SHOFALDF— T IZHBI R LoT2b DD,

[l — D3 =N AN % ] —FTHRELHR B oXHiz, KR4I
TATT 545 L LT, HEAHF L) BB FAZIRRT 2600% < hotz,
Z OfERIE. RAE y ASALE (2009) A& L72 (8) ST %, F/20 &
F DR SN 727 — 128\ Tlid, Benito Moreno (2016) OEHHEIZH - 72
(13) 1T L. #AEAF IR T 2 B0 HE LA O % KR B\l 72,
FERE. AR THo-HplomTch. (17) D futuro. (22) @ belleza. (23)
D filosofia ® X 9 RMEFOMRE YT &2 LI H 720 T LT, &EIC,
AR AGFIEL TN L) DAL ZRT L2560 L 0 En)
(33) OFERIF. D (8) ITRL [HFEPRETZ DT, AH %
LEBIEOBAIC, RAFLOFEIIMZ 5] LW IHERICERT 5. 9)
ZonTiE, SHOHRHENEEEE,LSOT—FIZRELTVSEOT, F
BEOFEFHDIZ, MEERLKMEBIZ L > THPEIN TS ZOBKICE
WTIE, LYARS—DLARNVEEWEFTZ 50 Lhzw)s, Zhllbko
T ER BV 720 (11) R (12) 22w TIEARE R 5 )&
ZEEL VD, SROPELT LI LI,
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5. f&sRmEFRE

AfaTid. BUCARA VEEICBT 2 H I AR A 5 — e ok BB
L OB Lo, KHAATIIZE % 8 U T L 7258, haber & 3L
T BRI AGFADLATT 2450 EO X ) ITHRT 200 L) i
oW T, A LPILEEEL TRHLTEZ, ZORE, IhFTOE
ITIEFES 8T & 72, (7) 205 (13) (Z]A. haber 73S 1 H WG O
R4z onwTo—iibe, FrDF—n5E507z (31) »5 (33)
DA —ED DB Z RSN, T2 Al REFIIERT 550
DHFRDOEEIZOWTIZIRAE L, EL D IAEDPLVE V) T & EHER
ELTHR7D, R&EFADIRBEDOEIEICOWTIEZERIZAN Lo 72,
L2 Ly ARTBICHER L2 X912, REFDI|RIZIE [44TE =7
YRR R AR IR BH D 1HHD T, (25) X Hiz, K4
MEAOEL Z RIS LoD b, ZHHAKIIIRBOMRE R85 L9 &
BIZSUTRETH B 1EH, (23). (25). (26) D X H 12, hay \EEF R E
) & o ZHRE RS T A AR FOMEIRAFA ORI R E T
WHT 52 L2350 T, BIBKHROAGF & F—DIRRHLTED D
v, 72& 213, (23) THNL,

(23 7#) — Haz de grado y a placer lo que por fuerza has de hacer.
— No es mala filosofia.

— No la hay mejor, ...

RADONP TEILTHRLRL TR ALV LIE, LLEATR
D& W] LEo7BT 2HEHOAWA [T EENTEEI U 2 2w
Rl EEv, ZLTHURMNO AN [Zh k) BWATEIEANE 220 X
LIRS T B, ZOWE, No la hay mejor O la DIFRNRIZ, BL HWwES
bz ZOITHERITIES Vv, R 6, FELEVEFTbILTY
LN THA, AFIIBVTIE, IR EERLTRIETE WA, 221
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B, 2D haber & T B3 AR LLTZ, BIROAFEBIZ 2 5 1Y
WKHEEHEZ TWRICHERVO TRV, LW FI7-RBEIER T %,
ZE B XN, BELRMAEIERT LB THIUL, BBELZEO
IOz B LNTER LEDbND, D, FEHIITE (2015) 1ZBWT,
UTDX) B XDOFAEERR LI L0 575,

(34) Mahoma era un guia religioso, pero también lo era militar y
politico.

(Giner, Salvador, Teoria socioldgica clasica, Ariel, 2001, #lifi (2015) £ ©)

haber \ZMUBF, (34) O ser (FEFEF T, (34) ITHIT W5 o 1F9
DOEMMIEL VI EVEH DX, T2 TO o ZBATD un guia % H
WZHEIET b 08 LTHREL. BBEDOIEE TN militar y politico 75tk
LT, ZNETRAETL2D0TH L. MR RS % B o
haber. W7 RIEVEEBLZ MRS 2 BEFHF O ser TEH LV, TDD
OEFAD (EREFHED o 2 EL) ENEFNHNK AL & HiFEE D
WXOMIIG AL D 2 D TE RV L, EFIEIR TS, PR K
DI ERhhtime . Bz ElB X OIREE 2 IR LT MMEEM
L%

2% R
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Teaching English to Students with Disabilities

— Considerations for Students with Visual Impairments
in Japanese Tertiary Institutions —

Mikio A. Brooks

Abstract

In today’s inclusive educational landscape, catering to the diverse
needs of tertiary-level English as a Foreign Language (EFL) students
with blindness and visual impairments presents a significant challenge.
Understanding the nuances of visual impairments in tertiary education is
crucial, encompassing an exploration of common types of visual impair-
ments, their impact on learning as a foreign language, and the legal and
educational frameworks supporting their inclusion. Current strategies in
teaching EFL to visually impaired students necessitate a critical exam-
ination of existing methodologies, their effectiveness in addressing spe-
cific needs, and the challenges educators face in their implementation.
Furthermore, integrating technology and assistive tools plays a pivotal
role in facilitating EFL learning for visually impaired students, although
barriers to accessing and utilizing these technologies in the classroom
persist. Designing inclusive EFL curricula and materials requires
thoughtful adaptation and adherence to principles of accessibility and ef-
fectiveness, ensuring that all students, including those with visual im-
pairments, can fully engage. Moreover, creating an inclusive classroom
environment entails employing strategies to foster a supportive culture,
facilitate interaction among students, instructors, administrators, and
support staff, and emphasize the importance of sensitivity and awareness
in promoting an inclusive learning environment. The paper also explores
figures related to the number of students with visual impairments en-
rolled in Japanese Higher Education institutions and highlights some
changes brought about by the drastic increase in students reporting dis-
abilities and special needs in recent years. Using an eight-point frame-
work focusing on integrating students with visual impairments in the
EFL classroom, this paper outlines the strategies for inclusive education
tailored to meet the needs of these students, aiming to contribute to the
ongoing discourse on inclusive and effective educational practices.
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Classification of Visual Impairment

The classification of visual impairment hinges on the precise measure-
ment and understanding of visual acuity (VA), which is essential for deter-
mining the level of vision loss and subsequent necessary support or accom-
modations. VA, the cornerstone of this classification, is defined as an indi-
vidual's ability to discern fine details and shapes at various distances, encap-
sulating both near and far vision capabilities (Vision Impairment, Chapter
2: Definitions, Identification, and Professionals, Trinity University, n.d.).
This measurement is typically conducted using standardized eye examina-
tion charts, which help identify the smallest symbols or letters a person can
distinguish, thereby providing a quantitative measure of their visual sharp-
ness (Vision Impairment, n.d.). The classification system takes into account
the best-performing eye, with impairment defined as having a presenting VA
worse than 3/60 in that eye (Kv & Vijayalakshmi, 2020). Moreover, the
system acknowledges the variability in visual acuity between an individual's
eyes, considering that each eye may have differing levels of sharpness and
clarity, which can significantly impact the overall visual function (Vision
Impairment, n.d.). This nuanced approach to classification not only facili-
tates a better understanding of an individual's vision impairment but also
underscores the complexity of visual acuity as a multifaceted concept that
extends beyond mere numerical values to encompass a range of visual expe-
riences and challenges.

Understanding Blindness and Visual Impairments

A thorough examination of visual impairment’s causes, spectrum, and im-
plications is necessary to comprehend its definition. Visual impairment re-
fers to a condition when a person experiences trouble or restricted vision
due to damage or impairment to the eye, optic nerves, or visual cortex. Visu-
al impairment is categorized into two main types: “blindness,” which indi-
cates severe restrictions or complete absence of visual skills, and “low vi-
sion,” which refers to a condition where visual acuity may be improved with
the use of bigger letters and other aids specifically designed for those with
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low vision (The University of Tokyo Office for Disability Equity, n.d.). This
condition can range from poor vision to complete blindness, highlighting a
spectrum that affects individuals differently (Visual Impairments - Health
Policy Institute, 2019). The inability to discriminate between light and dark
or between dark and light, distinguish between hands that are waved and
hands that are still, or count the number of fingers held up in front of the
eyes are examples of blindness (The University of Tokyo Office for Disabili-
ty Equity, n.d.). The causes of visual impairments are multifaceted, with
four main contributors: cataracts, macular degeneration, glaucoma, and dia-
betic retinopathy (Visual Impairments - Health Policy Institute, 2019).
These conditions illustrate that visual impairment is not a singular ailment
but a complex array of disorders affecting the visual system, which includes
the eye itself, the optic pathway, and the brain’s ability to process visual in-
formation (World Health Organization: WHO, 2023).

Moreover, visual impairment not only affects the ability to perform rou-
tine tasks but also significantly impacts a person’s quality of life, necessitat-
ing special instructional techniques and assistive devices for optimal learn-
ing and functioning (Vision Impairment, n.d.; Visual Impairments - Health
Policy Institute, 2019). Thus, visual impairment encompasses a broad spec-
trum of conditions with varying degrees of severity, all necessitating a nu-
anced understanding and specialized approaches for management and sup-
port.

Number of Students with Visual Impairments at Japanese Tertiary
Educational Institutions

According to the Japan Student Services Organization Survey on Support
for Students with Disabilities at Universities, 823 students with visual im-
pairments enrolled in higher education institutions in 2022 (Japan Student
Services Organization [JASSO], 2023b). Although this only accounts for
1.7% of the 49,672 students reporting a form of disability for that year, the
number of students with visual impairments has remained fairly consistent.
For example, when the survey first began in 2005, 510 students with visual
impairments were reported. (JASSO, 2005). In 2009, this number rose to
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645 students in 2013, 732 in 2017, 831 in 2017, and 804 in 2021 (JASSO,
2006, 2010, 20144, 2018, 2022). The percentage of students with visual im-
pairments, on the other hand, in comparison to the overall number of stu-
dents with disabilities, has been shrinking, with percentages being reported
as 9.4% (out of 5,444) in 2005, 9.1% (out of 7,103) in 2009, 5.4% (out of
13,449) in 2013, 2.7% (out of 31, 204) in 2017, and 1.9% (out of 40,744)
in 2021 (JASSO, 2006, 2010, 20144, 2018, 2022).

The overall increase in the number of students reporting disabilities with-
in Japanese Higher Education can, in part, be attributed to changes to Japa-
nese law concerning individuals with disabilities. For example, the 2013 an-
ti-discrimination legislation and ratifying the Convention on the Rights of
Persons with Disabilities led to greater recognition of the needs of students
with disabilities (Boeltzig-Brown, 2017; Kondo et al., 2015). As of April
2024, Japanese law requires all universities, public or private, to provide
reasonable accommodations to students with disabilities, including those
with visual impairments, to ensure their equal access to education.

In contrast to students with visual impairments, the examination of the
JASSO surveys reveals that categories of students with health impairments
and developmental disorders have been on the rise. In 2014, students in the
three categories of health impairments, others, and developmental disorders
comprised 63.1% of students with disabilities, totaling 8903 students (JAS-
SO, 2015). Disability types, which included psychiatric, mental, and intel-
lectual disabilities, were collectively classified as “Others” until 2014. In
2015, psychiatric, mental, and intellectual disabilities were collectively clas-
sified into a new independent category, “Mental disorders” (JASSO Outline
2023-24; JASSO, 2023a). With the inclusion of the new category, students
with disabilities accounted for 72.7% of the overall student disability popu-
lation in 2015, totaling 15,781 students (JASSO, 2016). In 2022, the num-
ber of students in these three categories amounted to 39,604, or 79.7% of
the overall student disability population at higher education institutions in
Japan (JASSO, 2023b).

Thus, while the overall percentage of students with visual impairments is
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small compared to the total population of students with disabilities, the num-
ber has remained relatively consistent. This demonstrates the sustained pres-
ence of this population within Japanese tertiary education and the need for
universities to continue developing inclusive practices and support systems.
It emphasizes the need for institutions to be attuned to the distinct educa-
tional needs for informational accessibility and the accommodations this
group requires (Matsuzaki & Shibata, 2022).

How Visual Impairments Impact Language Learning

Vision impairment not only affects the physical ability to see but also has
profound implications on cognitive development, underscoring the intricate
relationship between sensory input and cognitive functions. Vision is para-
mount in cognitive development as it is the most dominant sense that hu-
mans rely on to navigate and understand the world around them (WHO,
2023). The absence of vision significantly hampers an individual’s ability to
learn basic skills such as walking, reading, and participating effectively in
educational settings, thereby directly impacting their cognitive development
(WHO, 2023).

Individuals with visual impairments often face unique challenges in ac-
quiring language and literacy skills due to the inherent visual nature of writ-
ten language and the reliance on visual cues in language learning (Soumia
et al., 2021). Children who are blind or visually impaired may experience
difficulties with syntax, grammar, and lexical development, particularly in
understanding the meaning of words (Vervloed et al., 2014). Additionally,
the lack of visual access to environmental print and visual aids can impede
vocabulary acquisition and the ability to comprehend written texts (Corn &
Koenig, 2002; Cox & Dykes, 2001; Piquette-Tomei & Boulet, 2013). How-
ever, congenitally blind adults have been found to have enhanced sen-
tence-processing abilities, suggesting a potential compensatory mechanism
for language learning in individuals who have visual impairments (Loiotile
etal., 2019).

Visually impaired students may also experience difficulties recognizing
and comprehending visual imagery, graphs, and illustrations often used in
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instructional materials and accessing and navigating printed materials such
as textbooks and handouts. To overcome these barriers and enable equal ac-
cess to educational content, visually impaired students may require the pro-
vision of alternative formats tailored to their needs, such as braille, large
print, or audio recordings. The complexity of the challenges faced by stu-
dents with visual impairments in language learning necessitates a multi-fac-
eted approach that addresses their unique needs and leverages specialized
strategies and accommodations to support their educational success.

Inclusive Education Strategies for Tertiary-Level EFL Students with
Visual Impairments

As the number of students with disabilities, including visual impairments,
continues to rise in higher education, educators must adapt their teaching
strategies to ensure the academic success of these diverse learners. Provid-
ing an accessible and inclusive learning environment requires a multifaceted
approach that addresses students with unique visual impairments needs
(Cox & Dykes, 2001; Manar et al., 2018). Teaching English to students
with disabilities demands careful consideration and adaptation to address the
individual needs of each student. When working with students with visual
impairments, it is essential to create an inclusive and accessible learning en-
vironment. This involves using specialized teaching techniques, tools, and
resources to ensure that visually impaired students have equal opportunities
to succeed in learning English. This exploratory paper will outline practical
strategies and considerations for effectively teaching English to visually im-
paired students, promoting their language development, literacy skills, and
overall educational experience.

One key consideration is the implementation of individualized instruc-
tional strategies. Effective classroom adaptations, such as the use of en-
larged text, high-contrast materials, and assistive technologies, can greatly
enhance the learning experience for students with visual impairments. Addi-
tionally, understanding the diverse range of visual disabilities, from com-
plete blindness to low vision, is essential in developing a tailored approach
to instruction (Manar et al., 2018).
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Understanding the Unique Needs of Visually-Impaired Students

When considering the unique needs of visually impaired students, it is
crucial to recognize the diverse range of visual impairments they may expe-
rience. For students with low vision, providing materials in enlarged text
and high-contrast formats can significantly enhance their ability to access
and engage with learning materials. In contrast, students with total blindness
may require alternative formats, such as braille or auditory materials, for ef-
fective learning.

It is also important to understand the impact of visual impairment on stu-
dents’ ability to perceive and interact with visual stimuli. Visual impairment
affects the clarity and range of vision and influences how students navigate
and interpret the visual world. As educators, it is essential to be mindful of
these challenges and provide appropriate support to ensure that visually im-
paired students have equal opportunities to participate and excel in English
language learning.

The Japan Association of Student Services (JASSO) published a hand-
book for educators and institutional staff in 2014 containing guidelines,
means for accommodating students with disabilities, and a series of practice
briefs to help institutions manage the influx of students with special needs at
the tertiary level. This document includes a specific section on accommodat-
ing students with visual impairments and a checklist that includes a
multi-faceted approach to supporting students in this category. The author
has translated the checklist and expanded the descriptions outlined in the
document. Interested readers can refer to Table 1: Sample Checklist for Pro-
viding Comprehensive Assistance to Students with Visual Impairments in the
appendix for more information. The checklist can be helpful for instructors,
support staff, and administrators working with students with visual impair-
ments (JASSO, 2014b).

Adaptive Teaching Strategies for Students with Visual Impairments

As highlighted by Ozer and Cabaroglu (2018), one effective approach is
using auditory teaching techniques alongside traditional methods. These
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techniques involve utilizing audio materials and providing instructions in
braille for reading tasks to cater to the main input source of visually im-
paired learners. Integrating audio resources into teaching English to students
with visual impairments offers numerous benefits. Incorporating audio ma-
terials such as sound recordings and voice clips can significantly enhance
the learning experience for individuals who are visually impaired. Accord-
ing to Villalba (2022), advancements in sound reproduction technologies
have played a pivotal role in making information more accessible to blind
individuals and facilitating their education. Khan, Khusro, and Alam (2018)
contend that features like “talking back,” haptic feedback, and screen mag-
nifiers significantly support blind and visually impaired people in various
tasks. By incorporating these technologies into English language lessons,
teachers can enhance the learning experience for visually impaired students.

To effectively adapt the EFL curriculum and teaching materials for stu-
dents with visual impairments, involving them in the design and implemen-
tation process is imperative. By collaborating directly with the students us-
ing these materials, educators can gain invaluable insights into the specific
challenges and needs that should be addressed. This approach not only facil-
itates the creation of individual accommodations that are truly beneficial but
also ensures that the accommodations are practical and tailored to the stu-
dent’s unique learning styles and preferences (Luke, 2021). Furthermore,
involving students with visual impairments in the curriculum development
process allows educators to identify and implement adjustments that, while
initially designed for specific learners, have the potential to enhance acces-
sibility and learning outcomes for a broader range of students. This proac-
tive engagement can help anticipate necessary adjustments, making the cur-
riculum more inclusive from the outset (Luke, 2021).

In addressing the educational needs of EFL students with blindness and
visual impairments, a multifaceted approach to teaching methodologies is
essential. One of the primary strategies involves the advanced preparation of
teaching materials, which not only facilitates access to learning content for
visually impaired students but also enhances the educational experience for
all students within the classroom (Villalba, 2022). This preparation is often
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met with challenges, including the need for time and specialized guidance to
adapt resources effectively (Villalba, 2022). Furthermore, the implementa-
tion of pullout sessions, where visually impaired students engage in one-on-
one or small group sessions with a volunteer or peer, has been identified as a
beneficial practice.

Creating an Inclusive Learning Environment

Creating an inclusive learning environment for visually impaired students
involves incorporating a range of specialized teaching techniques, tools, and
resources. Utilizing assistive technologies, such as screen readers and mag-
nification software, can facilitate access to digital materials and enable stu-
dents to navigate online resources effectively. Additionally, providing tactile
learning materials and multisensory activities can cater to visually impaired
students’ diverse learning styles and preferences, allowing them to engage
with English language concepts in meaningful ways.

Moreover, fostering a classroom culture that promotes collaboration and
peer support can be particularly beneficial for visually impaired students.
Encouraging peer descriptions of visual content, collaborative note-taking,
and group discussions can create an inclusive and supportive learning envi-
ronment where students with visual impairments feel valued and connected.

In the following sections, the paper will use a specific framework for in-
corporating students with visual impairments into the EFL classroom to
delve deeper into specific instructional strategies and ways to further en-
hance visually impaired students' English language learning experiences.

Utilizing a Framework for Accommodating Students with
Visual Impairments

A comprehensive accommodations framework can provide a structured
approach to addressing the diverse needs of students with visual impair-
ments at the tertiary level. This type of framework should consider various
aspects, such as accessible course materials, assistive technologies, and spe-
cialized instructional strategies, and aim to remove environmental challeng-
es and barriers to learning. Based on Young et al.’s (2019) and Young’s
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(2020) eight-point framework for accommodating students with disabilities
in language programs, Brooks (2024) has proposed a separate framework
for facilitating the inclusive teaching of students with disabilities. Although
the framework mentioned above is intended for broader applicability, in the
context of this paper, it is presented in the form of catering to visually im-
paired students’ needs in an EFL class environment or their enrollment in a
series of EFL classes at the tertiary level. Although the portability of this
framework will vary according to the context of the country, institution, and
individual needs of students, it is written in mind with the hopes of helping
other educators who may be encountering a similar situation as a language
program or a foreign language program coordinator, how can the university
and its teaching and administrative staff better serve and accommodate stu-
dents with visual impairments in their classes and beyond the classroom
walls. One limitation of the framework is that it is concurrently being tested
in the field as this article is being written. It is partly based on the author’s
experiences teaching a student with visual impairments in an Academic En-
glish class, which was further conceptualized when he took on the adminis-
trative role of coordinating language classes for another student with visual
impairments more recently at his institution. Nonetheless, this section aims
to impart practical knowledge and experiences that may, to some degree, ap-
ply to another educator’s context when working with students with visual
impairments at their respective institutions or educational settings.

Step 1: Gather Information and Survey the Resources Available. In this
first stage of the framework, it is essential for the individual responsible for
coordinating efforts to help accommodate the student with the visual impair-
ment to familiarize themselves with the institutional policies regarding sup-
porting students with disabilities. Simultaneously, the individual should re-
view any specific country’s legal requirements. In some cases, new laws can
be amended and come into effect after a particular calendar date. Moreover,
the coordinator for students with visual impairments, hereafter CSVI, should
identify ahead of time which offices or individuals within the higher educa-
tion institution are responsible for aspects such as supporting students with

64



Mikio A. Brooks

disabilities, course registration, academic advising, directing or managing
student volunteers, and dealing with problems or complaints. Additionally,
the CSVI should familiarize themselves with what types of assistive tech-
nologies are available, the layout of the campus, and seating arrangements
for specific classrooms. Finally, the CSVI should acquaint themselves with
the goals and objectives of the language program as well as the textbooks or
course materials to be used for the students with visual impairments enrolled
in the course or courses.

Step 2: Get to Know the University Staff and Teaching Staff Members of
the Institution. At this stage, one goal is to build trust and form relationships
with the key individuals at the Support Office and directly work with stu-
dents with disabilities. By getting to know who these individuals are, the
CSVI may have a better chance of providing synchronous and aligned ac-
commodations for students with visual impairments. Another important ele-
ment would be to create transparency in specific roles to delineate what
types of assigned tasks, coordinated efforts, and language-instruction-related
accommodations fall under which institutional category and who would be
responsible for each of these features. By doing so, hopefully, the CSVI can
identify institutional challenges or any administrative “red tape” that can be
problematic ahead of time. This can also detect whether any linguistic or in-
tercultural barriers to communication could hamper or slow communication.
In some cases, a person who possesses linguistic and cross-cultural attri-
butes and can traverse inter-departmental and cross-divisional differences
may need to be initially recruited to assist in communication.

Another important aspect at this stage would be to have the CSVI get to
know the teaching staff at the institution. Ideally, the person in charge of de-
termining which teacher should be assigned to instruct the student with vi-
sual impairment will have already been in a supervisory role and be familiar
with the individual strengths, personalities, and temperaments of the lan-
guage teachers working there. In some cases, the CSVI may be in a supervi-
sory role. In other cases, these roles may not be interconnected. Suppose the
CSVI is not well acquainted with the teachers within the program. In that
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case, they will need to seek the advice or insight of someone more familiar
with individual teachers, adding another layer of communication and coor-
dination to the overall process. This points to the need for regular communi-
cation between administrators and their teaching staff. Simultaneously, it
signifies the necessity for routine teaching observations and assessments,
not merely for evaluative purposes but also for building relationships and a
sense of trust between its employees.

Step 3: Meet, Interview, and Learn about the Student with the Disability
or Personal Circumstances. With the aid of the Office for Student Support,
the goal of this stage is to initiate communication and build a long-term re-
lationship with the student. The CSVI would meet with the student and try
to gather more information about the student regarding their disability, their
long-term academic and professional goals, and other aspects of the stu-
dent’s life (e.g., how long their commute is to the university) that may be
relevant when placing the student in a class or the language program. Simul-
taneously, the CSVI will need to determine language proficiency in the tar-
get instructional language to make an informed choice of which class the
student may be placed in. In the case of the author’s institution, the TOEIC
test is utilized for language placement purposes for incoming first-year stu-
dents. With the TOEIC, an accommodated test form for students with visual
impairments is available if a request is made several months in advance. In
the author’s context, the standardized test was not a placement option due to
time constraints with the academic calendar when working with the student
enrolling at his institution. He opted to interview the student in English. He
recorded the interaction digitally so the dialogue could be later analyzed, or
other instructors could listen to the conversation to help determine or con-
firm the student’s language proficiency in English according to the Common
European Framework of References for Languages (CEFR). The interview
spanned over 25 minutes and used general and specific follow-up questions
to learn more about the student and their personal preferences. Simultane-
ously, the author also allowed the student to assume the role of the inter-
viewer, to ask questions and dictate the flow of the conversation to get ac-
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quainted with each other and help gauge the ability to formulate questions
as a learner of English.

At this stage, another critical aspect of the initial meeting is to gather in-
sight into past educational history and the types of activities the students
were engaged in for language learning or their general classes in high school
or junior high. Concurrently, finding out what kind of assistive technologies
the students are comfortable with using can help the CSVI and the language
instructor attempt to find out and determine how to accommodate the stu-
dent better (e.g., Can the student utilize a screen reader? Do they usually
utilize a refreshable braille display? Can the student send emails in their L1?
Have they ever tried sending an attachment via email? Have they ever used
a recording app or device?) It is important to note that in some cases, stu-
dents may choose to be discreet or may not necessarily have an answer. Any
information gathered should be documented to help in the subsequent steps
outlined in this framework for supporting students with visual impairments.

Step 4: Select an Appropriate Teacher and Assemble a Support Team for
the Student-Teacher Tandem. In the next stage of the support framework, the
CSVI should begin selecting an appropriate instructor to work with the stu-
dent with a visual impairment. The college-level language classroom will be
an inclusive educational setting where the visually impaired student will be
in a class with sighted peers. First, the CSVI should utilize the student's lan-
guage proficiency level information to determine the appropriate class and
textbook level for the student. Next, the CSVI should choose the most suit-
able teacher based on the best fit for the student. Young et al. (2019) recom-
mend selecting the instructor based on prior experience working with stu-
dents with disabilities, L1 proficiency, general demeanor, gender, and how
many years the teacher has been with the program. In most cases, a new
teacher to the program would not be the best candidate because most or all
of their lesson plans would have to be devised from scratch. A more experi-
enced teacher who has been with the program longer would be a more ap-
propriate candidate for a pairing. The CSVI should also be aware that the
workload for the instructor will also need to be considered based on the
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number of times the class meets each week and the duration of the classes.
A class that meets two or three times a week requires more time for plan-
ning, curricular adjustments, and accommodating the student with the visual
impairment than a class that meets once a week. The instructor should be
approached by the CSVI along with other program administrators and given
all relevant information before deciding to accept the role of teaching the
student with visual impairment. If possible, the language program should
look for ways to lessen teaching loads or other program-related duties or re-
sponsibilities for that particular teacher.

Once the instructor has been designated, the CSVI should proceed to as-
semble a support team that includes staff members from the Support Office
and registrar’s office, departmental administrators with which the student is
affiliated, other administrators within the language program, and other in-
structors who have prior experience working with students with disabilities.
The team can then collectively determine, and in many cases, with the stu-
dent they will be working with, what accommodations can be made and to
what extent.

Step 5: Create a Student-specific Educational Plan Tailored to the Needs
of the Student with Visual Impairment. The CSVI should facilitate a meeting
with the members of the support team for the individual student to outline
the type of accommodations or precise forms of interventions that should be
made for the student to help meet lesson or course objectives (Young et al.,
2019). Information gathered during the initial interview with the student
will be useful in this decision-making process for a tailored educational plan
appropriate for the individual student. At the same time, the CSVI and in-
structor team will need to be aware that certain things may need to be ad-
justed or calibrated at any time during the semester. The instructor should
also make an effort to consider what types of homework assignments or
means of assessment will be appropriate for the student. The student’s com-
fort level with specific assistive technology will be a key factor in whether
the student can handle a particular assignment. In some cases, the student
may need support or explicit instruction outside of class about managing an
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application's function or how to utilize a device. For example, the student
may know how to send an email in text formatting but has never sent an at-
tachment. Learning how to attach the file may be part of the equation. How-
ever, the student may need to first learn how to navigate file folders on a
computer hard disk. Learning how to sift through numerous files may be a
pre-requisite step. Once familiar with this process, the student can then learn
how to attach the file and send it to the appropriate recipient.

Another important aspect to consider is ensuring information accessibility
throughout the class. Class textbooks, handouts to be used in class, visual
materials, and PowerPoint slide content need to be transferred or transcribed
into text data ahead of the intended class period. In Japanese tertiary institu-
tions, the Student Support Center is often responsible for digitizing the
printed form of information into electronic data. Depending on the transcrip-
tion time needed, the office will ask the instructor to submit files a week or
two before the intended lesson or ask for specifics about which pages from
the textbook will be needed for a particular lesson date. That means the in-
structor needs to have their lesson plans continuously pre-planned. Simulta-
neously, the lesson plans need to be intricately designed and paced so that
the students with visual impairments can actively participate during the les-
sons. Teachers may also have to break down certain textbook tasks into ex-
tra steps to allow students to complete the task. For example, Belova (2017)
highlights that braille texts are read sequentially by fingers, making certain
tasks like scanning or matching challenging. The teacher will need to
pre-determine if the task is appropriate or not before the lesson day and
make a conscientious choice of including or excluding it in the sequence of
the lesson plan. All electronic forms of data must be sent to students before
class so they can organize their file folders. In many cases, students with vi-
sual impairments may need to preview the contents of the slides a day or
two in advance.

Step 6: Facilitate Day One and Week One Interactions. With the begin-
ning of the semester nearing, the CSVI should facilitate initial face-to-face
or email contact between the support staff and the assigned teacher. The CS-
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VI can first act as an intermediary between the correspondence between the
Student Support Office and the instructor, but the eventual goal is for the in-
structor and the Student Support Office to be able to communicate directly
with one another. The more direct communication between the parties, the
more efficient things can be. The Student Support Office or at other institu-
tions, the Special Needs Student Support Office will primarily ensure infor-
mational accessibility. They will likely take the lead in transcribing individ-
ual textbook pages into an electronic form that can be read electronically or
uploaded to a refreshable braille device. This includes photographs, visuals,
tables, and other infographic charts that need to be written in text to allow
the student to conceptualize or perceptualize these visually oriented items.

A refreshable braille display, often known as an RBD, is a tactile electron-
ic device that presents text in braille format when linked to a computer,
smartphone, or tablet. The flat-surface RBD reflects the text on the connect-
ed device’s screen by raising and lowering small pins in various combina-
tions. Users of computers who are visually impaired can then read text out-
put by moving their fingertips across the braille cells on their RBD, which
are constantly shifting. Using the content from the other device, the RBD
translates one line of text into braille at a time. The braille, which is “refre-
shable,” perpetually alters as the cursor moves from line to line across and
down the screen (Sullivan, 2022). The RBD usually has approximately 20
cells, which allow students with visual impairments to access textual infor-
mation on their devices. The alternative would be using a braille printer or
braille embosser to print all of the electronic data physically on a special
sheet of paper. Organizing the numerous pages according to class, calendar
date, and class period would likely pose a challenge for both the student and
Support Office staff; moreover, proofreading the contents or double-check-
ing its accuracy poses problems for sighted staff who cannot decipher
braille.

The other important task the CSVI must help with is initiating contact be-
tween students with visual impairments and the teacher assigned for the se-
mester or year. Whenever possible, the CSVI should act as an intermediary
and help to set up a face-to-face meeting with the instructor and the student
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before the first class so they can make an acquaintance. This will allow both
parties and stakeholders to learn more about each other before the start of
the class, which would include other students in the classroom on the first
day. It will also provide an opportunity for the student to learn what the in-
structor’s voice sounds like. Likewise, it will allow the instructor to learn
more about the student’s condition and ask questions about how the student
wants to be addressed during class. It can also serve as an opportunity to fa-
cilitate informational exchange or vital information about the class before-
hand. This can also be an opportunity for both the student and the instructor
to exchange ideas about meeting expectations and discussing other aspects
of the course, such as pacing, course themes or content that will be covered,
submitting assignments, and methods for conducting tests or other means of
assessment during the semester.

Step 7: Monitor the Progress of Students with Visual Impairments and
Teachers Throughout the Semester or Year. Once the course begins, it will
be important to entrust the teacher-student tandem and check in with the
teacher and student regarding how things are going for the course. Incorpo-
rating feedback from visually impaired students on their preferred learning
techniques is crucial in developing effective pedagogical approaches that
address their unique needs (Belova, 2017). The customized educational
plan devised in Step 5 can serve as a blueprint; simultaneously, it can be
amended or adjusted as new issues or challenges arise during the semester.
Young et al. (2019) recommend observing how the instructor and teacher
are doing at different junctures (towards the beginning of the course and
somewhere in the mid-point of the semester). The CSVI should allow the
teacher-student tandem to continue if it appears to be functioning effective-
ly. In the event of any issues or challenges, it is advisable to seek guidance
from the support team identified in Step 4 of the framework and implement
necessary modifications. This is also a prime opportunity to address the in-
volvement of student volunteers in the classroom and assess how they may
positively contribute or present challenges to the inclusion of sighted peers.
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Step 8: Provide Opportunities for the Student and the Assigned Instructor
to Reflect and Receive Feedback. At the end of the term, the CSVI will need
to interview the student to gather information about what worked and what
didn’t. This would include elements such as the pacing of individual lessons,
sequence of tasks and language activities, accessibility to the contents of the
textbooks and other handouts utilized in the class, peer interactions that in-
clude pair work and group work, the quality of verbal instructions and oral
explanations provided by the teacher, difficulty of language presented in the
textbook and throughout the course, complexity or ease of completing as-
signments, appropriateness of assessment measures (e.g., whether the tests
were too hard or difficult, whether the student could adequately prepare for
what was expected, etc.) and, what aspects of the class the student enjoyed
or did not enjoy, including problems or issues that popped up while enrolled
in the class. The information given by the student should be documented,
along with any information about attendance and grading. Depending on the
individual circumstances, this particular interview can occur with the stu-
dent and instructor or be conducted separately in the presence of other ad-
ministrators or university staff members.

The CSVI should also begin talking to the instructor at the end of the se-
mester to discuss, identify, and document elements that went well and the
biggest challenges of incorporating students with visual impairments into
the course. This can facilitate the teacher's reflective process and be useful,
especially if the instructor will also have the same student in their class for
the next semester. The interactions with the teacher and their thoughts
should be documented and compiled, along with any knowledge or tips.
This documentation can then be shared with other teachers within the pro-
gram and beyond who may have students with visual impairments enrolled
in their classes. Simultaneously, administrators can tie these into future pro-
fessional development and training opportunities for the university staff and
language program instructors.
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Other Considerations for Language Program Instructors and
Administrators

The author would like to make the following recommendations based on
empirical experiences of working with students with visual impairments and
serving as a coordinator and intermediary between university offices, the
students, and instructors.

If a specific student needs to take several classes over the course of
the year/ semester, the responsibility to teach the particular student
should be equally divided amongst the instructors. Although having a
specialist teacher can be advantageous, it can also burden an individ-
ual instructor. Therefore, administrators should be mindful of work-
loads and the distribution of teaching responsibilities within the pro-
gram.

Instructors should remember that the class consists of students with
different needs. This includes students with disabilities and students
without disabilities. When including students with visual impairments
in foreign language classes, it is essential to view this as an opportu-
nity to bridge the gap between sighted and blind learners in terms of
mental representations used in communication, rather than just a
challenge. Educators can improve the language learning experience
and overall development of language proficiency for students with
visual impairments by ensuring that the material provides sufficient
cognitive benefits to attract their attention effectively (Czerwinska &
Piskorska, 2018).

Administrators and instructors need to account for testing and means
of assessment. Teachers may have to conduct individualized inter-
views or adjust how homework is submitted or how long a test is. If
an assessment is conducted during class (and the rest of the students
are going to be quizzed or tested digitally or on paper, with the teach-
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er-student pair being in a more private setting, someone will likely
need to be present in the classroom to proctor the test/quiz. Account-
ing for this extra human resource and scheduling will also be import-
ant.

® Institutions are often interested in “maximizing” human resources in
terms of teaching obligations and academic responsibilities. Both
teachers and administrators need the time, energy, and opportunities
to get to know each other and build trust. If possible, depending on
the type of student a teacher needs to accommodate, administrators
should lessen teaching loads or find other ways to reduce auxiliary
responsibilities. University administrators need to be aware that indi-
vidual instructors need the time to plan, make adjustments, and ex-
periment with elements of their classes.

® By reducing apprehensions and addressing barriers such as stigma
around concealed disabilities, the implementation of reasonable ac-
commodations not only addresses the challenges students face but al-
so benefits teaching staff (Edwards et al., 2022).

® Fostering a culture of collaboration and partnership among language
educators, students, and disability service providers can significantly
improve support for students with disabilities in language education
programs. By promoting collaboration, educators can guarantee that
support systems are effectively established to address the diverse re-
quirements of students with disabilities (Hewett et al., 2017).

Concluding Remarks

The inclusion of students with visual impairments in EFL programs re-
quires a comprehensive approach. Administrators and instructors should
work together to create and implement strategies that address the unique
learning needs and challenges of these students. This collaboration should
involve ongoing communication, resource allocation, and the development
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of tailored support systems to ensure the academic success and personal
growth of students with visual impairments. Utilizing the eight-point frame-
work introduced in the paper can help universities and language programs
establish inclusive practices and create an environment that celebrates diver-
sity and promotes equity for all students.

Outlining a comprehensive and individualized educational plan is essen-
tial to ensure the academic success of students with visual impairments.
Steps One through Eight can help administrators and instructors devise a
plan to accommodate these types of students and their needs. This plan
should be tailored to each student’s unique learning needs and challenges,
involving close collaboration between the support team, instructors, and stu-
dent support offices. The individualized strategy should address key consid-
erations such as information accessibility through assistive technology, tran-
scribing visual materials into accessible formats, and providing ongoing
support and communication to foster an inclusive learning environment. By
taking a holistic and student-centered approach, educational institutions can
work towards providing equal opportunities and fostering the academic, so-
cial, and personal growth of students with visual impairments. Simultane-
ously, by following these steps and considerations of the framework, educa-
tional institutions can hopefully work towards fostering inclusivity and
equal opportunities for ALL students in language classrooms and at the ter-
tiary level.

Table 1: Sample Checklist for Providing Comprehensive Assistance to
Students with Visual Impairments (from the Manual for Academically Sup-
porting Students with Disabilities, JASSO (2014)). Translated by the au-
thor.

1. Lectures and Classes

o Outline Class Enrollment Procedures

o Textbooks: Secure braille-version of textbooks/ books, transcribe data into
printed braille form, enlarge fonts, and transcribe text data into digitized forms

o Weekly handouts and lecture notes: Transcribe data into printed braille form,
enlarge fonts, and transcribe text data into digitized forms
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o Recommended / Designated Academic Course Books: Transcribe data into
printed braille form, enlarge fonts, and transcribe text data into digitized forms

o Obtain permission for and transport using assistive technological devices: IC
Recorder, Tablet PC, Magnifying Glass, Magnifiers, Light Stand, etc.

o Lecture Notes: Reading out notes written on the board or in slide form

o Seating Arrangements: Determine seat location based on lighting, proximity,
and glare

o Information Processing Courses or Content: Utilize a TA or implement tutor-
ing

o Physical Education Classes: Determine activities the visually impaired student
can partake in and consider implementing inclusive or accessible activities

o Classes that Rely on Visual Information or Input: Make accommodations for
experiment-based courses and find ways to help make video content-based
courses accessible

o Practicums and Fieldwork: Consider inclusion and specific accommodations

2. Examinations, Assignments, and Other Forms of Assessments

o Final Examinations: Determine the assessment framework, consider the dura-
tion for completing exams, establish methods for students inputting or provid-
ing responses, and clarify the manner of offering feedback on exams or graded
items

o Reports, Assignments, and Classroom Participation: Agree on ways of submit-
ting assignments, determine means of participation during class, and utilize
email for correspondence or clarification

3. Campus and Classroom Environment

o Informational Dissemination and Correspondence: Determine methods for in-
forming faculty and staff regarding students with specific needs (how and
what to relay in terms of information)

o Letting students on campus know about students with disabilities: Establish
methods for informing the general student body regarding students with specif-
ic needs (how and what to relay in terms of information)

o Communication: Review cross-organization and inter-departmental communi-
cation channels

o Student Support: Form official administrative committees or support groups for
advising and pre-determine staff and coordinator roles working with students
with visual impairments within the institution

o Correspondence: Pre-determine means of relaying vital information regarding
classes, academics, and campus life to students with visual impairments

o Submission of Documentation and Official Forms: Establish means of handing
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in forms digitally (or having staff members write on a student’s behalf in cases
where a paper-based form is necessary)

o Access to the University Library and Databases: Offer support and training for
Internet and database searching and determine ways to help students with visu-
al impairments navigate the library facilities

o Support Office: Consider the establishment of a Support Office specific to
meeting the needs of students with visual impairments

o Purchase and obtain hardware and software for assistive technologies: ltems
such as braille printers/braille embossers, refreshable braille displays, screen
reading software and applications, tablets, and Magnifiers

o Support and Information Accessibility: Provide a TA, determine the seating ar-
rangement of individuals in a support role, and discuss what type of task the
person supporting the student will engage in (e.g., reading text out loud, ex-
plaining visual information being presented, describing what is happening con-
currently in class), and provide an electronic form of lecture notes and text-
book contents

o Student volunteers: Recruit, train, and incorporate student volunteers to support
students with visually impaired students (includes scheduling and navigating
from one classroom or building to another)

o Guidance tile blocks for the visually impaired: Obtain funding and set up the
appropriate number of tiles necessary for campus navigation

o Elevators: Make sure elevator floor buttons are marked in braille and provide
audio guides

o Accessibility to the Cafeteria and Campus Shops: Ensure students with visual
impairments have accessibility to these types of campus facilities

o Guide dogs: Consider granting permission for service dogs to accompany stu-
dents on campus or in classes

4. Other Considerations

o Orientation and navigational training: Provide opportunities for both assisted
navigation and individual navigation of the campus and eliminate any physical
barriers that pose a danger

o Dormitories, Apartments, and Commuting to Campus: Provide adequate sup-
port for finding appropriate housing and identify safe and efficient ways for
coming to and leaving the campus
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Shakespeare and Emotions: Hate and Anger

Akiko Ikeda

Abstract

While watching or reading the characters in the story, we naturally feel
something to react emotionally. One of the key issues to understanding
humanity is to be aware of emotions or feelings that cause human messi-
ness. Then, certain readings help you understand human nature, and this
should ultimately promote a better society and make life much more tol-
erable. You could consider looking at the works of Shakespeare for this.
Described as “myriad minded,” Shakespeare created many kinds of char-
acters who are imperfect and embody messy humanities. This paper ex-
plores the themes of Hate and Anger in two of his pieces: The Tragedy of
Othello, the Moor of Venice, and Richard Ill. These iconic works serve
as a lens through which to examine the depths of human emotions and
the timeless relevance of Shakespeare’s storytelling. Each section begins
with a brief history of each emotion since the concept has changed grad-
ually. Then his work and characters will be examined through the lens of
the emotion being addressed.

In the ever-evolving understanding of human emotions, the Oxford En-
glish Dictionary defines “emotion” as a potent feeling arising from circum-
stances, mood, or relationships with others, often distinguished from reason-
ing or knowledge. In modern Japanese slang, the term “emoi” is used by
young people to express indescribable, overwhelming feelings, typically
with a positive connotation. It’s the sensation one experiences when watch-
ing a sunset-painted sky, listening to a song with bittersweet lyrics, or, in my
case, after immersing myself in the novels of Kazuo Ishiguro. It’s an emo-
tion that defies definition, yet it’s undeniably moving. Emotions overlap.
Their borders cannot always be delineated clearly. Karla McLaren says
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emotions are our first language and suggests comparing our emotions to the
ecology of bodies of water: Healthy lakes, streams, or oceans, being com-
posed of organic materials, are never completely clear. Our emotions can be
seen similarly as they embody anger, fear, sadness, grief, jealousy, envy, ha-
tred, shame, joy, etc.

Classical literature has stood the test of time and earned the label of “clas-
sics” largely due to its profound ability to evoke and capture human emo-
tions. William Shakespeare (1564-1616), among the literary greats, is re-
nowned for inventing the essence of humanity within his characters, unveil-
ing their intricate inner lives. Seventeenth century female writer Margaret
Cavendish, thought to be the one who wrote “the first critical essay ever to
be published on Shakespeare,” praises him for creating “all Sorts of Persons,
as one would think he had been Transformed into every one of those Per-
sons he hath Described.” Modern scholars Barbara Rosenwine and Ricardo
Cristiani refer to Desdemona’s lines and Othello’s reaction as an example of
showing complex human emotior%s),, while a well-known critic Harold Broom
asserts that Shakespeare “invented the human,” reflected in the rich interior
lives of his characte?s). While watching or reading the characters in the story,
we naturally feel something to react emotionally. One of the key issues to
understanding humanity is to be aware of emotions or feelings that cause
human messiness. In Japanese, the same kanji (J&{%) can be used for both
“emotion” and “feeling”, but precisely speaking, different one would be ap-
plied: emotion (%) and feeling (J&I%).Emotions can be more primal
and natural to all humans regardless of culture, whereas feelings are more
specific and may be more biased. For example, you can experience “anger”
as an emotion through different feelings such as aggression, vengefulness,
or frustration. This paper does not intend to focus on the difference, but
mainly deals with emotions. Emotions can be a very personal matter, but |
believe things must be personal at the beginning to reach the wider, public
or society. Jungian psychologist Kawai Hayao once said studying yourself is
learning human beingss). I believe certain readings help you understand hu-
man nature, and this should ultimately promote a better society and make
life much more tolerable. You could consider looking at the works of Shake-
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speare for this. Described as “myriad mindesc)l," Shakespeare created many
kinds of characters who are imperfect and embody messy humanities.

Thanks to Asia University for providing me with a long-term foreign resi-
dency research period, during which I was able to conduct research and de-
velop my idea to pick nine emotions and identify a Shakespearean character
or play to represent each of these emotions. This paper explores the themes
of Hate and Anger in two of his pieces: The Tragedy of Othello, the Moor in
Venice, and Richard 111. These iconic works serve as a lens through which to
examine the depths of human emotions and the timeless relevance of Shake-
speare's storytelling. Each section begins with a brief history of each emo-
tion since the concept has changed graduallsy}. Then his work and characters
will be examined through the lens of the emotion being addressed.

On Hate
9)
Resentment is the strongest attachment. — John Bradshaw

Hatred is an emotion most humans are familiar with regardless of their
cultural background. As children, we often learn to harbor negative emo-
tions against others based on the way they look, talk, sound and even smell.
Hatred is often fueled by stories we have heard, behaviors we have wit-
nessed, or a fear of things and people who are different from us. Whatever
the case, it is safe to say that most people are familiar with this emotion.

The word hate (n) finds its origin in Old English hete that means “hatred,
spite, envy, malice, hostility,” coming from Proto-Germanic hatis. Its verb
form hatian means to “regard with extreme ill-will, have a passionate aver-
sion to treat as an enemlg}." Hate as an emotion has always been around.
Fourth century B.C. Greek philosopher Diogenes the Cynic defined the
emotion as “a growing or lasting desire or craving that it should go ill with
somebodly”.” While most of the world’s holy scriptures, such as the Buddhist
Dhammapada, the Christian New Testament, and the Islamic Koran, con-
demn Hatrela), it is almost impossible to conceive of a world without this
emotion.

Meanwhile, Aristotle claimed that hatred was very different from emo-
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tions such as Anger or Rage, a painful but “short-lived desire to inflict pain
on an individual.” Whereas Hatred “was a more abstract concept, always
felt towards groups of people or types.” Also, it is “incurable”, and we tend
to wish that the person(s) in target “should cease to exist”, rather than hear-
ing or arguing with him/her/them. Then, Smith points out a crucial differ-
ence between Aristotle’s hatred and that of our times:

Aristotle believed hatred was an ethical emotion, one we are naturally
predisposed to feel towards people who behave unjustly. “Everyone
hates a thief and an informer,” was Aristotle’s example. It was for this
reason that, according to Aristotle, hatred was not painful to experi-
ence. In fact, it left one with a rather pleasing feeling of moral su-
periori@.

Smith also points out, ‘hate crime” as currently used doesn’t respond to
Aristotle’s definition of hatrela. One possible cause of hatred or prejudice
could be in-group/out-group emotioﬁ%. We tend to favor in-group people
who are similar to ourselves, feeling close and a sense of belonging while
we are likely to disfavor out-group people with whom we feel distant and
unfamiliar. Finding similarities gives us a sense of comfort or security,
whereas those different from us leave us feeling unsettled or afraid. The
strangeness could also prove appealing, but it also makes us cautious and
afraid.

In the tragedy of Othello, Shakespeare leads us into the world of envy,
jealousy, and hatred. As with all tragedies, the drama contains examples of
hatred rooted in racism, ageism, and misunderstandings about cultural back-
ground. Othello is described as “Moor” because of his dark skin and because
he is probably from North Africa, with customs and a different religion from
those of the people of Venice. In the story, Othello lives in Venice where he
serves as a general in the Venetian army. His job is to sail around the Medi-
terranean to defend Venice and protect its commercial outposts. In addition,
as an officer, he has to select and appoint other men to help him do his job.
Most importantly, Othello has just married a Venetian woman named Desde-
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mona despite her father’s opposition.

From the beginning of the play, lago, Othello’s ensign, does not hide his
intense hatred toward his Moorish general Othelig. There are several possi-
ble reasons we can assume why lago hates Othello. The most obvious, be-
cause lago was not made lieutenant, as Othello decided to promote Cassio
instead. Another possible reason is because Emilia, lago’s wife, may be at-
tracted to Othello. Or lago himself may be attracted Desdemona. In the
same context, lago may have intensely envied Othello who has many quali-
ties that he himself lacks. As Burton suggests, excessive envy could also
turn into strong resentment or hatred. After all, Othello is an exotic man,
from a distant land with a much larger view of the world than lago. In this
sense, it is possible to assume that lago’s hatred is fueled by insecurity, or
that lago may have even admired Othello unconsciously. Love and hate are
similar in being directed toward another person with strong attachment in
the end. Throughout the play, we see many reasons lago may have to harbor
such strong resentment towards Othello, uttering the words, “I Hate the
Moor” (1.3.367).

lago says that his “hatred” is equal to something fixed in the heart
(1.3.367), a feeling that causes determination to devise a plan for Othello’s
destruction. Driven by a desire for revenge, lago waits for the right opportu-
nity to destroy Othello. Having observed and examined Othello all the time,
he notices Othello’s weak spot or vulnerability. He knows how to manipu-
late Othello, fully aware that Othello trusts him, calling him “honest lago.”
He approaches Othello and plants the seeds of doubt that turn into jealousy
in Othello's mind. lago tells Othello that it is possible that his wife Desde-
mona may be having an affair with Cassio. When Othello hears these sto-
ries, he becomes suspicious and then upset and madly jealous. Othello is
caught in lago’s trap. Unfortunately, for Othello, he never finds out about
the true nature of his worst enemy, lago.

McLaren reminds us that hatred is perhaps the most intense form of an-
ger. She describes hatred as an intense emotion much more “powerful than
dislil?é." Such intense emotions do not go away even when we leave the tar-
get physically. This may be one important feature we should acknowledge:

87



that when we hate someone or members of some group, we are unable to
move on and live without constantly thinking about them. Instead, the target
of our hatred stays in our minds, often leading us to become heavily emo-
tionally involved, to the point that we can lose our mental balance. Discuss-
ing the subject of antisemitism, French philosopher Jean-Paul Sartre also
explains that hatred is not a momentary feeling, but a state of mind, and this
can become an obsession. People tend to spend tremendous time thinking or
examining the object of their hatred. The fascination created by hatred leads
many to develop a form of twisted adoration as described in the quote by
John Bradshaw at the beginning of this chapter.

Sartre then suggests that such strong hatred can transform into a passion-
ate cause, as seen among anti-Zionists. Generally speaking, feelings of ha-
tred or certain feelings are rooted in facts. However, an anti-Zionist searches
for facts to nurture their hatred. The order is reversed. They have chosen to
live emotionally, not rationally. They don’t like truth or rationality, which
can be fragile or unstable. Reason makes them uneasy. They want a simple
easy ‘truth.” It is easy to feel ‘settled’ by simply deciding that ‘they are bad.’
You don’t have to look for the truth, which may require more time and effort
to learn. They choose to hate because |t |s a kind of falth This can be ap-
plied to hate speech today as many suggest

On a related note, by the way, when we hate someone, we tend to think
the target is separated from ourselves. As those of such ill nature are com-
pletely different from us, we can’t accept them and hate them. However, in
Jungian psychology, it is thought that you can find the feature of the target
within yourself: the negative quality you perceive is actually a projection
that lies within yourself. Such darker parts are called the shadow. This shad-
ow includes values or a reality you cannot accept, the parts you have denied
in yourself and refused to associate with unconsciously. You don’t want to
admit that you also have such qualities, or you cannot tolerate having them,
so you channel those into the target and hate them, saying they are different
from yéﬁ.

What if we apply this to lago? lago admits Othello has “a constant, lov-
ing, noble nature” (2.1.282), and he cannot endure him with such qualities.
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So, these ‘negative’ feature lago perceives might lie within himself as well.
Or at least, those are qualities he may unconsciously yearn for. Another ex-
ample would be when lago calls Othello a “lusty Moor” (2.1.293) or with
similar kinds of terms several times, so lago himself could be “lusty’ in this
context. The important point here is that the shadow separates from the con-
scious mind. It is the oppressed part, trapped in the unconsciousness. The
shadow projects the parts you have not noticed within yourself, or the parts
you want to hide within yourself unconsciously. So, if there is someone you
hate without reasons (you think) or someone about whom you always speak
negatively, this may be related to your shadow. Then, psychologically
speaking, the act of continuing to harbor anger towards the target consumes
your energy, which eats you up in the end. So, psychologists would general-
ly advise you to accept your shadow or deal with it by acknowledging them
consciously. However, lago doesn’t bother to think of the reasons behind his
hatred of Othello, or rather, he is so motivated by his hatred, which even
seems to become his passion, as Sartre discussed with regard to the anti-Zi-
onist.
As lago asserts thus:

I hate the moor

And it is thought abroad that “twixt my sheets’
He has done my office. | know not if’t be true;
Yet I, for mere suspicion in that kind,

Will do as if for surety (1.3.392-396)

He needs neither truth nor reasons. “Mere suspicion” is enough to feed
his hatred. He has chosen to hate Othello and he relentlessly pursues him
until he breaks Othello down. Trapped in doubt and jealousy, Othello mur-
ders Desdemona and then, as if finishing up lago’s plot, kills himself in the
end.
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On Anger

To be angry is to revenge the faults of others on ourselves.
29)
— Alexander Pope

As briefly mentioned in the previous section, anger is said to be shorter
duration than hate. Then, does this make this emotion better than hate? An-
ger finds its roots in Middle English anger; “hostile attitude, ill will, surli-
ness,” and Old Norse (Old Norwegian language) angr; dlstress grief, sor-
row, affliction.” Anger is one of the basic human emotions and one of the
Seven Deadly Sins in Chrlstlanlty. Aristotle considers anger as the desire for
revenge for a perceived slight, so it includes both pain and pleasure: you feel
pain when you are insulted and pleasure when you take revenge. He accepts
anger as a just reaction to social misbehavior that threatens the social order.
However, another philosopher Seneca, who put all his efforts into studying
anger, rejects all types of anger as they are harmful. He sees anger as the
“most hideous and frenzied of all the emotions.”

In Shakespeare’s era, Robert Burton saw it as “a mental perturbation” or
“a short-lived form of madness,” which could lead to insanity with exce%%.
Also, anger is thought to make spirits move fast and the heart heat up, which
could be taken as preparation for revenge. Then, moderate anger is thought
to be healthy to keep the natural heat in a body from a medical perspecti\:}bé.
Nowadays, when you search for anger, you get lots of hits for “anger man-
agement”. Many currently consider anger a secondary emotion, which is in-
cited by such primary emotions as fear or sadness. When the primary emo-
tions go over the limit, it then manifests as a secondary emotion. In other
words, you can always find primary emotions behind the angg?. This section
talks about anger in the context of Richard I1I.

Thought to be written in 1592-93, Richard 111 is the last in a series of
plays that depict the civil war in England, called the War of the Roses. The
White Roses stand for the House of York to which Richard belongs. The
Red Roses represent the House of Lancaster, with Henry, Earl of Richmond,
the future Henry VII and the grandfather of Queen Elizabeth | who was a
monarch in England at that time. Many feel that Shakespeare intended to
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write this play to glorify the Tudor dynasty that her grandfather, the con-
queror at the end of the play, startesa As is commonly known that the victor
of the war writes history, the details of Shakespeare’s historical plays are not
accurate, and Richard Il is no exception. Richard 111 was neither as villain-
ous nor deformed as Shakespeare depicted. What is extraordinary is that
Shakespeare created an angry, frustrated, proud villain with an inferiority
complex with whom we somehow tend to sympathize.

Richard has always been discontent, unhappy, and angry with the world.
He thinks he has been treated unfairly and unequally his whole life. Espe-
cially now, after the war, ruled by his brother King Edward, a time of peace
people enjoy, he feels he cannot fit in. From the very beginning, he pro-
claims he is “determined to prove a villain” (RIII 1.1.§8) and become a
king himself through plotting. So, what does he do? First, he puts his elder
brother Clarence in prison and has assassins Kill him. After the ill eldest
brother King Edward dies as Richard wished, he first becomes the guardian
of his young nephews. He soon ascends to the throne to become King Rich-
ard 111, has his nephews held in the Tower of London, and later has them
murdered in secret. He also executes some followers based on false charges.
Even his closest ally, the Duke of Buckingham, who leaves his side eventu-
ally, is later captured and executed. Moreover, Richard murders his wife
Anne and tries to marry his niece, a daughter of his late brother Edward,
Elizabeth, to secure his status. His whole action could be seen as an appetite
for power, but at the same time, as his taking revenge on society or the peo-
ple around him.

Richard says he doesn’t feel ordinary human emotions, such as pity, love,
or fear, (Henry, Part3 VI 5.6.68) ; however, he often refers to love, and each
time he claims that the word does not fit him as if persuading himself. At the
same time, he is always angry and frustrated with the world around him. But
what’s behind Richard’s anger? What are the primary emotions behind it?
Ekman suggests that rejection by a loved one or disappointment in a person
whom we care about deeply can produce angg}. Richard loves no one and
no one loves him. Even his mother, the Duchess of York, detests him. The
key reason for her ill treatment could be Richard’s physical appearance.
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Richard’s appearance is a deformed and shapeless mass as he describes him-
self: his arm is shrunk, a disgusting mountain is in his back, and his legs
have different size. (Henry VI, Part3 3.2.172-183) When Richard quarrels
with someone, he always receives insults referring his physical appearance:
“lump of foul deformity,” “hedgehog,” “dog,” etc. (RIIIl. 1.2.57; 1.2.102;
1.3. 215), and even his mother calls him “toad.” (RIII. 4.4.145) In the era
Shakespeare lived, people considered physical deformity as representing
one’s inner state. This is why Richard’s enemies insult him calling all the
evil names they can think of without hesitation. Relevantly, Greenblatt
points out that Shakespeare does not deny this belief of the time, but also
leaves another possible interpretation of Richard’s mental state. This finds
its roots in the attitude of his mother and society towards his boéi}. Richard
remembers how his mother often recalls the difficulty of giving birth to him.
The cruelest words of his mother are uttered when Richard meets her for the
last time before going to the battlefields:

Thou cam’st on earth to make the earth my hell.

A grievous burden was thy birth to me;

Tetchy and wayward was thy infancy;

Thy schooldays frightful, desperate, wild, and furious;

Thy prime of manhood daring, bold, and venturous;

Thy age confirmed, proud, subtle, sly, and bloody,

More mild, but ye more harmful ---kind in hatred,

What comfortable hour canst thou name

That ever graced me with thy company? (R 4.4.167-175)

Richard doesn’t want to hear anymore, but the Duchess continues and fin-
ishes her speech by cursing him:

Either thou wilt die by God’s just ordinance
Ere from this war thou turn a conqueror,

Or | with grief and extreme age shall perish
And nevermore behold thy face again.
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Bloody thou art, bloody will be thy end;
Shame serves thy life and doth thy death attend (RIII 4.4. 184-196).

That’s quite a curse placed on Richard! The Duchess assumes that Rich-
ard killed her other son and grandchildren, so her resentment towards him is
understandable. However, we can also assume that she couldn’t have loved
him right after giving birth from what she said earlier.

Speaking of his appearance, Richard uses it as an excuse for his anger and
brutality, saying “since God in heaven has shaped my body in such way, let
hell make my mind deformed to match my bocii}." Psychologist Sigmund
Freud (1856-1939) interprets Richard’s argument as self-reasoning: “I may
do wrong myself, since wrong has been done me.” Davis then expands
Freud’s interpretation and applies it to us:

Richard is an enormously magnified representation of something we
can all discover in ourselves. We all think we have reason to reproach
nature and our destiny for congenital and infantile disadvantages: we
all demand reparation for early wounds to our narcissism, our self-love.
Why did not nature give us the golden curls of BaldgF or the strength of
Siegfrié@ or the lofty brow of genius or the noble profile or aristocracy?
Why were we born in a middle-class dwelling instead of a royal
palaésé?

As Davis suggests, most of us are not satisfied with who we are, maybe
not only in our early age, but through adolescence when we care about our
appearance most. For some people, this continues into older age, but we
generally try and learn to accept ourselves. However, it never happens for
Richard. He feels injustice and unfairness from the world so strongly and is
so frustrated and angry. This is in fact the source of his powerful character.
In the end, Henry Tudor raises an army to oppose Richard and they fight at
Bosworth. The night before the battle, both Richard and Henry have dreams
where Richard is cursed by all of the victims he had put to death while Hen-
ry is blessed by them. At the battle, Henry kills Richard and eventually mar-
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ries Elizabeth.

In psychology today, Richard, insulted by everyone and loved by no one,
must have learned to use his anger and power to get things done his way
from an early age. When he was sad, scared, or afraid, he must have gotten
angry and become violent to deny or shake off his insecurity. Richard 111 is
the second longest play after Hamlet, due to Richard's many monologues.
We as an audience or reader get a glimpse of what’s in his mind that helps
us understand him more than anyone else in the play. Therefore, no matter
how cruel Richard is, we are unable to avoid feeling pity for him, as well as
being fascinated by his boldness based on his anger.

This paper explored the complexities of hate and anger in examining the
intricate character of lago and Richard Il in two of Shakespeare’s timeless
works. lago’s ominous silence after his last declaration, “Demand me noth-
ing. What you know, you know/ From this time forth | never will speak
word” (5.2.300-301), leaves enigmatic glimpses into the depth of his emo-
tions. Meanwhile, Richard disappears from sight with his desperate last cry
on the battlefield, “A horse! A horse! My kingdom for a horse!” (5.5.12).
We are left without explicit reasons for lago’s intense hatred for Othello or
Richard’s seething anger, leaving us for speculation. What remains undeni-
ably clear is the sheer intensity of these emotions, directed at their target, the
world, or perhaps even at themselves.

Both characters, despite their villainous deeds, wield a certain fascination.
Within their malevolence lies a reflection of emotions we all know to some
extent. Hate and anger, universal in essence, find unique expressions in each
narrative. lago and Richard serve as potent examples of how classical litera-
ture explores the intricacies of human emotions, painting a striking portrait
of these negative sentiments. Beyond their personal narratives, these emo-
tions reverberate, prompting reflection on their implications for readers and
society at large. Through such literary exploration, we not only comprehend
the multifaced human experience but also contemplate the profound impact
of these emotions on our own lives and the world around us.
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Vergleich zwischen den Représentationen der Naturgeschichten
in Japan und Deutschland im 18. Jahrhundert im Hinblick auf
Engelbert Kaempfers Geschichte und Beschreibung von Japan

(1777-1779) und Ryouan Terajimas Wakan Sansai Zue (1712)

Kohei Baba

Abstract

Die vorliegende Untersuchung befasst sich mit der Représentation von
,Naturgeschichte® in verschiedenen Textgattungen in Deutschland und
Japan wéhrend des 18. Jahrhunderts. Vom historischen Standpunkt aus
betrachtet, war in Europa des 18. Jahrhunderts die ,Naturgeschichte‘ ein
Diskurs, der in ,Wunderkammern‘ und ,Enzyklopadien® visualisiert
wurde. Den Diskurs der Naturgeschichte erkennt man allerdings auch in
den damaligen gelehrten Reiseberichten. In dem Japan-Reisebericht Ges-
chichte und Beschreibung von Japan (1777-1779), den der deutsche
Naturforscher Engelbert Kaempfer verfasste und Christian Wilhelm
Dohm herausgab und veréffentlichte, ist die Naturgeschichte Japans in
Bildtafeln und Erlauterungen. Dabei ist es erstaunlich, dass Kaempfer
auch die mythischen Tiere wie ,Drache‘ und ,Kirin‘ in seinem Reise-
bericht vorstellt. Er gesteht jedoch, dass sich diese mythischen Tiere
ausschlieBlich in japanischen Bichern, wie Tekisai Nakamuras Kinmo
zui (1666) und Ryouan Terajimas Wakan Sansai Zue (1712), finden las-
sen. Auch diese von Kaempfer genannten japanischen Bild-Enzyklopadi-
en enthalten interessante naturgeschichtliche Darstellungen. Es lasst sich
also zusammenfassen, dass sich im 18. Jahrhundert die ,Naturgeschichte*
als ein gemeinsamer Diskurs sowohl in Deutschland als auch in Japan si-
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multan verwirklichte. Um den Diskurs der ,Naturgeschichte zu veran-
schaulichen, wird in der vorliegenden Untersuchung versucht, Kaemp-
fers Geschichte und Beschreibung von Japan mit Ryouan Terajimas
Wakan Sansai Zue zu vergleichen.
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Challenges and Benefits of Implementing Readability
Formulas in Japanese Universities

Joshua Trued

Abstract

Various measures of readability were initially created to aid educators
in selecting texts appropriate for students. While readability formulas are
primarily utilized in EFL reading to evaluate the appropriateness of
books for students at specific grade levels or age groups, they can also
serve as tools for identifying key EFL text features. The primary objec-
tive of this study is to introduce readers to the most commonly employed
readability formulas in a Japanese university context and present both
the advantages and pitfalls of their utilization. The goal here is to pro-
vide readers with an understanding of the historical context of these for-
mulas, but also their limitations based on findings from various studies.

Introduction

The mastery of English as a Foreign Language (EFL) has become a
critical skill for individuals across the planet. This may be due to the fact
that English is the predominant language in terms of usage, being spoken by
native and non-native speakers (Eberhard et al., 2024). As EFL learners
navigate the linguistic complexities of English, one of the challenges they
encounter is the comprehension of written materials. Even for native
speakers, the acquisition of reading skills is frequently challenging (Pezzino
et al., 2019). Reading is among the skills most regularly assessed, with the
primary objective being comprehension (Collins, & Lindstrom, 2021).

Graded readers, commonly found at many school libraries, are a good
example of the advantage of matching a reader’s skill with a text of
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appropriate difficulty. They have several benefits in the classroom, such as
improving reading skills, sparking interest in learning, and fostering
motivation for reading (Kris, 2020; Trang, 2022). Graded readeres, where
typically a lower grade will signify a higher degree of readability, are a
result of mathematical formulas known as readability indexes. While
multiple definitions of readability exist, notable figures in the literature,
Dale and Chall (1949, p.3), have defined it as, “The sum total (including
all the interactions) of all those elements within a given piece of printed
material that affect the success a group of readers have with it.

The success is the extent to which they understand it, read it at an optimal
speed, and find it interesting.” These are beneficial because when readers
are paired with texts of adequate difficulty, it creates the potential for
improvement in reading skills (Wolfe et al., 1998).

However, is the methodology used to grade texts valid in an EFL context?
This issue has generated considerable interest and debate among educators,
linguists, and researchers since at least the 1950s (DuBay, 2004), leading to
the development of various methods to assess and enhance readability. This
paper aims to provide an overview and evaluation of the most utilized
readability formulas, and to show how such formulas may be employed to
enhance readability within a Japanese university context.

Readability Initiatives: Past and Present

Early Initiatives

The development of statistical formulas that measure the ease of
understanding a piece of text marked a significant achievement in the field
of studying the comprehensibility of written content. These mathematical
tools were devised with the specific purpose of offering a systematic
approach for educators, curriculum developers, and linguists to effectively
gauge and evaluate the level of complexity found within written texts. The
modern history of readability formulas can be traced back to the early 20th
century. Throughout the years, numerous scholars and researchers have
made valuable contributions to their advancement and refinement. It is
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interesting to note that since the 1940s, a multitude of models have been
developed, resulting in the creation of hundreds of distinct formulas
(Benjamin, 2012).

In the early 1920s, the field of readability assessment began to take shape
with the work of scholars such as L. A. Sherman, who came to the
conclusion that English sentences were getting shorter compared to previous
decades, which showed how statistical analysis could be applied to the
English language (Sherman, 1893). The first modern readability formula
was likely one constructed by Lively and Pressey in 1923 as a response to
the publication of the first English language high-frequency word list by
Thorndike in 1921. Lively and Pressey used Thorndike’s high frequency
word list to calculate the difficulty range of words within a given text
(Dubay, 2007). These early efforts laid the groundwork for the subsequent
development of mainstream readability formulas, such as the Flesch-Kincaid
Formula (Chall, 1996; McClure, 1987). The Flesch-Kincaid Formula test
rates text on a scale from 0 to 100 with higher scores indicating easier
readability, while the Flesch-Kincaid Grade Level test estimates the US
educational grade level necessary to comprehend a text. These formulas
continue to be widely used in various contexts, including government
agencies and educational institutions. Other commonly used readability
formulas in the field of education include: the Flesch-Reading Ease,
Gunning Fog Index, Coleman-Liau Index, and the Simple Measure of
Gobbledygook. Additionally, there exist other indexes primarily used in the
fields of business, law, government, and publishing, etc. (Fry, 1987).

Modern Methods

It is important to note that while here processing speed is mentioned,
Richards et al. (1992), does not classify reading time as a factor. In practical
terms, the majority of readability studies and formulas primarily concentrate
on readability as an assessment of text comprehension rather than processing
speed (Kate et al., 2010). Formulas that measure readability are useful to
educators because they allow them to match their students with text of an
appropriate difficulty, thus allowing them to increase salient comprehension

129



while decreasing reading errors, as well as maximize the amount of time
that a student will continue to read a given text (Fry, 1987).

A readability index typically works by examining certain measurable
elements within a segment of a given text and applying a simple
mathematical formula. Numerous readability formulas exist, but a majority
of them have 2 or 3 predictive factors, which usually pertain to criteria
related to word difficulty and sentence length (Brinton, 1958) . For example,
in the case of the Flesch Reading Ease, the formula examines the total
words, total sentences, and total syllables of a given text. The vocabulary
factor is thought to have the greatest influence on readability, while sentence
length would follow (Crossley et al., 2008). Many of the most frequent
words in English are also very short. The recurrence of a select few high-
frequency words in spoken and written English is thought to be the result of
Zipf’s Principle of Least Effort (Zipf, 2013), which states that there is a
tendency of language users to use fewer words which in turn become
increasingly shorter over time. This affects readability because shorter
words are deemed easier to read due to more rapid word recognition
(Crossley et al., 2008). An example of one of the most widely used

Flesch Reading Ease Readability Formula
206.835-1.015x (words/sentences) —84.6x (syllables/words)

readability formulas follows (Flesch, 1948):

Using the above formula, one is left with a score which they can use to
refer to a chart that will indicate a predicted reading level based off of the
US grading system. Results range from 0 to 100 with a lower number
indicating difficulty. A score of 70 indicates that the text would be generally
appropriate for adult audiences. Other formulas are extremely similar to this
both in terms of what and how they measure. An example of a difference
would be that the Gunning Fog Index, another widely used readability
formula, uses “complex words” in place of “syllables” (Gunning, 1952).
The resulting value will fall between 6 and 17, wherein 6 signifies the 6th
grade at a US level school, and 17 indicates college graduates. To show how
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these two indexes might compare, the first paragraph of this paper has been
analyzed. The Gunning Fog Index gives this text a score of 16, which would
equate to the level of a college senior. On the other hand, the Flesch Reading
Ease score is 38.91, which means the text would be appropriate for a college
student. As can be seen here, there are small differences in their results
based on the differing equations that they employ.

‘ 04(average sentence length+percentage of words with three or more syllables) ‘

Although the task of tallying sentences, words, syllables, and other linguistic
units may initially appear laborious, in the modern era, a large plethora of read-
ability indexes can be accessed via the internet (see figure 1 for an example).

Figure 1 The Gunning Fog Index

Figure 2

Advantages of Readability Formulas

Ease of Use

While one may assume that textbooks used in class will have the proper
reading difficulty, research (as well as experience) has suggested that this is
not always the case (Abdollahi-Guilani, 2022). Educators would benefit
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from the capability to evaluate the comprehensibility not only of the primary
instructional materials they utilize, but also the supplementary resources that
they may require for instructional purposes. After all, the task of providing
students with texts that are easily understandable and appropriately suited to
their individual abilities poses a challenge for educators (Crossley et al.,
2008) . Thankfully, even many of the traditional readability indexes can be
utilized via the internet by just copying and pasting text, thus eliminating the
need for time-consuming manual input. Any instructor that has access to
Microsoft Word can easily check the Flesch Reading Ease and Flesch-
Kincaid Grade Level of text on a document. This can be done by turning on
the feature in settings, and then running a simple spelling and grammar
check (see figure 2). One does not have to engage in the laborious task of
manually tallying the number of words within each sentence, syllables
within each word, and so forth. Even the newer, more complex indexes
(discussed later in this paper) which go beyond superficial lexical features
do so using software which is able to calculate in seconds.

Figure 2
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Complexity of Assessment

Modern readability analyzers make use of multiple traditional indexes,
but additionally analyze components such as lexical, grammatical, semantic,
and discourse features (Kotani et al., 2011) . Traditional readability indexes,
which only take into account some aspect of word difficulty and sentence
length, used in conjunction with more modern analytical tools greatly assist
one’s ability to match students with an appropriate text. The use of newer
indexes are able to evaluate aspects of readability that would be exceedingly
challenging without the aid of analytical software. Despite these recent
advancements, there is still room for improvement. While many linguistic
features can be detected by modern language processing tools, there are still
limitations as well as technological errors that may introduce problems
(Kotani et al., 2011). As these tools develop, their accuracy can only
improve.

The natural language processing Coh-Metrix Tool, employed by Crossley
et al. (2008), can be utilized to examine the cohesion and textual issues
across various phases of language discourse and theoretical assessment, and
will provide recommendations based off of its analysis (https:/soletlab.asu.
edu/coh-metrix/). This tool has also been used to examine the difficulty
level of EFL college students' writing, including lexical, syntactic, and
cohesion levels, as well as readability in the form of the Flesch-Kincaid
Grade Level. This can be done by calculating word frequency information,
the uniformity of sentence constructions, clauses per sentence, and
overlapping vocabulary (Crossley et al., 2008). For an example of the
output created by the Coh-Metrix tool, see figure 4. According to Crossley
et al., the tool “integrates semantic lexicons, pattern classifiers, part-of-
speech taggers, syntactic parsers, shallow semantic interpreters, and other
components” (2008, p. 480). Traditional readability indexes are unable to
incorporate these various factors into their calculations because doing so
would make them excessively complex to the extent that they would be
rendered impractical and ineffective. Furthermore, according to its authors,
the Coh-Metrix tool has a higher accuracy than other indexes (Crossley et
al., 2008). According to this tool, the first paragraph of this paper has a
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Flesch-Kincaid grade level of 13, suggesting that it would be appropriate for
skilled readers. Furthermore, the tool states that the paragraph has low
narrativity, syntactic simplicity, and average word concreteness, referential
cohesion, and deep cohesion.

Disadvantages of Readability Formulas:

Statistical Validity

In terms of statistical validity, many of the traditional readability formulas
exhibit a number of limitations. One notable constraint is their use of a
solitary numerical value to estimate the complexity of a text, without
conveying any information about the specific linguistic characteristics that
influence reading comprehension (Thomas, 2018). Furthermore, the
correlations between the complexity scores of widely used quantitative text
tools, such as the Lexile Framework and the Flesch-Kincaid Grade-Level
formula, and measured difficulties of criterion passages are only moderately
high, suggesting that these tools may lack adequate validity for their current
uses (Cunningham et al., 2018). Second, readability formulas are
predominantly based on only two variables (word length/frequency and
sentence length), which may not be appropriate predictors of language
difficulty, leading to criticism from reading researchers (Lenzner, 2013).
After all, measuring how comprehensible a text is based primarily on
sentence length and word features overlooks the impact of how the text is
structured, the discourse topic, the purpose of the text, and many other
factors (Davison & Kantor, 1982). These limitations underscore the
importance of exercising caution when utilizing readability formulas to
guide instructional decisions, and emphasize the need to consider additional
factors when evaluating the complexity of a text. Determining the ability of
students to perform the desired tasks with a text, given its readability level,
relies heavily on learning objectives and prior experience in utilizing texts
of comparable difficulty. Consider the following two examples: “The
fisherman went fishing because he was hungry” and “The fisherman went
fishing. He was hungry.” While the later sentence would be deemed more
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readable according to most indexes due to having shorter sentences, the
sentence loses its ability to show the causal relationship between the actions
which take place. In this way, explicit information can be lost when longer
sentences, which may contain more clauses, are split into separate sentences
(Vilhjalmsdottir, 2017). Conjunctions possess the potential to produce a
beneficial impact on the ability of children to grasp sentences containing
causal connections (Irwin, 1980).

Predictive of Difficulty Only

Some may feel tempted to use readability formulas in order to create their
own text for their target audience. However, changes made to a text which
would often increase its readability score will often lead to a decrease in the
comprehensibility. Conversely, changes made to a text in order to make it
more comprehensible will usually lower its readability score (Davison &
Kantor, 1982). Many formula creators have issued warnings about the
utilization of these formulas as tools in generating text (Crossley et al.,
2008). This is due to readability indexes being a predictor of difficulty. On
their own, readability indexes do not adequately explain why a given text is
difficult. However, there is a lack of uniformity in establishing levels of
reading difficulty across different publishers, leading to difficulty in the
selection of graded readers by instructors (Rodrigo, 2016). Furthermore,
attention paid to a text’s readability extends far beyond graded readers to
classroom textbooks.

The prioritization of textbook grade levels over cost, personnel se-
lection, and physical attributes has become the prevailing concern

among textbook publishers. A common thread among publishers is
the utilization of word-frequency lists. A substantial majority, compris-
ing 89%, incorporates readability formulas in the assessment of text
grade levels. Esteemed children's publications,

including My Weekly Reader and periodicals disseminated by Na-
tional Geographic tailored for varying age groups, have consistently
applied these formulas, complemented by field-testing and additional
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evaluative techniques. (Chall and Connard, 1991)

Because of this reality, it is important for instructors to beware of texts
which have been created with the use of readability formulas, as opposed to
only evaluated by them. David and Kantor (1982) refer to a “Black Box”,
which are unknown, subjective elements that exist in addition to the
observable elements that readability formulae can measure. The impact on
readability is significantly influenced by the author's ability to craft text,
although this skill is not measurable in an objective manner.

Reliance on United States Grade Levels

Another limitation of many readability formulas is their reliance on
United States grade levels in their assessment. This can be problematic
because the lexile levels that are associated with grades can change over
time. According to Chall (1979), there is a growing concern that as the
readability of textbooks for a given grade increases, students’ ability to
comprehend more difficult texts decreases. This in turn necessitates the
creation of easier texts (increased readability), which further decreases
students ability to read more difficult texts. Some researchers have
condemned the associating of grade levels with reading formula estimates
(Manzo, 1970). Manzo further states that using them in this way “can only
lead to a strengthening of what is strong, and a serious weakening of what is
less than strong” (1979). Consider how the simplification of the following
sentences may hinder one’s understanding of the causal relationship between
the two: “Because the car ran out of gas, it stopped” and “The car ran out of
gas. It stopped.” According to Carrell (1987, p.30), “syntactic simplicity
may not be an aid, but a hindrance to comprehension since simplified syntax
may decrease explicit textual cohesion.” Blau (1982) echoed these findings
and concluded that for ESL students, a higher readability, according to
readability formulas, did not always result in a higher comprehension.
Moreover, when posed with the task of approximating which United States
grade level that their students correspond to, numerous educators would
encounter challenges in providing a definitive response.The utilization of

136



Joshua Trued

grade levels as a metric in readability formulae would become impractical
unless a means of establishing equivalence could be identified. Instructors
ought to utilize the accessible assessment data in order to determine the
approximate reading proficiency of their students, thereby ensuring that the
texts used in class are neither excessively challenging nor overly simplistic.
Nevertheless, accomplishing this task is not always straightforward.

The Use of Readability Formulas in Japanese Universities

First Language Students vs. EFL Students

One may wonder if readability formulae, which were originally devised
for the purpose of assessing the readability of texts by native language
learners, can be applied to EFL students. There are distinct differences in
language proficiency, linguistic exposure, and cultural context between the
two groups (Brown, 1998). Additionally, readability formulas may not
adequately account for factors such as cultural origin, theme structure, and
core/non-core words, all of which can significantly impact comprehension
(Begeny & Green, 2013). Texts often contain elements such as cultural
references, idiomatic expressions, and metaphors that are easily understood
by students who are native speakers of the language (L1), but may be
completely unfamiliar to EFL students. These cultural nuances, which are
embedded in the texts, can significantly affect how understandable the texts
are for EFL students. The formulas commonly used to assess the readability
of texts do not take into account cultural context. On the other hand, a text
may be less difficult for an EFL student if they are already familiar with the
story or information in their L1, which would not be information which a
readability index could account for. Additionally, L2 learners have the
ability to infer the meaning of unfamiliar words by recognizing cognates in
other languages (Yeldham, 2019). This means that if a word in their second
language shares similarities with words in their native language or other
languages they are familiar with, they can use this knowledge to understand
the meaning of the new word. Additionally, L2 learners can utilize the
context in which a word is used to deduce its meaning. When a text contains
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more cognates from the L2 learner's native language, it can make the text
easier for them to comprehend. Readability formulas, in addition, fail to take
into account the level of difficulty and familiarity of the content, the
coherence and logical arrangement of ideas, the author's unique writing
style, and the arrangement of elements on the page (Greenfield, 2004).
Instructors should take this into consideration when evaluating a text's
readability.

As a result of the above factors, one may expect index formulas to
produce results that do not accurately reflect the potential difficulties and
advantages that various lexical attributes can pose for EFL students.
However, the validity of reading formulas, even in regards to Japanese EFL
students, have been shown in various studies (Greenfield, 1999). While
Brown (1998) suggests that traditional formulas were not highly reliable
indicators of the level of difficulty for EFL students, research found that
these formulas exhibited a similar level of predictive accuracy for both EFL
learners and native English readers (Greenfield, 1999 cited in Zamanian et
al., 2012).

Comparing readability formula results between L1 and EFL students is a
complex task. It is important to remember that traditional index formulas
only measure lexical and syntactic complexity while failing to account for
critical factors such as reader characteristics and reader background, which
undoubtedly play a pivotal role in comprehending and engaging with the
text at hand (Crossley et al., 2008). Recognizing these differences is
essential for educators, as it underscores the need for tailored approaches to
text selection and readability assessment. While readability formulas offer
valuable insights, their results should be interpreted with caution. It is
because of this situation that readability formulas built specifically for target
groups within EFL have emerged.

Uchida and Negishi’s CEFR-based Vocabulary Analyzer

It is because of the aforementioned challenges that readability formulas
built specifically for EFL students have emerged. Furthermore, there have
been developments in formulas specifically tailored for distinct student
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groups within EFL. For example, Uchida and Negishi (2018) developed a
free online system called CVLA (Common European Framework for Refer-
ences-based Vocabulary Level Analyzer) utilizing a Japanese course book
corpus (https://cvla.langedu.jp). This system assigns CEFR-Japan levels to
texts in order to determine the proficiency level of text based on CEFR clas-
sifications (See figures 3A and 3B). This site gives output based on reading
and listening data in the form of the CEFR-J level, the ARI readability in-
dex, verbs per sentence, average word difficulty, etc. After an analysis using
CVLA, the first paragraph of this paper was deemed to be level C2. Using
this tool, an educator can identify difficult words and surmise the overall
difficulty of a text in seconds. While this tool does not analyze syntactic,
discourse, and narrative features like the Coh-Metrix tool, it nevertheless
provides a vocabulary profile of the text with results specifically catered to
Japanese students.

Figure 3A
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Figure 3B

Conclusion

The evaluation of readability within the realm of EFL presents a complex
undertaking. Readability formulas, while not perfect in every regard,
provide a good estimate of how difficult readers will find a text. While it is
important to remember that they do not attempt to explain why a text is
challenging or easy, they are able to predict a text’s difficulty. On these
grounds, readability indexes have been challenged in terms of their
statistical validity. Furthermore, there are various challenges associated with
the application of these formulas within a Japanese EFL context, notably in
the examination of the intricate process of comparing readability formula
outcomes which were designed for students who possess English as their
first language. Language proficiency gaps, vocabulary familiarity, cultural
context, and learning goals play pivotal roles in shaping text complexity.
These disparities highlight the necessity of considering EFL-specific criteria
in the assessment of readability, as well as in the development and
adaptation of teaching materials. Fortunately, advances in the field of natural
language processing have greatly simplified the use and broadened the
scope of readability measurements. While readability formulas serve as
valuable tools in evaluating text complexity, they are not panaceas for all
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readability challenges, particularly in diverse and multilingual environments.
They should also not be used in the creation of text, only the selection.

The tailoring of text selection and assessment strategies to meet the
unique needs of EFL learners, factoring in linguistic, cultural, and
educational disparities is paramount. Greenfield (2003) succinctly notes
that experienced interpretation is an essential requirement in order for
readability scores to be truly beneficial. However, as technology and
linguistic research continue to advance, the potential for more sophisticated
and context-aware readability assessment tools grows. In this evolving
landscape, it is essential for educators to be aware of the new tools emerging
that make use of Al and computational statistics in order to better match
their student’s needs. This is increasingly an endeavor that requires less and
less time even as the tools themselves advance in complexity.
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Abstract

This article analyses the factors that led to the “failure” of the two
referendums in Ireland on 8th March 2024. On that day, the Irish govern-
ment proposed amendments to some “sexist” articles in the constitution,
exuding confidence that conservative Ireland has already dead. However,
the outcome was not as expected, surprising many at home and abroad,
especially given the success of preceding referendums in 2015 and 2018.

Starting with historical background, this article will explain the reasons
behind the referendum’s defeat from several perspectives, including the
voting behaviour of young people and the opposition from both “conser-
vative” and “liberal” citizens. Pointing out that the Irish government
overlooked a social division between the “liberals” and the “conserva-
tives”, Dubliners and other people, the article concludes that Ireland has
not been fully “transformed” but is in the midst of a transition period
from “old conservative and Catholic Ireland” to “liberal young Ireland”.
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